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CHAPTER I 
INTRODUCTION 
Rationale»-- Even though many teachers follow the best pro¬ 
cedures known to psychologists and educators for maintaining 
order In the classroom and directing behavior In desirable 
channels, there are still problem and non-problem children ex¬ 
isting In the teaohing-learning situation»1 
To the question: what constitutes the "Problem-chi Id" or 
what are the characteristics of the "problem-child” that mark 
him different from other children, have come three types of 
answers, to wit: (a) the classroom teacher's, (b) the mental 
hygienist's, and (c) the social worker's. In the first in¬ 
stance, some classroom teachers view the "problem-child" as any 
pupil whose conduct is disruptive to the smooth operation of 
the classroom activities, with perhaps a small element of the 
moral oode involved In acceptable behavior» In the second in¬ 
stance, the mental hygienist views the "problem-child as a 
pupil whose emotional stresses and strains and/or mental in¬ 
adequacies provide for that Individual child a frustrating life 
existence» In the third instance, the social worker sees in 
the "problem-child" an Individual pupil whose environmental 
backdrop is the milieu that generates, maintains, and inten¬ 
sifies his anti-social conduot» 
1 




With the passage to time, the classroom teacher, the mental 
hygienist, and the social worker, although not agreed on what 
constitutes the "problem-child," have separately and jointly 
come to agree upon the same and skilled use of psycho-sociological 
appraisal Instruments In the evaluation and therapy of the so- 
called "problem-child." Consequently, those who have been and 
are working on the problems of children and youths, together 
with the problems of the "problem-child," have developed and 
brought to a high level of usefulness such instruments of ap¬ 
praisal as: case-studies, objective tests, inventories, and 
scales, projective techniques and practices, soclometrlc tech¬ 
niques, situational analysis techniques, and ordinary teacher 
observation and evaluation. 
There is the belief—among sohool teachers and sohool ad¬ 
ministrators—that the disruptive behavior of the "problem- 
child" in the classroom inhibits, or at least limits in some 
way, successful school achievement and wholesome personality 
development, not only of the "problem-child" himself, but also 
for his fellow class and sohool mates. Therefore, the school 
teacher is deeply concerned about and persistently called upon 
to do something with, about and for the "problem-child." 
Hence, this research gives the writer an opportunity to 
study—at first hand—the similarities and differences in the 
overall behavior of problem and non-problem pupils who come 
from the same school population. 
Statement of the Problem.— The problem involved in this 
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study was to determine the difference, if any, in intelligence, 
educational achievement, personality, and "troublesome pro¬ 
blems" between a selected group of problem and a seleoted group 
of non-problem pupils in the sixth, seventh, and eighth grades 
of Carver High School in Dawson, Georgia for the school year 
of 1953-1954. 
Limitation of the Study.— This researoh was not concerned 
with the determination of the causes of the behavlorlal pat¬ 
tern of the "problem" ohlld, on the one hand; nor those of the 
"non-problem" child, on the other; but rather this study was 
concerned with the isolation and identification of the "be- 
haviorial patterns," together with any observable differences 
therein, between the group of "problem" and the group of "non¬ 
problem" pupils who were subjects of this researoh. 
Again, this researoh was designedly limited to the forty 
school children available for the purposes of this study. 
Moreover, the data-gatherlng instruments were limited to only 
four tests: The Otis Quick-Scoring Test of Mental Ability, the 
California Test of Personality, the Votaw-Gray-Rogers General 
Achievement Test, and the Mooney Problem Check Lists, without 
reoourse to other useful instruments and procedures for iso¬ 
lating and identifying the "behaviorial patterns" of school 
children. 
Purpose of the Study.— The major purpose of this research 
was to make an analytic study of the similarities and dif¬ 
ferences in the mental development, school achievement, 
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behavior patterns, and personal problems of selected groups of 
"problem and non-problem" elementary school pupils enrolled In 
the Carver High School, Dawson, Georgia, 1953-1954» The spe¬ 
cific purposes of this study were as follows: 
1» To determine the range and mean level of mental ability 
for the problem and non-problem groups of pupils 
2. To determine the range and mean level of personality 
development of the problem and non-problem groups of 
pupils 
3» To determine the range and mean level of educational 
achievement for the problem and non-problem groups of 
pupils 
4» To determine the nature of the personal problems which 
are troubling the pupil In the problem and non-problem 
groups of pupils 
5» To determine the difference, if any, In the mental de¬ 
velopment of the problem and non-problem groups of 
pupils 
6» To determine the difference, if any, in the educational 
achievement of the problem and non-problem groups of 
pupils 
7» To determine the difference, if any, in the prevalent 
problems disturbing the problem and non-problem groups 
of pupils 
8» To determine the difference, if any, In the personality 
of the problem and non-problem groups of pupils 
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9, To formulate whatever significant educational implica- 
tions which may he found inherent in the data analyzed 
and interpreted in this study» 
Definition of Terms «— Important terms used in this study 
are defined below: 
1* "Problem-child," as used in this study, refers to an 
individual pupil whose behavior is so different that 
he has disruptive influence upon group action as well 
as inhibitive Influence upon the emotional stability 
of the individual himself* 
2» "Non-problem child," as used in this study, refers to 
an individual pupil whose behavior does not hinder or 
disturb individual or group action in a learning 
situation* 
3* "Problem," as used here, refers to the characteristics 
of distracting behavior as listed in the respective 
items on the Mooney* Problem Check List* 
4* "Intelligence" refers to those traits which are measured 
2 
by the Otis Quick-Scoring Mental Ability Test, Beta 
for grades four to nine Form A* 
5* "Achievement" refers to what the pupil has aotually 
1 
Ross L* Mooney, Junior High Problem Check List (New York, 
The Psychological Corporation, 1950)* 
2 
Arthur S. Otis, Quick-Scoring Mental Ability Test (New 
York, World Book Company, 1937)* 
fi 
achieved as measured by the Gray-Votaw-Roger General 
Achievement Test,1 Intermediate for grades four to six 
and Advancement for grades seven to nine* 
6* "Personality" refers to those behavlorlal traits which 
2 
are measured by the California Test of Personality* 
Locale of the Study.— Dawson, Georgia, where the Carver 
High School Is located, Is a small farming town in the south¬ 
western part of the state* The principal crops, peanuts and 
ootton, give considerable employment to Negroes during the 
harvesting season* The farm work is supplemented, to some ex¬ 
tent, by two large mills, the cotton mill and the peanut mill* 
Farm work, enqployment at the mills, and domestio service con¬ 
stitute the major types of work which Negroes do in this town* 
In the Carver High School, the looale of this study, there 
was an enrollment of 794 pupils during the term of 1953-1954* 
Two hundred seventeen of these pupils were in the high school, 
and 516 of them were in the elementary department* The educa¬ 
tional staff consists of a principal and nineteen teachers, all 
of whom hold four-year college degrees* The principal holds a 
Master of Arts degree from Atlanta University* 
Method of Research*— The Normative-Survey Method of research, 
1 
Hob Gray, et al. General Achievement Test. Form Q, (Austin, 
The Stock Company, 1948)* 
2 
Earnest W. Tiegs and Louis P. Thorpe, California Test of 
Personality (Los Angeles, 1953)* 
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employing the special techniques of testing and the use of a 
checklist, was used to gather the necessary data for this 
study. 
Description of the SubjectsThe subjects used for this 
study were twenty "problem” and twenty "non-problem" pupils 
from the sixth, seventh, and eighth grades of Carver High 
School, Dawson, Georgia, In the "problem" group of pupils 
there were seven girls and thirteen boys; and in the "non¬ 
problem" group there were nine girls and eleven boys, making 
a total of twenty-four boys and sixteen girls conçjosing the 
two groups. The oldest pupil in the problem group was fouteen, 
and the youngest one was ten. The oldest pupil in the non¬ 
problem group was sixteen, while the youngest one was eleven. 
The average age for both groups of subjects was thirteen. 
Description of the Instruments.— The characterisation of 
the data-gathering instruments is given in the description of 
eaoh in the paragraphs Immediately below. 
The Otis Quick-Scoring Mental Ability Test is an Instrument 
designed to measure the thinking power or the degree of maturity 
of the mind. The Beta Test (Form A), was used in this research. 
In the test provisions are made for the pupils to indicate their 
answers by putting crosses in circles. When taking the test 
the circles corresponding to each item are directly opposite 
the items to avoid any possibility of a pupil putting a oross 
in the wrong row of circles, and when the test is opened the 
four columns of circles all show at once. This enables the 
8 
scorer to score the test with one application of the scoring 
key; hence the reason for the tests being called "Quick-Scoring 
Test." 
The California Test of Personality is organized around the 
concept of life adjustment as a balance between personal and 
social adjustment. Personal adjustment Is assumed to be based 
on feelings of personal security and social adjustment on 
feelings of sooial security. The writer dealt with the three 
major components of the test, namely: Total Adjustment, Per¬ 
sonal Adjustment, and Social Adjustment. The total adjustment 
is a combination of the scores made on the personal and social 
adjustment components. 
Segments of the Personal Adjustment component are 1A, Self- 
Reliance, IB. Sense of Personal Worth, 1C. Sense of Personal 
Freedom, IB. Feeling of Belonging, IE. Withdrawing Tendencies, 
IF. Nervous Symptoms. Segments of the Social Adjustment com¬ 
ponent are 2A. Social Standards, 2B. Social Skills, 2C. Anti¬ 
social Tendencies, 2D. Family Relations, 2E. School Relations, 
2E. Occupation Relations, and 2F Community Relations. 
The Gray-Votaw-Rogers General Achievement Test is designed 
to measure the accomplishment of pupils in school. The Inter¬ 
mediate test and advanced test (Form Q»), was used in this 
study, and the test is composed of the following components: 
Elementary Science, Language, Literature, Spelling, Reading: 
Vocabulary, Reading: Comprehension, Social Studies, Health and 
Safety, Arithmetic Reasoning, and Arithmetic Computation. 
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The Mooney Problem Check List is a simple, Inexpensive, 
easy to administer instrument* This check list is available 
in three forms*»-Junior High School, High School, and College* 
The writer used the Junior High School form in this researoh* 
This form oontains 330 items classified in eleven areas 
(thirty items in each area) as follows: Health and Physical De¬ 
velopment; Finances, Living Conditions, and Employment; Social 
and Recreation Activities; Social-Psychological Relations; 
Personal-Psychological Relations; Courtship, Sex and Marriage; 
Home and Family; Morals and Religion; Adjustment work; The 
Future: Vocational and Educational; and Curriculum and Teaching 
Procedure* 
Procedure,— The procedural steps followed in the conduct 
of this research are listed below, 
1* The Normative Survey Method of research was used, 
2. The related literature was reviewed, summarised and 
and presented in the thesis, 
3, Permission to oarry out this research was obtained 
from the administration of the Dawson, Georgia Public 
schools, 
4* Effort was made to orientate the pupils and teachers 
to the nature and scope of the research problem, 
5* Subjects were selected as Indicated below: 
A, The problem pupils were selected as follows: 
1, Teachers were asked to identify the problem 
pupils in their olasses, to wit: 
a. Those pupils who have been referred many 
times to the principal for disciplinary 
action 
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b« Those pupils who have manifested many 
times certain undesirable traits, such 
as stealing, lying, fighting, et cetera 
B. The non-problem pupils were seleoted as follows: 
1. Teachers were asked to identify non-problem 
pupils using the following criteria: 
a. Pupils who were never or only occasionally 
Involved in disciplinary situations with 
the principal or teachers 
b, Pupils who have been successful in their 
school work 
6. Twenty problem pupils and twenty non-problem pupils who 
ranked in the upper-third of their respective groups 
were selected as subjects for this study, 
7. The following Instruments were administered to the 
subjects: 
A, Otis Quick-Scoring Mental Ability Test by Arthur S. 
Otis 
B, General Achievement Test, Form Q, Intermediate by 
Gra y-Votaw-Roge rs 
C, California Test of Personality, Elementary Form AA 
(1953), by Tiegs and Thorpe 
D, Mooney Problem Check List, Junior High School Form 
J (1950) by Ross L, Mooney 
8. The data were assembled in appropriate tables and graphs. 
9. The computation of essential statistical measures: range 
of scores, medians, means, standard deviations, standard 
error of the means, standard error of the difference be¬ 
tween two means and nt* were made, 
10, The finding, conclusions, and lmplioations derived from 
the analysis and interpretation of the data have been 
formulated and presented in the finished thesis copy. 
Related Literature,— The literature considered pertinent 
to this study may be classified by use of the following topics: 
1, Information pertaining to behavior problems in pupils 
11 
2• Information about Intelligence 
3. Information concerning personality 
4. Information pertaining to problems which pupils are 
facing 
5. The reporting of oertain research done in the area of 
this thesis 
Behavior Problems 
As to behavior problems in pupils, Stroud1 2 says that be¬ 
havior becomes a problem and the child displaying it becomes 
a problem child, when deviation from the norms of conduct be¬ 
comes sufficiently marked to require corrective measures* 
From one stand point a child is recognized as being 
a behavior problem when his conduct, with some degree of 
regularity, is antisocial, unethical, or otherwise de¬ 
viates from the norm in traits that are recognized as 
being socially important* From another stand point, a 
child is regarded as a problem when his conflicts and 
frustrations are not adequately resolved, with the re¬ 
sults that he continues to live in a state of emotional 
turmoil.2 
Buhler3 holds that a problem is a hindrance that disrupts 
the continuity of processes within the individual or in a 
group* She says a problem in school disrupts the work, the de¬ 
sirable cooperation of the group, or the individual's ability 
to function adequately* 
1 
James B* Stroud* Psychology in Education (New York. 1946). 
p. 27. 
2 
Ibid*, p* 223* 
3 
Charlotte Buhler et al. Childhood Problems and the Teacher 
(New York, 1952), p. 12. 
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Discussing behavior problem children, Baker^ asserts that 
of all the types of handicapped and maladjusted children whom 
the schools are attempting to educate, behavior problem chil¬ 
dren offer the greatest challenge. He says that their handi¬ 
caps create problems for them in school, on the playground, and 
in the home. These problems, often, persist into adulthood end 
result in victims becoming mentally ill while others join law¬ 
less gangs of thugs and gangsters. Baker says that as a class, 
behavior problem children are outcasts-unhappy themselves, as 
well as the cause of woe, distruction, insecurity, and great 
expense to society, 
p 
As to the causes of behavior problem, Baker groups them 
into three classes. The first class of causes are physical, 
sensory, and nervous factors or conditions in the child, A 
second class of causes lies in the temperaments and emotions 
of children, A third type of cause has to do with the social 
and environmental forces acting upon the child. 
Concerning the relation of the school and the problem child, 
3 
Stroud feels that, generally speaking, the behavior is not the 
moat ixrportant thing. It is what the behavior is symptomatic 
of that generates the greatest significance. He says that it 
is not the social consequences but the motives that should be 
1 
Harry J. Baker, The Diagnosis and Treatment of Behavior 
Problem Children (New York, 1936), p. 3, 
2 
Ibid., pp. 7-8, 
3 
Op, clt,, pp, 281*r282, 
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uppermost. Stroud says that because the mental hygienist has 
a greater Insight Into the meaning of the symptom, he attaches 
greater significance to sensitiveness, unsocialness, depression, 
fear, timidity and related manifestations than the teacher does* 
Stroud explains that In many school systems a teacher is judged 
by the kind of order she keeps in the classroom* Wherever this 
situation prevails, the teacher will naturally view whispering 
and similar disturbances with alarm* The author feels that 
there Is room for greater awareness upon the part of teachers 
of the seriousness of certain symptoms that do not cause overt 
disturbances In the classroom* 
Lee and Lee1 say that, too often, teachers have considered 
children permitted to their care primarily as students, and 
only secondarily as human beings* The authors say that the 
teachers consider the pupil's offenses against authority and 
against the school much more important than they do the per¬ 
sonal problem of the pupils* Specifically, they say that: 
Most Important in the minds of teaohers, apparently, 
is their moralistic attitude, for stealing; heterosexual 
activity; masturbation; obscene notes, talk, and pic¬ 
tures; and untruthfulness are at the top of their lists* 
As for problems of school management such as cheat¬ 
ing, truanoy, and destroying of school materials, If the 
teachers but realized It, it Is their behavior and not 
the pupil's that usually needs attention* To the extent 
that the work is interesting and well adjusted to the 
needs and Interest of the pupils, and the atmosphere is 
one of friendly cooperation, just to that extent do 
these problems disappear* 
1 
J. Murry and Doris May Lee, The Child and His Curriculum 
(New York, 1940), pp. 79-80. 
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The real problem before the teacher is to adjust 
their own ideas and educate their own emotions to the 
point where they can see the child in their olassroom, 
not as a student who must learn so muoh and not be a 
disturbance, but as a growing individual who reacts in 
certain ways, largely according to his past and present 
experience; one whose behavior may be modified, not by 
condemnation but by a chance in that environment and by 
arousing a sincere desire on his part to change.1 
o 
Buhler seems to have a different idea regarding the at¬ 
titudes of teachers toward behavior problem children from the 
other authors consulted. She says that: 
The teachers of our time have, naturally, absorbed 
much psychological thinking. No longer are they quick 
to condemn a poor learner with such moral judgements 
as "laziness," or "he just does not apply himself." 
They have learned to look for psychological explanations 
of behavior teachers formerly described in moral terms. 
This psychological way of thinking represents an im¬ 
mense change of attitude on the part of teachers and a 
progress that is often underestimated. 
3 
Continuing the discussion, Buhler says that beoause the 
major emphasis in the classroom is upon learning, the teacher 
observes readily those children who do not participate effec¬ 
tively in the work progress. Inadequate skill or the rejection 
of materials and Ideals on the part of an individual child dis¬ 
rupts the smooth functioning of the group. Such a child may 
show laok of Interest or attention, restlessness, playfulness, 
discouragement or other behavior that prevent him from working 
1 
Ibid., p. 80. 
2 
0£i-cit., p. 78. 
5 
Op. cit.. pp. 162-165. 
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effectively* A child's continual reluctance to participate, 
his disturbance of others, his disregard for safety and regula¬ 
tions and the like may slow down the progress of the group and 
the child's own learning, and may Interfere with the purposes 
of the others or those of the teacher* 
Buhler mentions some factors whioh she feels may cause some 
pupils to be dull, inattentive, and restless* She says some¬ 
times the social structure of the group may Interfere with its 
functioning* Gangs, cliques, or pal£s of ohlldren may be 
bound together because of common interests or the mutual sup¬ 
port they give one another* The purposes of these small groups 
may be in opposition to the purposes of the other children or 
the teacher and she will experience difficulty in control and 
in planning learning situations in whioh various ohlldren will 
participate* 
The author says that sometimes classroom methods and mate¬ 
rials are the cause of problems. She feels that an educational 
program that is not in line with the experience, abilities, and 
Interests of the children will oause boredom and frustration* 
She brings out the point that competition in the olassroom 
often develops hostility in the children who fall toward those 
who suooeed* The child who gains approval from his parents and 
teachers by his ability to oompete successfully, may resort to 
unethical means to gain good grades to stay in the favor of 
these persons* Children who fail in competitive classroom, may 
develop compensating behavior whioh disrupts the group* 
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Clownishness, disturbance of others, or extreme dependence on 
the teacher can be traced to unsuccessful competition. 
Intelligence 
As to Intelligence, Craze1 says that psychologists view It 
from different angles, and the oonoepts which they hold differ 
in kind as well as in emphasis. He says that In general, how¬ 
ever, their definitions of intelligence emphasize the adapt¬ 
ability of the organism to new and different situations, and 
seem to identify intelligence rather closely with learning and 
problem-solving ability. 
2 
Lee and Lee say that intelligence may be said to be that 
characteristic of a person which determines his ability to make 
adequate responses and adjustments to his environment. 
Garrett makes the following statement regarding the meaning 
of intelligence: 
What we call "intelligence" may express itself in a 
number of ways. The elementary-school teacher will de¬ 
scribe a youngster as bright if he learns his lessons 
easily; the machine-shop foreman calls an apprentice "a 
promising young fellow" if he is apt and skillful with 
his hands and his tools; and the store manager regards 
a saleswoman as clever and smart if she can size up her 
customers quickly and is able to anticipate and meet 
their needs. The teacher, the foreman, and the store 
manager would all agree that what they are reporting 
1 
Wendell W. Cruze, Educational Psychology (New York, 1942), 
p• 139. 
2 
i p • 33 . 
3 
Henry E. Garrett, Psychology (Atlanta, 1950), p. 207. 
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*a «fflclent-whlch is to say, intelligent-behavior# Ef¬ 
ficiency in the solution of everyday problems is perhaps 
as useful a working definition of "general intelligence" 
as any# Intelligence in the solution of problems demand Sower as well as speed# To do a thing well, we must know 
ow to do it; and we must not dawdle and blunder in the 
doing# 
Stoddard*1, says intelligence is the ability to undertake ac¬ 
tions that are characterised by difficulty, complexity, abstrac¬ 
tions, economy, adaptiveness to goal, social value, and the 
emergence of originals, and to maintain such activities under 
conditons that demand a concentration of energy and a resist¬ 
ance to emotional forces# 
2 
Cruse says that the most important controversies concern¬ 
ing the nature of intelligence have centered around the work of 
Spearman, Thorndike, and Thurstone# Spearman holds that all 
lntelleotual abilities resolve themselves into two factors, with 
g or general factor and s or special factor# According to 
Spearman, the g factor is found in all mental abilities, while 
the s factor is highly specific and is to be found only in cer¬ 
tain situations which require this particular ability# 
Thorndike denies the existence of general intelligence# He 
says that one has intelligences rather than intelligence, and 
that there is a separate intelligence for each type of intel¬ 
lectual task# 
1 
G# D. Stoddard. The Meaning of Intelligence (New York. 
1945), p. 4.    
2 
Op. olt#. pp. 139-141# 
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Thurstone saya that there are seven primary abilities which 
are basic to one's concept of general intelligence* He des¬ 
ignates these primary abilities as follows: N, number factor; 
S, visualising two- and three-dimensional space; M, memory; 
W, work facility or fluency; V, verbal relations; P, peroeptual 
speed; and I, induction. 
Garrett1 says that there are three kinds of intelligence. 
These are abstract intelligence, mechanical intelligence, and 
social intelligence. Abstract intelligence is exhibited in 
dealing with symbols—words, numbers, formulas, diagrams. A 
person who has abstract intelligence, says Garrett, is able to 
discover relations among syrà>ols and to solve problems with 
their aid. Mechanical intelligence enables one to deal readily 
with machines sued mechanical appliances. Social intelligence 
is needed in dealing with social and personal affairs. The 
diplomat, the salesman, the minister must be socially intel¬ 
ligent. 
2 
In speaking of intelligence tests, Lee and Lee make the 
following statement: 
Measurement of mental growth is dependent upon in¬ 
telligence tests. These tests are of various forms, 
types, and kinds. There are performance tests that re¬ 
quire mechanical manipulation and response to a con¬ 
crete situation. There are verbal tests that require 
the understanding of verbal statements and a response 
in a verbal form. There are "penoll and paper" tests 
that require the interpretation of printed material 




OP. oit.. p. 34. 
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Florence L. Goodenough says that the performance on intel¬ 
ligence tests varies according to the social olass from which 
the subjects are drawn. She says that this relationship is not 
simply one of cause and effeot because every level of intelli¬ 
gence oan be found in each social level, though not in equal 
proportions. She says that a greater percentage of the very 
bright come from families of a superior socio-economic status, 
whereas the frequency of backward children is proportionally 
greater among the lower social classes. The relationship is 
sufficiently marked to bring about a difference of twenty to 
thirty I.Q. points in the mean test standing of children of 
college professors and those of day laborers. 
2 
Cruse makes the following statement regarding the testing 
movements 
The story of the development of present-day devioes 
for measuring intelligence could very well begin with 
the attempts of Cattell to devise "mental tests" for 
the students at Columbia University. This work was con¬ 
ducted in the latter part of the nineteenth oentury and 
was referred to by Binet and Henri in 1895 in connection 
with their studies of tests suitable for measuring men¬ 
tal ability. In 1904 Blnet was appointed to a commis¬ 
sion to investigate the causes of pupil retardation in 
the Paris Schools. The need for an intelligence test 
soon became apparent; this Binet and a colleague, Simon, 
proceeded to develop the scale bearing their names which 
appeared in 1905. 
3 
Garrett says that the general intelligence tests so widely 
Leonard Carmichael, (ed.), Manuel of Child Psychology 
(New York, 1951), p. 470. 
2 
Og^_ol^., p. 143. 
3 
Ogj >—ci^. , p. 209. 
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used today are measures primarily of abstract intelligence. 
He says, however, there are tests for measuring mechanical 
ability. He says that social intelligence is sometimes meas¬ 
ured by tests but more often is estimated by rating scales, 
questionnaires, and other techniques. 
Vernon Jones,1 in discussing the relationship of intelli¬ 
gence and character development, points out that the dull and 
the bright pupils are not alike intellectually in their ability 
to foresee the consequences of their acts. He says that they 
are neither alike in their oapaclty to sense when greater ad¬ 
vantages Inhere in remote goals than in immediate gratifications. 
The more able the individual, the better he can se¬ 
lect his environment and mold it in accordance with the 
ends he would achieve. Moreover, the same environment 
does not produce the same total organization of learned 
behavior and values in the bright and in the dull. In¬ 
deed, differences in Intellect make identical physical 
environments different psychological environments. Of 
course, this does not mean that superior intellect can 
so alter Inferior environments as to guarantee good 
character under any circumstances. Good intelligence, 
however, should enable one to achieve the skills, knowl¬ 
edges, and orientation that will help him to make most 
of a superior environment, on the one hand, or to resist 
most efficiently the restricting effects of a poor en¬ 
vironment, on the other hand.2 
Personality 
As to the meaning of personality, most authors agree that 
it is a difficult term to define. There seem to be various 
1 
Leonard Carmichael (ed.), Manuel of Child Psychology 
(New York, 1951), pp. 714-715. 
2 
Ibid., p. 714. 
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interpretations of its meanings 
According to Cruze,* personality may be defined as the in¬ 
tegrated and functioning pattern of all the traits and charac¬ 
teristics of an individual. 
O 
Allport* defines personality as being the organization with¬ 
in the individual of those psychophysloal systems which deter¬ 
mine his unique adjustments to his environment. 
May* says that as a working hypothesis, personality might 
be characterized as that total organization of reaction ten¬ 
dencies, habit patterns, physical qualities which determine the 
individual»s social effectiveness. 
Dr. Clifford* talks about certain aspects of the personal¬ 
ity, to wit: (a) character, (b) attitude, (c) temperament, (d) 
physique, (e) chemique, (f) motility, (g) intelligence, and 
(h) sociality. 
According to Lee and Lee3 4 5 biologists and psychologists 
agree that personality is affected by both heredity and 
1 
Ogjt^C^it., p« 383. 
2 
Leonard Carmichael (ed.), Manuel of Child Psychology 
(New York, 1951), p. 708. 
3 
Mark May, "The Foundation of Personality" in Psychol¬ 
ogy at Work (ed.) by P. S. Aohilles (New York, Whittlesey 
House McGraw Co*, 1932), p. 84, quoted in Lee and Lee, op, olt. 
p* 62. 
4 
Dr. P. I. Clifford (Lecture delivered to class in Human 
Behavior and Its Measurement, Atlanta University, Atlanta, Ga., 
(January 23, 1954). 
5 
Lee and Lee, op. olt., p. 63. 
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environment* They say that the laq>ortant thing Is not how much 
of personality Is the effect of environment and how much hered¬ 
ity, hut that It Is a result of a continuous and continuing In¬ 
teraction of both. It Is known, however, that personality can 
be changed. It seems to the writer that this knowledge chal¬ 
lenges education to do all it can toward finding most effective 
ways and means of making desirable changes in one's personality. 
Concerning the school's responsibility in helping one to 
adjust his personality, Stroud says,1 
The subject of personality is of much interest to 
educators. The emphasis that has come to pass upon 
making our schools lifelike and the school's acceptance 
of the responsibility for the development of every ed- 
ucable aspect of the pupil's development give the pro¬ 
blem of personality development and personality adjust¬ 
ment a place of first importance. Most of all, per¬ 
sonality and adjustment are forms of behavlor-educable 
behavior. They are learned. The school can teach them; 
not formally, perhaps, as it teaches reading or number, 
but by providing a healthy and stimulating social en¬ 
vironment and by inculcating desirable behavior patterns 
with respect to it. 
The personality traits of an individual are in part, 
perhaps in large part, those traits that typify his man¬ 
ner of maintaining adjustment-his reactions to frustra¬ 
tions. 
The school's obligation with respect to the problem 
is not met fully by protecting the pupil from all emo¬ 
tional disturbances. It is not self-evident that this 
would be a wise course even if it were capable of ful¬ 
fillment. The point here is that the school has not 
fully discharged its responsibility with respect to per¬ 
sonality and adjustment when it has provided certain 
emotional safeguards. A more positive program is re¬ 
quired. Many pupils come to school in a maladjusted 
condition. Ciroumstances outside the school may lead 
to maladjustment. The problem may be reduced by re¬ 
moving some of the obstacles frequently found in school. 
1 
Op. clt.. pp. 235-36. 
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But along with this should go a broad positive program* 
This assertion is made upon the assumption that person¬ 
ality and adjustment are learned and can be taught* 
Cruze^ says the school and its curriculum play an important 
part in the development of a child's personality* At the 
school the child first learns to adjust to and take his place 
in a relatively large social group* The vay he reacts to the 
pupils and to the teacher will play an important part in the 
formation of his opinion of himself* His classmates may accept 
him as a worthy member or they may look down upon him as an un¬ 
desirable* Whatever attitudes his associates take toward him, 
will eventually have their effect upon his personality* The 
school is not merely responsible for the intellectual develop¬ 
ment of its pupils* Educational leaders now realize that the 
child oomes to school as an integrated personality, and that 
the school must be so organized as to preserve this state of 
integration* 
Unfortunately, many of the practices found in the tradi¬ 
tional schools serve to disturb personality integration and to 
produce maladjustments* 
© 
Lee and Lee say that size has more effect upon personality 
than is usually recognized* The small child is often left out 
of things beoause he cannot compete on the same level* This 
small child may retire to himself and beoome an introvert or 
1 
2E«!^ËLiîL* * PP • 404-405 • 
2 
£>*_ clt** pp* 25-26* 
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he may fight back and develop defense reactions which make him 
appear pugnacious, egotistical, or cocky* On the other hand, 
he may compensate by becoming unusually studious and may strive 
to develop to perfection any talent which he happens to have* 
The especially tall child may also find himself nout 
of things" and may develop similar compensations* Or he 
may find himself a leader which he may or may not use to 
his own best development* The very thin child who has 
little physical stamina and the very fat ohild who can¬ 
not handle himself will both have similar problems*1 
The ohild with a healthy personality is one who be¬ 
longs, is Independent and self confident* The school 
plays a significant role in developing these character¬ 
istics* By helping each child plan his work, by as¬ 
sisting him to take his next step in learning success¬ 
fully, self-confidence and independence are assured* 
When the child feels confident of his learning ability, 
he develops inlative and is free to experiment and to 
create.* 
Achievement 
Cruse3 says that many studies reveal correlation coeffi¬ 
cients ranging from *30 to above *75* He says that the highest 
coefficients are obtained at the elementary level, and the 
lowest at the college level* Cruse feels that this is because 
there are many variables other than intelligence which influ¬ 
ence academic achievement at the college level* The factors 
Involved probably include differences in motivation, speoial 
abilities required for certain types of subject matter, methods 
lAe^jaad «op. cit., p. 26. 
2 
Buhler, OP* clt*. p* 26* 
3 
Op* cit*. pp* 159-160* 
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of determining grades, teaching procedures, and other similar 
phenomena. The influence of these variables make it impossible 
to predict accurately a child's future from either hie intel¬ 
ligent test score or his intelligence quotient. According to 
the author, it is safer to make predictions from low intelli¬ 
gence soores than for average or high scores. Since degree of 
intelligence does set rather broad limits to one's achievement, 
it is safe to predict that a ohild of low Intelligence will not 
surpass that limit, A child of average intelligence may, as a 
result of low motivation or some other difficulty, present a 
record of achievement just inferior to that of some pupil with 
lésé intelligence; whereas another child of average intelli¬ 
gence may be so Intensely interested in his work and may pos¬ 
sess such efficient habits of attention and concentration that 
he achieves more than some children of much greater ability. 
The author seems to stress the point that superior ability 
is not an accurate guarantee of success. It merely increases 
the number and complexity of activities which may be pursued 
successfully, but does not guarantee that the individual will 
accomplish them. 
Concerning aptitude and achievement, Garrett^ makes the 
following statement; 
The terms aptitude, ability, or capacity mean much 
the same thing and are often interchangeably, When we 
1 
Henry Garrett, Psychology (Atlanta, 1950), p, 255, 
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say that a young man shows aptitude for languages, for 
mechanics, or for sports, we mean that he has given 
evidence of suoh aptitude through superior performance 
in these areas* Aptitude or capacity, then, is poten¬ 
tial: It is revealed in performance or is Inferred 
from performance* Aptitude has future reference in 
that It sets the limits of what a person will achieve 
when given the opportunity and training. Achievement, 
on the other hand, is actual performance; it is what a 
person does regardless of his capabilities* Aptitude 
often exceeds achievement. A boy may receive low 
grades in school when his intelligence-test soores and 
other evidence lead us to feel sure that he possesses 
ability of high order* But achievement can never ex¬ 
ceed aptitude, though sometimes it may appear to be 
the case* A dull child, for example, may receive 
school grades better than his capacity warrants—be¬ 
cause he is overage for grade, or is pleasant and 
docile, or the teaoher is sympathetic and rewards him 
for trying. But the child is no brighter despite his 
passing grade, and his achievement does not actually 
surpass his ability beoause it does not fairly represent 
it. 
Prevalent Problems of Pupils 
Lindley,1 in discussing some of the problems which young 
people have to face, makes the following statement: 
Today young people have once more beoome explorers, 
explorers in a world in which even their elders fail to 
recognise familiar landmarks, a world in which many a 
landfall has proved a mirage* Rightly or wrongly they 
feel we have made a "mess of things*n The very system 
which we know as democracy is subjected by youth to a 
cruel analysis* 
Youth are dissatisfied and with much justification* 
They are sensitive, restless, and explosive* Unless we 
can give them the opportunity which they demand, they 
will seek a way for themselves that may endanger the 
very fundamentals of liberties* Their demands are not 
unreasonable. They desire an opportunity to earn a 
living; to marry at a mating age; to obtain education; 
to understand the principles of our government. They 
1 
Betty and Ernest K. Lindley, A New Deal for Youth (New 
York, 1938), p. x. 
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ask only a willingness on our part to consider them fel¬ 
low citisens of a great Democracy* 
This in broad terms is what is called the youth problem. 
The writer feels that much of what was said in the above 
paragraph applies to young people today* 
A report1 is given of a trial held in Orange, New Jersey* 
This was a trial by jury of the Case of Youth Vs* Society* 
The purpose of the trial was to emphasise the problems of youth 
to the community* The mock trial brought speoific points on 
which five communities, the four Oranges and Maplewood, stood 
accused of falling their young people* The trial was not 
hasty, but was preceded by careful preliminary groundwork in 
the way of a survey or appraisal: on the part of youth seeking 
to find the evidence for points of accusation; on the part of 
adults seeking to find evldenoe to defend the present situation* 
The sponsoring body of the trial was the Council Agencies 
of the five communities* Its members felt the gains from a 
public analysis of local youth services would outweigh any em¬ 
barrassment from criticism of deficiencies* 
The prosecution and the defense set up committees to marshal 
facts and testimony on the following subjects: employment, mar¬ 
riage, friendship, the moral code, and leisure time* The trial 
stirred great public interest* Newspapers carried bold head¬ 
lines* At each session, attendance was in the thousands* 
1 
United States Office of Education. Youth. (Bulletin. 1936. 
No. 18, 1-6), p. 12. 
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Folloe were forced to close doors, turning hundreds away. 
The trial proved to be a quick and effective means of rem¬ 
edying certain elements in the local youth situation. Before 
the trial vas completed, organized youths were initiating ac¬ 
tion, The sale of obsoene literature was stopped; bagatell 
machines for gambling were banned; the Chamber of Commerce be¬ 
gan to investigate the charges of employment at starvation 
wages; the health group of the council made plans for an in¬ 
stitute on family relations to meet the demands for further 
preparation for marriage; a business group offered jobs to 
boys on probation, A follow up oommlttee was established. 
The writer is Interested in the comments of Coe1 concerning 
the ails of youth, Coe seems to feel that merely because young 
people are different from people of the older generation, the 
latter is uneasy and feel that something ails the youth, Coe 
feels that the alarm of old men and women is just a repetition 
of alarms that the old have always felt with respect to the 
conduct of youth. He says that the young are acting-in natural 
ways to solve their problems for which their elders are respon¬ 
sible, According to Coe, there are a number of reasons for 
these problems. He says that Youth's outlook upon life is 
being transformed by the enormous increase in man's control of 
the forces of nature. He says that the young of today, not 
1 
George A, Coe, What Ails Our Youth (New York, 1925), 
pp, 1-9, 
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merely hie parents, or capitalists, or managers of great enter¬ 
prises, can see things, hear things, do things that never be¬ 
fore were In the range of either old or young* He can break 
contaots with others over an unprecedented area and with hither¬ 
to undreamed of speed* Therefore, as never before in human 
history, he is stimulated to get new experiences and to do many 
new things* Youth feels the tingle of life at a vast number of 
points, the stimulus of change, variety, the not yet experienced* 
To modern science and to invention, then, and to the environment 
of modern enterprise, one must look if he would understand what 
is happening to our young people* 
Coe continues his discussion by stating that the changed 
status of the female in society creates new problems for the 
youth of both sexes* This changed status grows out of the ef¬ 
fects of science and invention* He says that females find 
themselves having to play roles for which they are not pre¬ 
pared* The conduct of the girls and women, according to Coe, 
does not follow in the grooves of past generations* Because 
of this older people are disconcerted and surprised* Coe feels 
that the elders would not be surprised at all if they took the 
conditions into aocount* He says that no one should go on 
estimating female conduct from the standpoint of his own past* 
The past standpoint of standards assumed the inequality of the 
sexes* Coe feels that the elders must acquire the habit of 
assuming for the female her new freedom and equality, not 
merely as a status but also as new activities and functions 
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naturally growing out of it* 
Consider, now, the difficult position of girls and 
young women who are thrust into this new world of op¬ 
portunities without precedents to light the way, and 
even without mature friends whose experience qualifies 
them as guides. The young girl is unprepared; she has 
had no opportunity to become prepared; yet, life show¬ 
ers her with invitations to achieve, to adventure, to 
enjoy, all spiced with Joy and unprecedented self de¬ 
termination, Sometimes giddiness results, of course. 
Some shallowness, externality, vanity occur, just as 
one might expect. Sex interest that always were present 
become more conspicuous. Bad taste gets new opportunity 
to display its quality.* 
Another factor which has increased the problems of youth, 
according to Coe, is the fact in the life of youth human con¬ 
tacts have vastly Increased and they have largely shifted from 
domestic to non-domestic types. This situation is due to 
science and invention. There was a time when youth moved and 
lived in, what may be called, a domestio circle. The center 
of activity and interest was the family. This family dwelt in 
a house with its own garden. This was a plaoe of communal 
living with the members of one's family, and for visiting with 
one's friends. The persons with whom one came in contaot were 
those of the community. Everybody knew everybody else. Most 
of the young people worked with their fathers; but, if one went 
into outside enployment, it was usually with a neighbor. 
How different are the contacts of the city youth of 
today, and even in many places, of the village and coun¬ 
try youth i As the dwelling has become a less home, so 
the people one meets are met under fewer human aspects, 
for briefer periods, in scattered places, on behalf of 
narrow interests. One deals more with a system, less 
1 
Ibid,, p. 7. 
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with human beings as humans; and human beings are known 
as classes, groups, or types rather than as Individual 
personalities. As the home dwindles toward a place of 
sleeping and eating, so, for a large proportion of the 
population, the neighborhood scarcely exists any longer. 
Of the many consequences of all this, I shall men» 
tlon only two, which are central to our present problem. 
In the domestic type of experience the youth was (1) 
kept in a variety of living contacts with his elders, 
but (2) he had large soope for individual purposes and 
for recognition as an individual. In modern city life 
both these values wan* toward extinction. The youth is 
Nlnn on few things with his elders. He does not get 
acquainted with employer or dealer—this side of life 
is mechanized and depersonalized. His human oontacts 
are chiefly with other youth. On the other hand, though 
he has unprecedented negative liberty, as in the disposl- 
tion of leisure time, he has little soope in self ex¬ 
pression in creative work of his own. Even his leisure 
time activities, reading from the mechanical routine of 
his occupation, tend to become hectio and yet, mechanized 
by the commercial form that they take,1 
Coe says that the schools cannot too soon begin to strength¬ 
en the studies that concern the social interests that depend 
upon the facts of sex. He says that sex instruction, vocations 
for women, home-making for both sexes merely touch the problem. 
2 
Bell makes the following statement regarding the problems 
of youth: 
Along with the problems that are historically and 
traditionally those of every generation and age, the 
youth of this modern generation find themselves facing 
a problem that Is uniquely and increasingly their own: 
What to do with themselves during the ever widening 
period between the time when schools are through with 
them and jobs are not ready for them. Here is the 
crucial element in the youth problem,3 
1 
Ibid., p. 15. 
2 
Howard M. Bell, Youth Tell Their Story (Washington, 1936), 
pp. 2-103. 
3 
Ibid., p. 2, 
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Ball says that there Is a vicious circle which tends to 
freeze social levels and groups into a sort of perennial status 
quo, and the young people of this country are victims of this 
circle of economic determinism. Bell's study brought out de¬ 
cidedly that the victimized youth's father is employed in one 
of the lower occupational groups, and that he is an unskilled 
or farm laborer. This types of laborer receives the lowest 
wages. The study revealed that this father will, most likely, 
have a relatively large number of children. The fact that the 
youth is a member of a large family coupled with the fact that 
his father receives low wages, causes his vocational and educa¬ 
tional opportunities to be adversely affooted. He will soon 
drop out of school, into work and into marriage at a very early 
age. Because of his limited education, he will be forced to 
work in the unskilled or farm laborer group. His children will 
suffer the same fate, most likely, as he did; and the cycle is 
completed. 
If one hundred American youth were seleoted at ran¬ 
dom, and each one asked if he or she believed there was 
a youth problem, our data Indicate that sixty five would 
not only recognize the existence of such a problem, but 
would also define it. Twenty five would assert that 
there was no problem, while ten would state that they 
did not know whether such a problem existed or not. 
If one hundred of these youth who recognized the 
existence of a youth problem were asked to state what, 
in his or her opinion, was the crux of the problem, our 
data further indicate that sixty five would characterize 
it as basloally economic. To many this would mean jobs— 
any jobs. To some, it would mean wages that would permit 
the enjoyment of a higher standard of living. To others, 
it would mean jobs that provided a deeper sense of se¬ 
curity and a more hopeful promise of vocational adjust¬ 
ment, and still to others, it would mean income sufficient 
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to make marriage or further education possible.*' 
Related Studies 
2 
Ellis and Miller made a study which was based on one pre¬ 
viously done by Wickman in 1928* The title of Wickman's study 
was "Children Behavior and Teachers' Attitudes*" Their study 
was made for the purpose of comparing the results secured by 
Wickman with those secured under oertaln changed conditions 
from 382 junior and senior high school teachers of Denver in 
1935» Wickman's results were based on 511 teachers from Cleve¬ 
land, Newark, New York City, and three villages in New York and 
Minnesota* Wickman also received ratings from thirty mental 
hygienists for child guidance clinics in Cleveland, Philadel¬ 
phia, and Newark, New Jersey* 
Wiokman's study revealed sharp differences between opinions 
of teachers and mental hygienists* The teachers considered im¬ 
morality, dishonesty, transgressions against authority the most 
serious problems; they considered withdrawing and recessive per¬ 
sonality traits the least serious problems* The thirty mental 
hygienists considered withdrawing and reoesslve personality the 
most serious problems, and they considered the violation of 
orderlessness in the classroom and transgression against 
authority the least serious* 
- 
Ibid., p* 103* 
2 
E* B* Miller and L* W* Ellis, "Teachers' Attitudes and 
Child Behavior Problems," Journal of Educational Psychology, 
XXVII (1936), pp. 501-10. 
34 
The Denver teaohere were in general agreement with the men¬ 
tal hygienists* They considered dishonesty, temper tantrums, 
and cruelty the most serious problems, and they considered 
violations of school work requirements and disorder in the 
classroom the least serious* 
A similar study was made by Fisher*1 Before she explained 
her investigation, she made the following statement: 
Diogenes, with his lantern, searched no more dili¬ 
gently for an honest man than educators are now search¬ 
ing for an understanding of the group characteristics 
of behavior problem school children* Sheer scientific 
Interest in discovering experimentally the difference 
between problem and non-problem children explains only 
partially the zeal with which school people are pursuing 
such investigations* The real driving force behind this 
type of educational research lies in the eagerness of 
practical school people to re-evaluate continuously 
school procedures in terms of child guidance—in terms 
of the contributions that the school can make to the 
wholesome personality growth of school children* 
According to Fisher's study, all of the teachers in a pub¬ 
lic school system of 6,732 pupils were asked to write down the 
names of all the pupils whom they considered behavior problems 
and to underline the ones they considered to be the most serious 
problems* These teachers were also asked to name their best 
adjusted pupils* All the pupils who were not named as behavior 
problems, were considered as non-problem pupils* The non¬ 
problem group was then selected by random sampling in order to 
1 
Mildred L. Fisher, nA Study of the Measured Differences 
Between Problem and Non-Problem Pupils in a Public School 
System," Journal of Educational Sociology, VII (May, 1934), 
pp • 333-64"*' 
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get a group equal to the problem group* 
The results of this study shoved that the non-problem group 
was consistently favored over the problem group In terms of de¬ 
sirable intellectual traits, In desirable social traits and 
background, In emotional adjustment, In soolo-eoonomlo status, 
In physical fitness and vigor* 
Prances Miller1 tells of a study where the data were com¬ 
piled from records of Individual examinations of 1,628 children 
selected from the total of 16,944 records of Individual exami¬ 
nations made by psychologists and psychiatrists of the Bureau 
of Child Study of the Chicago Board of Education In the calendar 
years 1945 and 1946* 
Miller says a Bureau of Child Study examinations usually 
Includes an Individual mental test, education achievement tests, 
physical tests and observations, interviews with parents, school 
personnel, social agencies, truant officers, physicians and 
clinics, and others* 
The results of this study showed that ohlldren who have 
history of school truancy or conspicuous classroom disorder 
have been shown to be ohlldren with a high incidence of other 
factors* They have many physical handicaps (vision, hearing, 
teeth, and other types of illness)* Generally, according to 
this study, children who choose truancy rather than classroom 
1 
Franoes A* Miller, nTruancy and Classroom Disorders As 
Symptoms of Personality Problems,” Journal of Educational 
Psychology, XLI (1950), 97-109* 
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disorder have more home problems: crowded homes, families on 
relief, parents or siblings delinquent or criminal. 
From personal interviews with teachers of the third, fourth 
and fifth grades, Hanna** found the pupils who presented the 
most persistent and troublesome personality and behavior dif- 
flculties. The teachers rated each one of these problem chil¬ 
dren on the Haggerty-Olson-Wlokman Rating Scale, 
The results of this study showed that the general level of 
mental ability of that group to be below normal, the achieve¬ 
ment of the group to be retarded, their social maturity at the 
expected level, and their mechanical aptitude at a very low 
level of possibilities, 
2 
Louise May Snyder reports a study done by New York Univer¬ 
sity upon which the basis of the investigation was to get an 
idea of the teachers1 designation of and reaction to the "pro¬ 
blem child," The setting of the study was the Jersey City 
elementary sohools, and a sample was chosen from 13,632 pupils. 
From this group, 329 teachers reported 829 pupils as problem 
children. 
Since the main criterion upon which this investigation was 
based was the teachers' designation of, and reaction to, the 
- 
Orleans Hanna, "A Study of Ten Children With Behavior Pro¬ 
blems Enrolled in the Calhoun County Training School," (Un¬ 
published Master's Thesis, Department of Education, Atlanta 
University, 1949), 
2 
Louise May Snyder, "The Problem Child in Jersey City," 
Journal of Educational Sociology, VII (February, 1934), 343-52, 
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"problem child," the personnel and attitudes of the group of 
teachers reporting were examined. The attitudes of the teachers 
were measured by the Wickm&n Teachers* Attitude Scale, Louise 
Snyder said that the results of the study showed that the tea¬ 
chers rate aggressive behavior as inconsequential, "This," she 
said, "contrasts sharply with the point of view of clinicians," 
The writer read a report1 of a study done by a clinic, com¬ 
posed of the College of Education of the University of Minnesota 
and the Medical School, The study was done in the public schools 
of Minneapolis during the year 1923-1924, 
The survey project drew upon the teachers* knowledge of the 
children for a record of their behavior difficulties. Each 
teacher was asked to catalogue, according to a schedule provided, 
the frequency of occurrence of undesirable behavior in the life 
of each child in her room so far as suoh behavior had come to 
the teacher*s knowledge, A list, containing sixteen types of 
undesirable behavior and provided with spaces for recording in 
eaoh of four degrees of frequency of occurrence as follows: 
"has never occurred," "has occurred once or twice but no more," 
"occasional ooourenoe," and "frequent occurrence," was given 
to the teachers. Some of the items of undesirable behavior 
were stealing, lying, imaginative lying, and defiance to 
discipline, 
1 
M, E, Haggerty, "The Incidence of Undesirable Behavior in 
Publio School Children," Journal of Educational Research, XII 
(1925), 102-22, 
38 
The results of the study showed that behavior of an unde¬ 
sirable character appeared more or less frequently In fifty 
one percent of the entire group of pupils. Disinterest in 
school work showed the highest frequency and was closely fol¬ 
lowed by cheating, unnecessary tardiness, and lying. It was 
also brought out that the greater incidence of undesirable be¬ 
havior was found among the retard pupils. 
In Julia Mae Brogdon's study1 the pupils were referred for 
investigation by the principal and teachers of David T. Howard 
Junior High School on the basis of the following criteria: se- 
clusiveness, nervousness, anti-social, timidity, fear, fight¬ 
ing disobedience, daydreaming, mirror writing, truancy, temper 
outburst, and stealing. 
As a source of data the case record based on the Detroit 
Scale of Behavior Factors, by Harry J. Baker, Ph.D., and Vir- 
ginig Traphagen, M.A. was used. 
f 
Miss Brogdon found that the most causes for maladjustment 
were poor health, broken homes, poor housing facilities, lack of 
training in the homes, poorly trained parents, low mentality, 
and immorality in the home. 
In Mattie Threadcraft’s^ study fifty adolescent boys and 
1 
Julia Mae Brogdon, "A Study of Twenty-five Maladjusted 
Pupils of David T. Howard Junior High School, Atlanta, Georgia,w 
(Unpublished Master’s thesis, Department of Education, Atlanta 
Universit y, 1940). 
2 
Mattie Threadcraft, ”A Comparative Study of Adolescent 
Boys and Girls in the Arlington Vocational High School, Arling¬ 
ton, Georgia,” (Unpublished Master’s thesis, Department of 
Education, Atlanta University, 1952). 
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and fifty adolescent girls were used as subjects. By using the 
Mooney Check List as her instrument, Mattie found the adoles¬ 
cents most concerned with problems in the area of Finances, 
Living Conditions, and Employment; Health and Physical Develop¬ 
ment; Courtship, Sex and Marriage; Adjustment to School Work; 
Morals and Religion; and the Future: Vocational and Educational. 
Helen Morrison^ secured her subjects through the teohnloal 
assistance of the school nurse, school doctor and eye specialist 
of Durham, North Carolina. She used a combination of the Nor¬ 
mative survey and the Case Study methods of research, and ad¬ 
ministered the Stanford Achievement Test, the Otis Quick- 
Scoring Test of Mental Ability, and the Aspects of Personality 
by Pintner. 
Helen Morrison found that the physical handicapped pupils 
manifested the following defects: hard of hearing, partially- 
sighted, rheumatic heart disease, and defective speech. She 
found the intelligence of the physically handicapped to be dull 
while the Intelligence of the non-physically handicapped was 
normal. The study revealed that both groups were retarded in 
achievement. 
1 
Helen Morrison, "An Analytical Study of the Observed Fac¬ 
tors in School Achievement Manifested by a Group of Physically 
Handicapped and Non-Physlcally Handicapped Children in the East 
Elementary School, Durham, North Carolina," (Unpublished 
Master's thesis, Department of Education, Atlanta University, 
1952). 
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Onle Cooke Thompson1 used the Mooney Problem Cheek List In 
her study as she compared the problems of fifty eighth grade 
pupils with the problems of fifty twelfth grade students• She 
found that there was a tendency for the eighth graders to check 
more troublesome problems than those In the twelfth grade. The 
boys showed a tendency to identify a larger number of the pro¬ 
blems than the girls, Cooke Thompson said that in all areas 
of the check list there was evidence that as youth grow older 
there Is a decrease in the number of problems of which they 
are conscious, or If they are conscious of theip, the youth do 
not consider them as being Important enough to identify as 
being troublesome, 
o 
In Virginia Bush's study, she used thirty eight pupils 
which were divided into groups according to behavior tendencies 
and sex. Group A was composed of ten withdrawing girls, and 
group B was composed of ten aggressive girls. The subjeots in 
group A were compared with the subjects in group B, according 
to age and grade. 
Group C was composed of nine withdrawing boys and group D 
was composed of nine aggressive boys. The subjects in group 
1 
Onie Cooke Thompson, WA Comparative Study of the Eighth 
and Twelfth Grade Classes in Lancaster Training High School, 
Lancaster, South Carolina," (Unpublished Master's thesis. De¬ 
partment of Education, Atlanta* University, 1951), 
2 
Virginia Bush, "Difference in Intelligence and Achievement 
of Pupils Who Have Been Rated Aggressive and Withdrawing," (Un¬ 
published Master's thesis, Department of Education, Atlanta 
University, 1951), 
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C were compared with the subjects in group D, according to age 
and grade. 
The Otis Quick-Scoring Test of Mentality, Beta Test (Form A.) 
and the Votaw-Gray-Rogers General Achievement Test (Intermediate 
and Advance) were administered to these subjects. 
According to the results of the tests, the withdrawing pu¬ 
pils were superior to the aggressive pupils in all the traits 
measured. 
Summary of Related Literature 
A summary of the related literature considered revealed the 
following facts: 
1. There is a need for closer agreement on the part of 
teachers and mental hygienists on what constitutes a 
"problem child." 
2. In general psychologists define intelligence as the 
ability of the organism to adapt himself to new and 
different situations. 
3. Personality can be learned and improved upon. 
4. The home and school are two factors which have much 
influence upon the development of personality. 
5. The highest correlation between intelligence and achieve¬ 
ment is obtained at the elementary level and the lowest 
at the college level. 
6. Among the more pressing problems of youth are economic. 
7. The non-problem pupils are generally favored over the 
problem child in intelligence, sohool achievement, 
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mechanical skill, and personality. 
8. Students seem most to be concerned with problems con¬ 
nected with adjustment to school work; Finances, Living 
Conditions; Personal-Psyohologioal Relations; Social- 
Recreational Activities; and the Future: Vocational and 
Educational. Fewer problems appeared in the area of 
Curriculum and Teaching Procedure; Courtship, Sex, and 
Marriage; and Morals and Religion* 
CHAPTER II 
PRESENTATION AND ANALYSIS OP DATA 
Treatment of Data.—» The data for the purposes of this re¬ 
search as obtained through the administration of four instru¬ 
ments, namely: The Otis Quick-Scoring Test of Mental Ability, 
The California Test of Personality, The Gray-Votaw-Rogers 
General Achievement Test, and the Mooney Problem Check List* 
From the scores obtained from the tests used, the mean, 
the median, the standard deviation, the standard error of the 
mean, and the standard error of the difference between two 
means were computed* A "t” ratio for the difference between 
means were used to determine the significance of the mean dif¬ 
ferences, if any, in Intelligence, personality and achievement 
between the problem and non-problem pupils* 
A Table was constructed for each of the eleven areas of 
the Mooney Problem Check List, showing the prevalent problems 
of the forty problem and non-problem pupils* 
Results on the Otis Intelligence Test 
(Total Score) 
The data obtained from the scores on the total score com¬ 
ponent of the Otis Intelligence Test which were made by the 
forty problem and non-problem pupils of the Carver High School 
Dawson, Georgia are presented in Tables 1 and 2 and Figure 1* 
Problem Pupils,— The scores of the group of twenty pro¬ 
blem pupils ranged from a low of six to a high of twenty six, 
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showing a mean score of 20.70, a median score of 21.17 with 
a standard deviation of 8.6 and a standard error of the mean 
of 1.97. Nine or 45.00 percent of the scores of the problem 
pupils were above the mean, seven or thirty five percent of 
them scored below the mean; and four or twenty percent of the 
problem pupils scored within the mean class-interval. The 
mean of 20.70 was equivalent to a mental age of fourteen years 
and five months. 
Non-problem Pupils.— The scores of the group of the non¬ 
problem pupils ranged from a low of four to a high of 47, 
showing a mean score of 29.5, a median score of 31.5, with a 
standard deviation of 10.35 and a standard error of the mean 
of 2.37* Twelve or sixty percent of the non-problem pupils 
scored above the mean; seven or thirty-five percent of them 
scored below the mean; and one or five percent of the non¬ 
problem pupils scored within the mean class-interval. The 
mean score of 29.5 was equivalent to a mental age of sixteen 
years and one month. 
Comparative Data and Crltloal ratio.— As indicated in 
Table 2, the mean of the problem group was 20.70, and the mean 
of the non-problem group was 29.5, with a difference of 8.80. 
The standard deviation for the problem pupils was 8.6, and that 
for the non-problem group was 10*35, with a difference of 1.75. 
The standard error of the mean for the problem pupils was 1.97 
and for the non-problem group was 2.37. The standard error of 
the difference between the two means was 3.08. 
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TABLE 1 
FREQUENCY OF SCORES MADE ON OTIS INTELLIGENCE TEST 
PROBLEM PUPILS NON-PROBLEM PUPILS 
Scores Number Percent Number Percent 
45-47 0 0 1 5 
42-44 0 0 1 5 
39-41 0 0 2 10 
36-38 3 15 1 5 
33-35 0 0 4 20 
30-32 0 0 3 15 
27-29 0 0 1 5 
24-26 2 10 0 0 
21-23 4 20 1 5 
18-20 4 20 4 20 
15-17 3 15 1 5 
12-14 1 5 0 0 
9-11 2 10 0 0 
6-8 1 5 0 0 
3-5 0 0 1 5 
Total 20 100 20 100 
Mean 20,70 Mean 29.5 
Median 21.17 Median 31.5 
Sigma 8,6 Sigma 10.35 
S.E.m 1,97 S.E.m 2,37 
M.A. 14-5 M.A. 16-1 
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DIFFERENCE BETWEEN PROBLEM AND NON PROBLEM GROUPS 
IN INTELLIGENCE 
Groups Number Mean Sigma SEm SEDm 
Diff in 
Mean "t" 
Problem 20 20.70 8.6 1.97 3.08 8.8 2.86 
Non-problem 20 29.5 10.35 2.37 
The ntw for these data was 2.86 which was significant for 
It was larger than 2,58 at the one percent level of confidence. 
Therefore, the difference between the problem and non-problem 
groups of pupils in Intelligence was statistically significant. 
Results on the California Test of Personality 
(Total Adjustment) 
The data obtained from the scores on the Total Adjustment 
component of the California Test of Personality which were made 
by the forty problem and non-problem pupils of Carver High, 
Dawson, Georgia, are presented in Table 3 and 4 and Figure 2, 
in the separate paragraphs to follow. 
Problem Pupils.— The scores of the group of twenty problem 
pupils ranged from a low of sixty to a high of 123 showing a 
mean score of ninety one, a median score of 91.17, with a 
standard deviation of 17.6 and a standard error of the mean of 
4.04. Eight or forty percent of the scores of the problem 
pupils were above the mean, nine or forty five percent scored 
below the mean; and three or fifteen percent of the problem 
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TABLE S 
FREQUENCY OF SCORES MADE ON THE TOTAL ADJUSTMENT 
COMPONENT OF THE CALIFORNIA PERSONALITY TEST 
PROBLEM PUPILS NON-PROBLEM PUPILS 
Scores Number Percent Number Percent 
135-139 0 0 2 10 
130-134 0 0 2 10 
125-129 0 0 2 10 
120-124 1 5 3 15 
115-119 1 5 1 5 
110-114 2 10 3 15 
105-109 1 5 2 10 
100-104 2 10 1 5 
95-99 1 5 0 0 
90-94 3 15 1 5 
85-89 3 15 0 0 
80-84 0 0 1 5 
75-79 0 0 1 5 
70-74 3 15 0 0 
65-69 2 10 1 5 
60-64 1 5 0 0 
Total 20 100 20 100 
Mean 91 Mean 112.7 
Median 91.17 Median 114.5 
Sigma 17.6 Sigma 19.32 
S.E.m 4.04 S.E.m 4.43 
Percentile 10th Percentile 30 th 
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of Scores made by Forty Problem and Non-problem 
Pupils Given in Table 3. 
50 
pupils scored within the mean class-interval* The mean of 
ninety one was equivalent to a percential of ten* 
TABLE 4 
DIFFERENCES BETWEEN PROBLEM AND NON PROBLEM GROUPS 
IN TOTAL ADJUSTMENT 
Groups Number Mean Sigma SEm SEDm Diff in 
Mean 
Problem 20 91 17.6 4.04 5.99 21.7 3.62 
Non-problem 20 112.7 19.32 4.43 
Non-problem Pupils,— The scores of the group of the non¬ 
problem pupils ranged from a low of sixty four to a high of 
139 showing a mean score of 112,7, a median score of 114*5, 
with a standard deviation of 19*32 and a standard error of the 
mean of 4*43* Ten or fifty percent of the problem pupils 
scored above the mean; and seven or thirty five percent of the 
non-problem pupils scored below the mean; while three or fifteen 
percent of them scored within the mean class-interval. The 
mean score of 112.7 was equivalent to a percentile of thirty. 
Comparative Data and Critloal Rat IQ.*— As shown in Table 4, 
the mean of the problem group was ninety one, and the mean of 
the non-problem group was 112.7, with a difference of 21*7* 
The standard error of the mean for the problem pupils was 4.04 
and for the non-problem group was 4.43. The standard error of 
the difference between the two means was 5.99. 
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The wt" for these data was 3.62 which was significant for 
it was larger than 2.58 at the one percent level of confidence. 
Therefore, the difference between the problem and non-problem 
groups of pupils in total adjustment on the Personality Test 
was statistically significant. 
Results on the California Test of Personality 
(Personal Adjustment) 
The data obtained from the scores on the Personal Adjustment 
cosqponent of the California Test of Personality which were made 
by the forty problem and non-problem pupils of Carver High 
School, Dawson, Georgia, are presented in Tables 5 and 6 and 
Figure 3, in the separate paragraphs to follow. 
Problem Pupils.— The scores made by the twenty problem 
pupils on the Personal Adjustment component of the California 
Test of Personality ranged from a low of twenty seven to a high 
of sixty eight showing a mean score of 46.20, a median score of 
47.5, with a standard deviation of 10.18 and a standard error 
of the mean of 2.34. Ten or fifty percent of the scores of the 
problem pupils were above the mean. Eight or forty percent of 
them scored below the mean, and two or ten percent of the pro¬ 
blem pupils scored within the mean class-interval. The mean 
score of 46.20 was equivalent to the tenth percentile. 
Non-problem Pupils.-- The scores made by the non-problem 
pupils on the Personal Adjustment component of the California 
Test of Personality ranged from a low of thirty nine to a high 
of sixty eight showing a mean score of 55.6, a median score of 
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TABLE 5 
FREQUENCY OF SCORES MADE ON THE PERSONAL ADJUSTMENT 
COMPONENT OF THE CALIFORNIA PERSONALITY TEST 
PROBLEM PUPILS NON-PROBLEM PUPILS 
Scores Number Percent Number Percent 
66-68 1 5 3 15 
63-65 0 0 2 10 
60-62 1 5 3 15 
57-59 1 5 3 15 
54-56 0 0 1 5 
51-53 6 30 2 10 
48-50 1 5 2 10 
45-47 2 10 0 0 
42-44 2 10 3 15 
39-41 0 0 1 5 
36-38 3 15 0 0 
33-35 0 0 0 0 
30-32 2 10 0 0 
Total 20 100 20 100 
Mean 46.20 Mean 55.6 
Median 47.5 Median 57.5 
Sigma 10.18 Sigma 8.56 
S.E.m 2.34 S.E.m 1.96 
Percentile 10th Percentile 20th 
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Pig. 3.- Frequency Polygon Plotted from the Distribution 
of Scores made on the personal Adjustment Com* 
ponent of the California Test of Personality. 
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57*5, with a standard deviation of 8.56 and a standard error 
of the mean of 1.96. Eleven or fifty five percent of the non¬ 
problem pupils scored above the mean; eight or forty percent 
of them scored below the mean; and one or five percent of the 
non-problem pupils scored within the mean class-interval. The 
mean score of 55.6 was equivalent to the twentieth percentile. 
TABLE 6 
DIFFERENCE BETWEEN PROBLEM AND NON-PROBLEM GROUPS 
IN PERSONAL ADJUSTMENT 
Groups Number Mean Sigma S.E.m S.E.D.m DIM "t" 
Problem 20 46.6 10.18 2.34 2.71 9.4 3.47 
Non-problem 20 55.6 8.56 1.96 
Comparative Data and < Critical Ratio.— As indicated in 
Table 6, the mean of the problem group was 46.20, and the mean 
of the non-problem group was 55.6, with a difference of 9.40. 
The standard deviation for the problem pupils was 10.18 and 
that for the non-problem group was 8.56, with a difference of 
1.62. The standard error of the mean for the problem pupils 
was 2.34 and that for the non-problem group was 1.96. The 
standard error of the difference between the two means was 2.71. 
The "tn for these data was 3.47 which was significant for 
it was larger than 2.58 at the one percent level of confidence. 
Therefore, the difference between the problem and non-problem 
groups of pupils in Personal adjustment of the California Test 
of Personality was statistically significant. 
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Résulta of the California Test of Personality 
(Social Adjustment) 
The data obtained from the scores on the Social Adjustment 
of the California Test of Personality which were made by the 
forty problem and non-problem pupils of the Carver High School, 
Dawson, Georgia, are presented in Tables 7 and 8 and in Figure 4. 
Problem Pupils.— The scores made by the group of twenty 
problem pupils ranged from a low of twenty six to a high of 
sixty eight to show a mean score of 44,7, a median score of 
43,5, with a standard deviation of 10,89 and a standard error 
or the mean of 2,50, Eight or forty percent of the scores of 
the problem pupils were above the mean, ten or fifty percent 
below the mean; and two or ten percent of the problem pupils 
scored within the mean class-interval. The mean of 44.7 was 
equivalent to the tenth percentile. 
Non-problem Pupils.— The scores of the group of the non¬ 
problem pupils ranged from a low of twenty one to a high of 
seventy showing a mean score of 56,6, a median score of 60,5, 
with a standard deviation of 13.05 and a standard error of the 
mean of 2,99, Twelve or sixty percent of the non problem 
pupils scored above the mean; five or twenty five percent of 
them scored below the mean; and three or fifteen percent of 
them scored within the mean class-interval. The mean score of 
56,6 was equivalent to the percentile of twenty. 
Comparative Data and Critical Ratio,—As Indicated in Table 
8, the mean of the problem group was 44,7, and the mean of the 
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TABLE 7 
FREQUENCY OF SCORES MADE ON THE SOCIAL ADJUSTMENT 
COMPONENT OF THE CALIFORNIA PERSONALITY TEST 
PROBLEM PUPILS NON-PROBLEM PUPILS 
Scores Number Percent Number Percent 
68-70 1 5 2 10 
65-67 0 0 4 20 
62-64 0 0 3 15 
59-61 0 0 3 15 
56-58 3 15 3 15 
53-55 2 10 1 5 
50-52 1 5 1 5 
47-49 1 5 0 0 
44-46 2 10 0 0 
41-43 3 15 1 5 
38-40 1 5 0 0 
35-37 2 10 0 0 
32-34 2 10 0 0 
29-31 0 0 0 0 
26-28 2 10 0 0 
23-25 0 0 1 5 
20-22 0 0 1 5 
Total 20 100 20 100 
Mean 44.7 Mean 56.6 
Median 43.5 Median 60.5 
Sigma 10.89 Sigma 13.05 
S.E.m 2.50 S.E.m 2.99 
Percentile 10 th. Percentile 30 th 
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58 
non-problem group was 56.6, with a difference of 11.9. The 
standard deviation for the problem pupils was 10.89, and that 
for the non-problem group was 13.05, with a difference of 2.16. 
The standard error of the mean for the problem pupils was 2.50 
and for the non-problem group was 2.99. The standard error of 
the difference between the two means was three. 
TABLE 8 
DIFFERENCES BETWEEN PROBLEM AND NON-PROBLEM GROUPS 
IN SOCIAL ADJUSTMENT 
Groups Number Mean Sigma DIM SEDm "t" 
Problem 20 44.7 10.89 2.50 
11.9 3.00 3.97 
Non-problem 20 56.6 13.05 2.99 
The ”tw for these data was 3.97 which was significant be¬ 
cause it was larger than 2.58 at the one percent level of con¬ 
fidence. Therefore, the difference between the problem and 
non-problem groups of pupils in the Social Adjustment component 
of the California Test of Personality was statistically 
significant. 
Results of the General Achievement Tests 
(Elementary Science) 
The data obtained from the scores on the Elementary Science 
component of the General Achievement Tests which were made by 
the forty problem and non-problem pupils of the Carver High 




FREQUENCY SCORES MADE ON THE ELEMENTARY SCIENCE 
COMPONENT OF THE GENERAL ACHIEVEMENT TESTS 
PROBLEM PUPILS NON-PROBLEM PUPILS 
Scores Number Percent Number Percent 
85-89 0 0 1 5 
80-84 0 0 1 5 
75-79 1 5 2 10 
70-74 2 10 3 15 
65-69 3 15 1 5 
60-64 4 20 1 5 
55-59 0 0 4 20 
50-54 3 15 2 10 
45-49 0 0 2 10 
40-44 1 5 0 0 
35-39 1 5 0 0 
30-34 1 5 2 10 
25-29 0 0 1 5 
20-24 4 20 0 0 
Total 20 100 20 100 
Mean 51.5 Mean 58.9 
Median 55.5 Median 58.17 
Sigma 16.96 Sigma 16.64 
S.E.m 3.9 S.E.m 3.82 
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TABLE 10 
DIFFERENCES BETWEEN PROBLEM AND NON-PROBLEM GROUPS 




Mean Sigma S*E*m 
51*5 16.96 3*9 
58*9 16*64 3*82 
DIM SEDm "tM 
7.4 5.46 1*36 
Problem Pupils,—The scores of the groups of twenty pro¬ 
blem pupils ranged from a low of twenty four to a high of 
seventy five showing a mean score of 51*5, a median score of 
55*5, with a standard deviation of 16*96 and a standard srror 
of the mean of 3*9* Thirteen or sixty five percent of the 
scores of the problem pupils were above the mean* seven or 
thirty five percent of them scored below the mean; and none of 
the problem pupils scored within the mean olass-interval* The 
mean of 51*5 was equivalent to less than a normal grade of 
four. 
Non-problem Pupils*—The scores of the group of the non¬ 
problem pupils ranged from a low of twenty four to a high of 
eighty eight showing a mean score of 58*9* a median soore of 
58*17* with a standard deviation of 16*64 and a standard error 
of the mean of 3*82* Nine or forty five percent of the non¬ 
problem pupils scored above the mean; and eight or forty per¬ 
cent of the non-problem pupils scored below the mean and three 
or fifteen percent of them scored within the mean class- 
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interval* The mean score of 58*9 was equivalent to a normal- 
age grade norm of four* 
Comparative Data and Critical Ratio*— Aa indicated in 
Table 10, the mean of the problem group was 51*5, and the 
mean of the non-problem group was 58*9 with a difference of 
7*4* The standard deviation for the problem pupils was 16*96, 
and that for the non-problem group was 16.64, with a difference of 
*32* The standard error of the mean for the problem pupils was 
3*9, and for the non-problem pupils was 3*82* The standard error 
of the dlfferenoe between the two means was 5*46* 
The ntn for these data was 1*36 which was insignificant for 
it was not larger than 2*58 at the one percent level of confi¬ 
dence* Therefore, the difference between the problem and non¬ 
problem groups of pupils in elementary science of the General 
Achievement Tests was not statistically significant* 
Results of the General Achievement Tests 
(Language) 
The data obtained from the scores on the Language component 
of the General Achievement Tests whioh were made by the forty 
problem and non-problem pupils of the Carver High School, Dawson, 
Georgia, are presented in Tables 11 and 12 and in Figure 6, in 
the separate paragraphs to follow* 
Problem Pupils.— The scores of the groups of twenty pro¬ 
blem pupils ranged from a low of twenty five to a high of 
eighty three showing a mean score of 54*7, a median score of 
55*5, with a standard deviation of 17*24 and a standard error 
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of the mean of 3.96* Ten or fifty percent of the problem pu¬ 
pils scored above the mean, nine or forty five percent of them 
soored below the mean, and one or five percent of the problem 
puplIs scored within the mean class-interval. The mean score 
of 54.7 was equivalent to a normal-age grade norm of four. 
Non-problem Pupils.— The scores of the group of the non¬ 
problem pupils ranged from a low of twenty seven to a high of 
eighty nine and showed a mean score of 59.5, a median score of 
59,5, with a standard deviation of 4.84 and a standard error 
of the mean of 1.11. Ten or fifty percent of the non-problem 
pupils scored above the mean, seven or thirty five percent of 
them scored below the mean, and three of the non-problem pupils 
scored within the mean class-interval. The mean score of 59,5 
was equivalent to a normal-age grade norm of grade four. 
Comparative Data and Critical Ratio.— As shown in Table 
12, the mean of the problem group was 54.7, and the mean of the 
non-problem group was 59.5, with a difference of 4.80* The 
standard deviation for the problem pupils was 17.24 and that 
for the non-problem group was 4.84, with a difference of 12.40. 
The standard error of the mean for the problem pupils was 3.96 
and for the non-problem pupils was 1.11. The standard error 
of the difference between the two means was 4.11. 
The Mttt for these data was 1.17. This was not significant 
because it was not larger than 2.58 at the one percent level 
of confidence. Therefore, the difference between the problem 
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TABLE 11 
FREQUENCY OF SCORES MADE ON THE LANGUAGE COMPONENT 
OF THE GENERAL ACHIEVEMENT TEST 
PROBLEM PUPILS NON-PROBLEM PUPILS 
Scores Number Percent Number Percent 
85-89 0 0 3 15 
80-84 1 5 0 0 
75-79 1 5 1 5 
70-74 4 20 1 5 
65-69 1 5 2 10 
60-64 1 5 3 15 
55-59 3 15 3 15 
50-54 0 0 2 10 
45-49 2 10 0 0 
40-44 3 15 2 10 
35-39 1 5 1 5 
30-34 1 5 1 5 
25-29 2 10 1 5 
Total 20 100 20 100 
Mean 54.7 Mean 59.5 
Median 55.5 Median 59.5 
Sigma 17.24 Sigma 4.84 














Scale of Scores 
Fig. 6. - Frequency Polygon Plotted from the Distribution 
of Scores made on the Language Component of the 
General Achievement Tests. 
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and non-problem groups of pupils on the Language component of 
the General Achievement Tests was not statistically insig¬ 
nificant. 
TABLE 12 
DIFFERENCES BETWEEN PROBLEM AND NON-PROBLEM GROUPS 
IN LANGUAGE 
Groups Number Mean Sigma S.E.m DIM SEDm "t" 
Problem 20 54.7 17.24 3.96 
4.3 4.11 1.17 
Non-problem 20 59.5 4.34 1.11 
Results of the General Achievement Tests 
(Literature) 
The data obtained from the scores on the Literature com¬ 
ponent of the General Achievement Tests which were made by the 
forty problem and non-problem pupils of the Carver High School, 
Dawson, Georgia, are presented in Tables 13 and 14 and in 
Figure 7 in separate paragraphs to follow. 
Problem Pupils,— The scores of the groups of twenty pro¬ 
blem pupils ranged from a low of twenty eight to a high of 
eighty three, with a mean score of 56,1, a median score of 54,5, 
a standard deviation of 15,72, and a standard error of the mean 
of 3,61, Eight or forty percent of the problem pupils scored 
above the mean, eleven or fifty five percent of them scored be¬ 
low the mean, and one or five percent of the group scored with¬ 
in the mean class-interval. The mean of 56,1 was equivalent 
to a normal-age grade norm of four. 
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TABLE 13 
FREQUENCY SCORES MADE ON THE LITERATURE COMPONENT 
OF THE GENERAL ACHIEVEMENT TESTS 
PROBLEM PUPILS NON-PROBLEM PUPILS 
Scores Number Percent Number Peroent 
80-84 1 5 1 5 
75-79 1 5 0 0 
70-74 3 15 2 10 
65-69 3 15 4 20 
60-64 0 0 2 10 
55-59 1 5 3 15 
50-54 5 25 6 30 
45-49 0 0 1 5 
40-44 2 10 0 0 
35-39 2 10 0 0 
30-34 1 5 0 0 
25-29 1 5 1 5 
Total 20 100 20 100 
Mean 56.1 Mean 58.5 
Median 54.5 Median 55.5 
Sigma 15.72 Sigma 11.76 
S.E.m 3.61 S.E.m 2.70 
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Scale of Scores 
Pig, 7. - Frequency Polygon Plotted from the Distribu¬ 
tion of Scores made on the Literature Com¬ 
ponent of the General Achievement Tests. 
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Non-problem Pupils«--The scores of the group of the non¬ 
problem pupils ranged from a low of twenty eight to a high of 
eighty three showing a mean score of 58,5, a median score of 
55,5, with a standard deviation of 11,76 and a standard error 
of the mean of 2,70, Nine or forty five percent of the non¬ 
problem group scored above the mean, eight or forty percent of 
the pupils soored below the mean, while three or fifteen per¬ 
cent of them scored within the mean class-interval. The mean 
score of 58,5 was equivalent to a normal-age grade norm of 
four. 
Comparative Data and Critical Ratio,— As indicated in 
Table 14, the mean of the problem group was 56,1, and the mean 
of the non-problem was 58,5, with a difference of 2,40, The 
standard deviation for the problem pupils was 15.72, and that 
for the non-problem was 11,76, with a difference of 3,96, The 
standard error of the mean for the problem pupils was 3,61 and 
for the non-problem group was 2.70. The standard error of the 
difference between the two means was 4,51. 
TABLE 14 
DIFFERENCES BETWEEN PROBLEM AND NON-PROBLEM GROUPS 
IN LITERATURE 
Groups Number Mean Sigma S,E,m DIM SEDm tttw 
Problem 20 56.1 15.72 3.61 
2,4 4,51 •53 
Non-problem 20 58.5 11,76 2,70 
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The Mt” for these data was ,53 which was insignifioant for 
it was less than 2,58 at the one percent level of confidence. 
Therefore, the difference between the problem and non-problem 
groups of pupils in Literature component of the General Achieve¬ 
ment Tests was not statistically significant* 
Results of the General Achievement Tests 
(Spelling) 
The data obtained from the scores on the Spelling section 
of the General Achievement Tests which were made by the forty 
problem and non-problem pupils of the Carver High School, 
Dawson, Georgia, are presented in Tables 15 and 16 and in 
Figure 8* 
Problem Pupils.— The scores of the groups of twenty pro¬ 
blem pupils ranged from a low of thirty three to a high of 
seventy seven showing a mean score of 58.45, a median score of 
56.5, with a standard deviation of 13.05 and a standard error 
of the mean of 2.99. Ten or fifty percent of the problem pupils 
scored above the mean, seven or thirty five percent of them 
scored below the mean, and three or fifteen percent of the pro¬ 
blem group scored within the mean class-Interval. The mean of 
58.45 was equivalent to a normal-age grade norm of four. 
Non-problem Pupils.— The range of the scores of the non¬ 
problem pupils was from a low of forty eight to a high of 
eighty nine to show a mean of 61.9, a median score of 63.5, 
with a standard deviation of 10.38, and a standard error of 
the mean of 2.36. Seven or thirty five percent of the non- 
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TABLE 15 
FREQUENCY OF SCORES MADE ON THE SPELLING COMPONENT 
OF THE GENERAL ACHIEVEMENT TESTS 
PROBLEM PUPILS NON-PROBLEM PUPILS 
Soorea Number Percent Number Percent 
87-89 0 0 1 5 
84-86 0 0 3 15 
81-83 0 0 0 0 
78-80 3 15 1 5 
75-77 1 5 1 5 
72-74 0 0 1 5 
69-71 1 5 3 15 
66-68 0 0 2 10 
63-65 1 5 5 25 
60-62 4 20 2 10 
57-59 0 0 0 0 
54-56 3 15 0 0 
51-53 2 10 0 0 
48-50 1 5 1 5 
45-47 1 5 0 0 
42-44 0 0 0 0 
39-41 2 10 0 0 
36-38 0 0 0 0 
33-35 1 5 0 0 
Total 20 100 20 100 
Mean 58.45 Mean 69.1 
Median 56.5 Median 68.5 
Sigma 13.04 Sigma 10.38 














Problem Pupils__  
Non-problem Pupils 
Seale of Scores 
Fig* 8*- Frequency Polygon Plotted from the Distribution of 
Scores made on the Spelling Consonant of the General 
Achievement Tests. 
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problem pupils scored above the mean; and ten or fifty percent 
of them scored below the mean; and three or fifteen percent of 
the non-problem group soored within the mean classrinterval. 
The mean score of 69*1 was equivalent to a normal-age grade 
norm of four* 
Comparative Data and Critical Ratio*— As shown in Table 
16, the mean of the problem group was 58,45, and the mean of 
the non-problem group was 61*9, with a difference of 10*65* 
The standard deviation for the problem pupils was 13*05, and 
that for the non-problem group was 10*38, with a difference of 
2.67, The standard error of the mean for the problem pupils 
was 2*99 and for the non-problem group was 2*36* The standard 
error of the difference between the two means was 3*82* 
TABLE i6 
DIFFERENCES BETWEEN PROBLEM AND NON-PROBLEM GROUPS 
IN SPELLING 
Groups Number Mean Sigma S.E.m DIM SEDm "t” 
Problem 20 58.45 13.04 2.99 
10.65 3.82 2.79 
Non-problem 20 69.1 10.38 2.36 
The Mtw for these data was 2.79 which was significant for 
it was larger than 2.58 at the one percent level of confidence. 
Therefore, the difference between the problem and non-problem 
groups of pupils in the Spelling component of the Achievement 
Test was statistically significant* 
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Results on the General Achievement Tests 
(Reading; Vocabulary) 
The data obtained from the scores on the Spelling component 
of the General Achievement Tests made by the forty problem and 
non-problem pupils of the Carver High School, Dawson, Georgia, 
are presented in Tables 17 and 18 and Figure 9, in the separate 
paragraphs to follow. 
Problem Pupils.— The scores of the groups of twenty pro¬ 
blem pupils ranged from a low of twenty seven to a high of 
seventy one showing a mean score of 51.1, a median score of 
50.5, with a standard deviation of 12,84, and a standard error 
of the mean of 2.95. Ten or fifty percent of the scores of the 
problem pupils were above the mean, ten or fifty percent of 
them scored below the mean, and none of them scored within the 
mean class-interval. The mean of 51.1 was equivalent to a 
normal-age grade norm of less than four. 
Non-problem Pupils.— The scores of the non-problem group 
of pupils ranged from a low of thirty nine to a high of eighty 
three showing a mean score of 58.45, a median score of 56.5, 
with a standard deviation of 12.27 and a standard error of the 
mean of 2.82. Eight or forty percent of the non-problem pupils 
scored above the mean; ten or fifty peroent of them scored be¬ 
low the mean; and two or ten peroent of the non-problem group 
scored within the mean class-interval. The mean score of 58.45 
was equivalent to a normal-age grade of four. 
Comparative Data and Critical Ratio.— As indicated in 
Table 18, the mean of the problem group was 51.1, and the mean 
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TABLE 17 
FREQUENCY OF SCORES MADE ON THE READING VOCABULARY 
COMPONENT OF THE GENERAL ACHIEVEMENT TESTS 
PROBLEM PUPILS NON-PROBLEM PUPILS 
Scores Number Percent Number Percent 
81-83 0 0 2 10 
78-80 0 0 0 0 
75-77 0 0 1 5 
72-74 0 0 1 5 
69-71 1 5 0 0 
66-68 1 5 2 10 
63-65 1 5 1 5 
60-62 2 10 1 5 
57-59 2 10 2 10 
54-56 3 15 3 15 
51-53 0 0 0 0 
48-50 1 5 3 15 
45-47 1 5 1 5 
42-44 2 10 1 5 
39-41 2 10 2 10 
36-38 1 5 0 0 
33-35 0 0 0 0 
30-32 2 10 0 0 
27-29 1 5 0 0 
Total 20 100 20 100 
Mean 51.1 Mean 58.45 
Median 50.5 Median 56.5 
Sigma 12.84 Sigma 12.27 
S.E.m 2.95 S.E .m 2.82 
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Scale of Scores 
Pig. 9.- Frequency Folygon Plotted from the Distribution 
of Scores made on the Reading Vocabulary Com¬ 
ponent of the General Achievement Tests. 
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of the non-problem group was 58.45, with a difference of 7.35. 
The standard deviation for the problem pupils waa 12.84 and 
that for the non-problem group was 12.27, with a difference of 
.57. The standard error of the mean for the problem pupils was 
2.95 and for the non-problem group was 2.82. The standard error 
of the difference between the two means was 4.08. 
TABLE 18 
DIFFERENCES BETWEEN PROBLEM AND NON-PROBLEM GROUPS 
READINGî VOCABULARY 
Groups Number Mean Sigma S.E.m DIM SEDm 
Problem 20 51.1 12.84 2.95 
7.35 4.08 
Non-problem 20 58.45 12.27 2.82 
The ntw for these data was 1.80 which was not significant 
for it was not larger than 2.58 at the one percent level of con¬ 
fidence. Therefore, the difference between the problem and non¬ 
problem groups of pupils on the Reading: Vocabulary component 
of the General Achievement Tests not statistically significant. 
Results on the General Achievement Tests 
Reading: Comprehension 
The data obtained from the scores on the Reading: Compre¬ 
hension component of the General Achievement Tests made by 
forty problem and non-problem pupils of the Carver High School, 
Dawson, Georgia, are presented in Tables 19 and 20 and Figure 
10, in the separate paragraphs to follow. 
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Problem PupilsThe scores of the groups of twenty pro¬ 
blem pupils ranged from a low of twenty seven to a high of 
fifty six showing a mean score of 43,15, a median score of 
43,15, a median score of 41,5, with a standard deviation of 
9*03, and a standard error of the mean of 2.07, Eleven or 
fifty five percent of the problem pupils scored above the mean, 
nine or forty five percent scored below the mean, and none of 
them scored within the mean class-interval. The mean of 43,15 
was equivalent to a normal-age grade of less than four. 
Non-problem Pupils.— The range of the soores of the non¬ 
problem pupils was from a low of thirty three to a high of 
eighty six to show a mean of 52,15, a median score of 49,3, 
with a standard deviation of 11,67, and a standard error of 
the mean of 2.68, Seven or thirty five percent of the non¬ 
problem pupils scored above the mean; and twelve or sixty per¬ 
cent of them scored below the mean; and one or five percent of 
the non-problem group scored within the mean-class Interval, 
The mean score of 52,15 was equivalent to a normal-age grade 
norm of less than four. 
Comparative Data and Critical Ratio.— As indicated in 
Table 20, the mean of the problem group was 43,15, and the 
mean of the non-problem group was 52,15, with a difference of 
9.00. The standard deviation for the problem pupils was 9,03, 
and that for the non-problem group was 11.67, with a difference 
of 2,64, The standard error of the mean for the problem pupils 
was 2,07 and that for the non-problem group was 2,68, The 
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TABLE 19 
FREQUENCY OF SCORES MADE ON THE READING COMPREHENSION 
COMPONENT OF THE GENERAL ACHIEVEMENT TESTS 
PROBLEM PUPILS NON PROBLEM PUPILS 
Scores Number Percent Number Percent 
84-86 0 0 1 5 
81-83 0 0 0 0 
78-80 0 0 0 0 
75-77 0 0 0 0 
72-74 0 0 0 0 
69-71 0 0 0 0 
66-68 0 0 1 5 
63-65 0 0 2 10 
60-62 0 0 1 5 
57-59 0 0 2 10 
54-56 2 10 0 0 
51-53 3 15 1 5 
48-50 4 20 5 25 
45-47 2 10 2 10 
42-44 0 0 2 10 
39-41 3 15 1 5 
36-38 1 5 1 5 
33-35 1 5 1 5 
30-32 2 10 0 0 
27-29 2 10 0 0 
Total 20 100 20 100 
Mean 43.15 Mean 52.15 
Median 41.5 Median 49.3 
Sigma 9.03 Sigma 11.67 
S.E.m 2.07 S.E.m 2.68 
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Scale of Scores 
Pig. 10.- Frequency Polygon Plotted from the Distribution of 
Scores made on the Reading Comprehension Component 
of the General Achievement Tests. 
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standard error of the difference between the two means was 
3,38. 
TABLE 20 
DIFFERENCES BETWEEN PROBLEM AND NON-PROBLEM GROUPS 
IN READING! COMPREHENSION 
Groups Number Mean Sigma S.E.m DIM SEDm wttt 
Problem 20 43.15 9.03 2.07 
9.00 3.38 2.66 
Non-problem 20 52.15 11.67 2.68 
The ntM for these data was 2*66 which was significant for 
it was larger than 2.58 at the one per cent level of confidence. 
Therefore, the difference between the problem and the non¬ 
problem groups of pupils in the Reading Comprehension component 
of the General Achievement Tests was statistically significant. 
Results on the General Achievement Tests 
(Social Studies) 
The data obtained from the scores on the Social Studies 
component of the General Achievement Tests made by the forty 
problem and non-problem pupils of the Carver High School, 
Dawson, Georgia, are presented in Tables 21 and 22 and Figure 
11, in the separate paragraphs to follow. 
problem Pupils.-- The scores of the groups of twenty pro¬ 
blem pupils ranged from a low of twenty seven to a high of 
sixty five showing a mean score of 44.05, a median score of 
40.41, with a standard deviation of 9.54 and a standard error 
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TABLE 21 
FREQUENCY OF SCORES MADE ON THE SOCIAL STUDIES 
COMPONENT OF THE GENERAL ACHIEVEMENT TESTS 
PROBLEM PUPILS NON PROBLEM PUPILS 
Scores Number Percent Number Percent 
78-80 0 0 1 5 
75-79 0 0 0 0 
72-74 0 0 1 5 
69-71 0 0 1 5 
66-68 0 0 0 0 
63-65 2 10 3 15 
60-62 0 0 1 5 
57-59 2 10 1 5 
54-56 0 0 0 0 
51-53 0 0 2 10 
48-50 2 10 3 15 
45-47 0 0 0 0 
42-44 0 0 1 5 
39-41 11 55 3 15 
36-38 1 5 2 10 
33-35 1 5 1 5 
30-32 0 0 0 0 
27-29 1 5 0 0 
Total 20 100 20 100 
Mean 44 «05 Mean 49.75 
Median 40.41 Median 50.5 
Sigma 9.54 Sigma 12.96 
S.E.m 2.18 S.E.m 2.97 
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Pig. 11.- Frequency Polygon Plotted from the Distribution 
of Scores made on the Social Studies Component 
of the General Achievement Tests. 
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of the mean of 2.13. Six or thirty percent of the problem 
pupils scored above the mean, fourteen or seventy percent 
scored below the mean, with none of the problem group scoring 
within the mean class-interval. The mean score of 44.05 was 
equivalent to a normal-age grade norm of less than four. 
Non-problem Pupils.— The range of the scores of the non¬ 
problem pupils was from a low of thirty three to a high of 
eighty to show a mean of 49.75, a median score of 50.5, with 
a standard deviation of 12.96, and a standard error of the 
mean of 2.97. Ten or fifty percent of the non-problem pupils 
scored above the mean; and seven or thirty five percent of 
them scored below the mean; and three or fifteen percent of 
the non-problem group scored within the mean class-interval. 
The mean score of 49.75 was equivalent to a normal-age grade 
norm of less than four. 
Comparative Data and Critical Ratio.— As shown in Table 
22, the mean of the problem group was 44.05, and the mean of 
the non-problem group was 49.75, with a difference of 5.70. 
The standard deviation for the problem pupils was 9.54, and 
that for the non-problem group was 12.96, with a difference 
of 3.42. The standard error of the mean for the problem 
pupils was 2.18 and for the non-problem group was 2.97. The 
standard error of the difference between the two means was 
3.68. 
The Mtn for these data was 1.55 which was not significant 
for it was not larger than 2.58 at the one percent level of 
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confidence. Therefore, the difference between the problem and 
non-problem groups of pupils in the Social Studies component 
of the General Achievement Tests was not statistically sig¬ 
nificant. 
TABLE 22 
DIFFERENCES BETWEEN PROBLEM AND NON-PROBLEM GROUPS 




Mean Sigma S.E.m 
44,05 9,54 2.18 
49.75 12,96 2.97 
DIM SEDm ntit 
5.70 3,68 1.55 
Results on the General Achievement Tests 
(Health and Safety 
The data obtained from the scores on the Health and Safety 
component of the General Achievement Test which were made by 
the forty problem and non-problem pupils of the Carver High 
School, Dawson, Georgia, are presented in Tables 23 and 24 and 
in Figure 12, 
Problem Pupils,— The scores of the groups of twenty pro¬ 
blem pupils ranged from a low of thirty three to a high of 
seventy one showing a mean score of 53,35, a median score of 
56,6, with a standard deviation of 12,78» and a standard error 
of the mean of 2,93, Eleven or fifty five percent of the pro¬ 
blem pupils scored above the mean, seven or thirty five per¬ 
cent of them scored below the mean, and two or ten percent of 
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TABLE 23 
FREQUENCY OF SCORES MADE ON THE HEALTH AND SAFETY 
COMPONENT OF THE GENERAL ACHIEVEMENT TESTS 
PROBLEM PUPILS NON- PROBLEM PUPILS 
Scores Number Percent Number Peroent 
84-86 0 0 1 5 
81-83 0 0 0 0 
78-80 0 0 1 5 
75-77 0 0 2 10 
72-74 0 0 2 10 
69-71 3 15 4 20 
66-68 2 10 1 5 
63-65 1 5 2 10 
60-62 1 5 1 5 
57-59 3 15 1 5 
54-56 1 5 0 0 
51-53 2 10 2 10 
48-50 0 0 2 10 
45-47 1 5 0 0 
42-44 1 5 0 0 
39-41 0 0 1 5 
36-38 2 10 0 0 
33-35 3 15 0 0 
Total 20 100 20 100 
Mean 53*35 Mean 65*2 
Median 56*6 Median 68*5 
Sigma 12*78 Sigma 11*49 
S.E.m 2*93 S*E*m 2.64 
8V 
Scale of Scores 
Pig. 12.- Frequency Polygon Plotted from the Distribution of 
Scores made on the Health and Safety Component of 
the General Achievement Tests. 
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the problem group scored within the mean class-interval* The 
mean score of 53*35 was equivalent to a normal-age grade norm 
of four. 
Non-problem Pupils.— The range of the scores of the non¬ 
problem pupils was from a low of thirty nine to a high of 
eighty six to show a mean of 65*2, a median score of 68.5, with 
a standard deviation of 11*49, and a standard error of the mean 
of 2*64. Eleven or fifty five percent of the non-problem pu¬ 
pils scored above the mean; and seven or thirty five percent 
of them scored below the mean; and two or ten percent scored 
within the mean class-interval. The mean score of 65,2 was 
equivalent to a normal-age grade norm of five. 
Comparative Data and Critical Ratio»— As indicated in 
24, the mean of the problem group was 53.35, and the mean of 
the non-problem group was 65*2, with a difference of 11,85* 
The standard deviation for the problem pupils was 12,78 and 
that for the non-problem group was 11,49, with a difference of 
1.29. The standard error of the mean for the problem pupils 
was 2.93, and the standard error for the non-problem group 
was 2.64* The standard error of the difference between the 
two means was 3.62. 
The ntM for these data was 3.10 which was significant for 
it was larger than 2.58 at the one percent level of confidence. 
Therefore, the difference between the problem and non-problem 
groups of pupils in the Health and Safety component of the 
Achievement Tests was statistically significant 
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TABLE 24 
DIFFERENCES BETWEEN PROBLEM AND NOÎk PROBLEM GROUPS 
IN HEALTH AND SAFETY 
Groups Number Mean Sigma S.E.m DIM SEDm 
Problem 20 53.35 12.78 2.93 
11.85 3.82 
Non-problem 20 65.2 11.49 2.64 
Results on the General Achievement Tests 
(Arithmetic Reasoning) 
The data obtained from the scores on the Arithmetic Rea¬ 
soning component of the General Achievement Tests made by the 
forty problem and non-problem pupils of the Carver High School, 
Dawson, Georgia, are presented In Table 25 and 26 and Figure 
13, in the separate paragraphs to follow. 
Problem Pupils.— The scores of the groups of twenty pro¬ 
blem pupils ranged from a low of thirty to a high of seventy 
three showing a mean score of 48.65, a median score of 48.25, 
with a standard deviation of 10.62 and a standard error of the 
mean of 2.44* Seven or thirty five percent of the problem 
pupils scored above the mean, nine or forty five of them 
scored below the mean, and four of the problem group scored 
within the mean class-interval. The mean score of 48.85 was 
equivalent to a normal-age grade norm of less than four. 
Non-problem Pupils.— The range of the scores of the non¬ 
problem pupils was from a low of forty five to a high of seventy 
four showing a mean of 59.95, a median score of 61.00, with a 
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TABLE 25 
FREQUENCY OF SCORES MADE ON THE ARITHMETIC REASONING 
COMPONENT OF THE GENERAL ACHIEVEMENT TESTS 
PROBLEM PUPILS NON-PROBLEM PUPILS 
Scores Number Percent Number Percent 
72-74 1 5 2 10 
69-71 0 0 1 5 
66-68 0 0 1 5 
63-65 1 5 5 25 
60-62 1 5 2 10 
57-59 1 5 1 5 
54-56 3 15 3 15 
51-53 0 0 3 15 
48-50 4 20 1 5 
45-47 4 20 1 5 
42-44 1 5 0 0 
39-41 1 5 0 0 
36-38 0 0 0 0 
33-35 0 0 0 0 
30-32 3 15 0 0 
Total 20 100 20 100 
Mean 48.85 Mean 59.95 
Median 48.25 Median 61.00 
Sigma 10.62 Sigma 7.59 
S.E.m 2.44 S.E.m 1.74 
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Fig* 13,- Frequency Polygon Plotted from the Distribution of 
Scores made on the Arithmetic Reasoning Component 
of the General Achievement Tests, 
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standard deviation of 7.59, and a standard error of the mean 
of 1.74 • Nine or forty percent of the non-problem pupils 
scored above the mean, nine or forty five percent of them 
8cored below the mean, and two or ten percent of them scored 
within the mean class-interval. The mean score of 59.95 was 
equivalent to a normal-age grade of four. 
Comparative Data and Critical Ratio.— As indicated in 
Table 26, the mean of the problem group was 48.85, and the 
mean of the non-problem group was 59.95, with a difference of 
11.1, the standard deviation for the problem pupils was 10.62, 
and that for the non-problem group was 7.59, with a difference 
of 3.03. The standard error of the mean for the problem pupils 
was 2.44 and for the non-problem group, it was 1.74. The 
standard error of the difference between the two means was 3.00 
TABLE 26 
DIFFERENCES BETWEEN PROBLEM AND NON-PROBLEM GROUPS 
IN ARITHMETIC REASONING 
Groups Number Mean Sigma DIM SEDm wtw 
Problem 20 48.85 10.62 2.44 
11.10 3.00 3.70 
Non-problem 20 59.95 7.59 1.74 
The wt" for these data was 3.70 which was significant for 
it exceeded 2.58 at the one percent level of confidence. There 
fore, the difference between the problem and non-problem groups 
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of pupils in the Arithmetic Reasoning component of the General 
Achievement Tests was statistically significant. 
Results on the General Achievement Tests 
(Arithmetic Confutation) 
The data obtained from the scores on the Arithmetic Compu¬ 
tation component of the General Achievement Tests made by 
forty problem and non-problem pupils of the Carver High School, 
Dawson, Georgia, are presented in Tables 27 and 28 and Figure 
14, in the separate paragraphs to follow. 
Problem Pupils.— The scores of the groups of twenty pro¬ 
blem pupils ranged from a low of forty one to a high of seventy 
showing a mean score of 56.7, a median score of 56.5, with a 
standard deviation of 7.62 and a standard error of the mean of 
1.75. Eight or forty percent problem pupils scored above the 
mean, eleven or fifty five percent of them scored below the 
mean, and two or ten percent of them scored within the mean 
class-interval. The mean score of 56.7 was equivalent to a 
normal-age grade norm of four. 
Non-problem Pupils»— The range of the scores of the non¬ 
problem pupils was from a low of fity six to a high of eighty 
eight showing a mean of 66.8, a median score of 64.5, with a 
standard deviation of 7.28, and a standard error of the mean 
of 1.67. Seven or thirty five percent of the non problem pu¬ 
pils scored above the mean; and ten or fifty percent of them 
scored below the mean; while three or fifteen percent of the 
non-problem group scored within the mean class-interval. The 
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TABLE 27 
FREQUENCY OF SCORES MADE ON THE ARITHMETIC COMPUTATION 
COMPONENT OF THE GENERAL ACHIEVEMENT TESTS 
PROBLEM PUPILS NON-PROBLEM PUPILS 
Scores Number Percent Number Percent 
86-88 0 0 1 5 
83-85 0 0 1 5 
80-82 0 0 0 0 
77-79 0 0 0 0 
74-76 0 0 1 5 
7J.-73 0 0 1 5 
68-70 2 10 3 15 
65-67 2 10 3 15 
62-64 1 5 6 30 
59-61 3 15 3 15 
56-58 2 10 1 5 
53-55 5 25 0 0 
50-52 1 5 0 0 
47-49 2 10 0 0 
44-46 1 5 0 0 
41-43 1 5 0 0 
Total 20 100 20 100 
Mean 56.7 Mean 66.8 
Median 56.5 Median t 64.5 
Sigma 7.62 Sigma 7.28 
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Scale of Scores 
Fig. 14.- Frequency Polygon Plotted from the Distribu¬ 
tion of Scores made on the Arithmetic Compu¬ 
tation Component of the General Achievement 
Tests • 
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mean score of 66*8 was equivalent to a normal-age grade norm 
of five. 
Comparative Data and Critical Ratio.— As shown in Table 
28, the mean of the problem group was 56.7, and the mean for 
the non-problem group was 66.8, with a difference of 10.10. 
The standard deviation for the problem pupils was 7,62, and 
that for the non-problem pupils was 7.28, with a difference of 
.34. The standard error of the mean for the problem pupils 
was 1.75 and for the non-problem group it was 1.67. The stan¬ 
dard error of the difference between the two means was 2.42. 
TABLE 28 
DIFFERENCES BETWEEN PROBLEM AND NON-PROBLEM GROUPS 
IN ARITHMETIC COMPUTATION 
Groups Number Mean Sigma S.E.m DIM SEDm "t" 
Problem 20 56.7 7.62 1.75 
10.1 2.42 4.14 
Non-problem 20 66.8 7.28 1.67 
The nt" for these data was 4.14 which was significant for 
it exceeded 2.58 at the one percent level of confidence. There¬ 
fore, the difference between the problem and non-problem groups 
of pupils in the Arithmetic Computation component of the General 
Achievement Tests was statistically significant. 
Personal Problems of Subjects 
This division of the thesis will be concerned with the 
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presentation and interpretation of the data obtained from the 
execution of the Mooney, Problem Checklist, Junior High Form, 
by the group of ’’problem?' and the group of ’Vion-problem" pupils 
of the Carver High School, Dawson, Georgia, 1953-1954. These 
data will be treated in the subsequent sections which — 
according to the components of the Mooney Checklist -- are 
oaptioneds Health and Physioal Development; Finance, Living 
Conditions, and Employment; Social and Recreational Activities; 
Social-Psychological Relations; Personal-Psychological Relations; 
Courtship, Sex, and Marriage; Home and Family; Morals and Re¬ 
ligion; Adjustment to School Work; The Future: Vocational and 
Educational; and Curriculum and Teaching Procedure. 
Health and Physical Development 
Problems Which are Troubling the Pupils.-- Table 29, page 
98, reveals that of the thirty problems in the area of Health 
and Physical Development the forty problem and non-problem 
pupils enrolled in the fifth, sixth, and seventh grades of 
Carver High School during the year of 1953-54 indicated that 
the leading troublesome problems (based on highest frequencies 
and percents of check marks) for them were 
Problem Pupils.— "Being too short," nine or forty five 
percent; "Weak eyes," six or thirty percent; "Not as strong as 
I should be," five or twenty five percent; "Feeling tired," 
five or twenty five percent; "Not enough sleep," "Frequent 
headaches," each four or twenty percent; "Not getting enough 
exercise," "Occasional pressure and pain in the head," 
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TABLE 29 
HEALTH AND PHYSICAL DEVELOPMENT 
Problems Which Are Troubling Pupils 
Non-problem 
Problem Pupils Pupils Total 
“No^ % No. J> BÔ7 Jo 
Peeling tired 5 
Being underweight 2 
Being overweight 1 
Not getting enough 
exercise 3 
Not enough sleep 4 
Not as strong as I 
should be 5 
Allergies 0 
Pressure and pain in 
head 3 
Losing weight 0 
Not enough air and 
sunshine 1 
Poor posture 2 
Poor complexion 2 
Too short 9 
Too tall 0 
Not attractive 1 
Frequent sore throat 2 
Frequent colds 3 
Nose or sinus trouble 2 
Speech handicap 0 
Weak eyes 6 
Frequent headaches 4 
Female disorders 0 
Feeling faint or dizzy 2 
Trouble with digestion 0 
Glandular disorders 0 
Trouble with my teeth 1 
Trouble with hearing 0 
Trouble with feet 1 
Physical handicap 0 
Need medical advioe 1 
25 3 15 8 20 
10 1 5 3 7.5 
5 1 5 2 5 
15 2 10 5 12.5 
25 0 0 4 10 
25 4 20 9 22.5 
0 1 5 1 2.5 
15 3 15 6 15 
0 0 0 0 0 
5 1 5 2 5 
10 0 0 2 5 
10 3 15 5 12.5 
45 2 10 11 27.5 
0 0 0 0 0 
5 2 10 3 77.5 
10 1 5 3 7.5 
15 3 15 6 15 
10 3 15 5 12.5 
0 2 10 2 5 
30 2 10 8 20 
20 6 30 10 25 
0 0 0 0 0 
10 6 30 8 20 
0 0 0 0 0 
0 1 5 1 2.5 
5 1 5 2 5 
0 0 0 0 0 
5 0 0 1 2.5 
0 0 0 0 0 
5 2 10 3 7.5 
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"Frequent colds,” each three or fifteen percent. 
Non-problem Pupils.-» "Frequent headaches,” ’’Peeling faint 
or dizzy,” six or thirty percent each; "Not as strong as I 
should be," four or twenty percent; "Peeling tired," "pressure 
and pain in the head," "Poor complexion," "Frequent colds," 
and "Nose or sinus trouble," three or fifteen percent each. 
The Comparative Data.— In terms of the total percents as 
derived from the percents for problem and non-problem pupils, 
separately, in Table 29, the most prevalent problem according 
to the groups were: "Being too short," forty five per cent and 
ten percent for the problem and non-problem pupils, respective¬ 
ly; "Frequent headaches," twenty percent and thirty percent 
for the problem and non-problem groups, respectively; "Not as 
strong as I should be," twenty five percent and twenty percent 
for the problem and non-problem groups, respectively; "Peeling 
tired," twenty five percent and fifteen percent for the pro¬ 
blem and non-problem pupils, respectively; "Weak eyes," thirty 
percent and ten peroent for the problem and non-problem pupils, 
respectively; and "Peeling faint or dizzy," ten peroent and 
thirty peroent for the problem and non-problem pupils, 
respectively* 
Further, on Table 29, the data on prevalent problems in 
the area of Health and Physical Development reveal that of the 
problems which were common to both the problem pupils and the 
non-problem pupils, the problem pupils had higher percents on 
the following items: "Peeling tired," a difference of ten 
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percent; "Not enough sleep,” a difference of twenty percent; 
"Not as strong as I should be," a difference of five percent; 
and "Being too short," a difference of thirty five percent* 
The non-problem pupils had higher percents in the following 
items: "Poor complexion," a difference of five peroent; "Fre¬ 
quent headaches," a difference of ten percent; and "Feeling 
faint or dizzy," a difference of twenty percent. 
Finances, Living Conditions, and Employment 
Problems Which Are Troubling Pupils.— Table 30, page 101 
reveals that of the thirty problems in the area of Finances, 
Living Conditions, and Employment the forty problem and non¬ 
problem pupils of the fifth, sixth and seventh grades of 
Carver High School during the year of 1953-1954 indicated that 
the most problem (based on highest frequencies and percent of 
check marks) for them were: 
Problem Pupils.— "Needing a part-time job now," eight or 
forty percent; "Having less money than my friends," "Going to 
school on too little money," four or twenty percent each; 
"Having little money for clothes," "Needing money for health 
oare," and "Needing a job during vacation," three or fifteen 
percent each. 
Non-Problem Pupils.— "Needing a part-time job now," "Need¬ 
ing a Job during vacation," "Having less money than my friends," 
"Too many financial problems," and "Needing money for health 
care," three or fiften percent each* 
The Comparative Data.— In terms of the total percents for 
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TABLE 30 
FINANCES, LIVING CONDITIONS, AND EMPLOYMENT 






Ho. %  
Total 
No. % 
Little money for clothes 
Little help from home 
Less money than friends 
Managing finances poorly 
Needing part time job now 
Going into debt for school 
Going to school on too little 
money 
Graduation threatened by lack 
of funds 
Money for graduate training 
Too many financial problems 
Need money for health care 
Need to watch every penny 
Family worried about 
finances 
Disliking financial depend¬ 
ence on others 
Unable to get married 
Working late nights 
Living inconveniently 
Transportation difficulty 
Lacking privacy in living 
quarters 
Having no place to entertain 
friends 
Unsatisfactory diet 
Tiring of same meals 
Too little money for 
recreation 
No steady income 
Unsure of future financial 
support 
Need a job during vacation 
Working for all expenses 
Too much outside work 
Getting low wages 
Dissatisfied with present 
job 
3 15 0 0 3 7.5 
1 5 0 0 1 2.5 
4 20 3 15 7 17.5 
3 15 1 5 4 10 
8 40 6 30 14 30 
1 5 0 0 1 2.5 
4 20 1 5 5 12.5 
0 0 0 0 0 0 
0 0 0 0 0 0 
1 5 3 15 4 10 
3 15 3 15 6 15 
2 10 2 10 4 10 
1 5 1 5 2 5 
0 0 0 0 0 0 
0 0 0 0 0 0 
1 5 0 0 1 2.5 
0 0 0 0 0 0 
1 5 1 5 2 5 
1 5 1 5 2 5 
1 5 2 10 3 7.5 
1 5 1 5 2 5 
1 5 1 5 2 5 
1 5 1 5 2 5 
1 5 2 10 3 7.5 
0 0 1 5 1 2.5 
3 15 4 20 7 17.5 
0 0 0 0 0 0 
2 10 2 10 4 10 
0 0 0 0 0 0 
0 0 0 0 0 0 
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problem and non-problem pupils, separately, as shown in Table 
30, the most prevalent problems were: "Needing a part-time job 
now," forty percent and thirty percent for problem and non¬ 
problem pupils, respectively; "Having less money than my friends," 
twenty percent and fifteen percent for problem and non-problem 
pupils, respectively; "Needing a job during vacation," fifteen 
percent and twenty percent for problem and non-problem pupils, 
respectively; and "Needing money for health care," fifteen per¬ 
cent and fifteen percent for problem and non-problem pupils, 
respectively. 
Further, on Table 30, the data reveal that of the problems 
which are common to both groups of pupils, the problem pupils 
checked higher percents on the following items "Needing a part- 
time job," a difference of ten percent; "Having less money than 
my friends," a difference of five percent; "Going to school on 
too little money," a difference of fifteen percent; and 
"Managing my finances poorly," a difference of ten percent. 
Table 30, reveals that the non-problem pupils checked higher 
percents on the following items: "Needing a job during vacation," 
a difference of five percent; "Too many financial problems," a 
difference of ten percent; "Having no place to entertain my 
friends," a difference of five percent; and "No steady income," 
a difference of five percent. 
Social and Recreational Activities 
Problems which are Troubling the Pupils,— Table 31, page 
103 
104, reveals that of the thirty problems In the area of Social 
and Recreational Activities, the forty problem and non-problem 
pupils of Carver High School during the year of 1953-54 in¬ 
dicated that the most prevalent problems (based on highest fre¬ 
quencies and percents of check marks) for them were: 
Problem Pupils.— "Wanting to learn to dance," six or thirty 
percent; "Wanting more chance for self-expression," five or 
twenty five percent; "Wanting to travel," four or twenty per¬ 
cent; "Wanting to improve my mind," "Boring weekends," "Wanting 
to improve my appearance," "Trouble keeping a conversation 
going," and "Having little chance to do what I want to do," 
each three or fifteen percent. 
Non-problem Pupils,— "Wanting to learn to dance," eleven 
or fifty five percent; "Wanting to travel," nine or forty five 
percent; "Wanting more chance for self-expression," seven or 
thirty five percent; "Wanting to improve myself," "Little 
chance to read," each six or thirty percent; "Little chance to 
enjoy art or music," "Wanting to improve my mind," each five 
or twenty five percent; "Having too little time for recreation," 
"Awkward in meeting people," and "Wanting to improve my man¬ 
ners," four or twenty percent each. 
The Comparative Data,— In terms of the total percents as 
derived from the percents for the Problem and non-problem 
pupils, separately in Table 31, the most prevalent problems 
according to the groups were: "Wanting to dance," thirty per¬ 
cent for the problem and fifty five percent for the non-problem 
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TABLE 31 
SOCIAL AND RECREATIONAL ACTIVITIES 





ÏÏÔT ir % ÏÏ5T 
Little time for recreation 1 5 4 20 5 25 
Little chance to get in 
sports 2 10 2 10 4 10 
Little chance to enjoy art 2 10 5 25 7 17.5 
Little chance to enjoy radio 1 5 1 5 2 5 
Too little time to myself 2 10 3 15 5 12.5 
Not living a well rounded life 2 10 1 5 3 7.5 
Not using leisure time well 2 10 3 15 5 12.5 
Wanting to improve myself 
culturally 1 5 1 5 2 5 
Wanting to improve my mind 3 15 5 25 8 20 
Wanting more chance for 
self expression 5 25 7 35 12 30 
Awkward in meeting people 1 5 4 20 5 12.5 
Awkward in making a date 2 10 1 5 3 7.5 
Slow in getting acquainted 0 0 2 10 2 5 
In too few student activities 1 5 1 5 2 5 
Boring week ends 3 15 5 25 8 20 
Wanting to learn to dance 6 20 11 55 17 42.5 
Want to learn to entertain 1 5 3 15 4 10 
Want to improve my appearance 3 15 6 30 9 22.5 
Want to improve my manners 1 5 4 20 5 12.5 
Trouble keeping a conserva¬ 
tion going 3 15 2 10 5 12.5 
Lacking skill in sports and 
game 1 5 2 10 3 7.5 
Little chance to enjoy nature 1 5 2 10 3 7.5 
Little chance to pursue a 
hobby 1 5 2 10 3 7.5 
Little chance to read 2 10 6 30 8 20 
Want more worthwhile 
disoussions 0 0 3 15 3 7.5 
Little chance to do what I 
want 3 15 1 5 4 10 
Too little social life 0 0 0 0 0 0 
Too much social life 0 0 1 5 1 2.5 
Nothing interesting to do 0 0 1 5 1 2.5 
in vacations 
Wanting to travel 4 20 9 45 13 32.5 
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Wanting to travel,” twenty percent and forty five percent for 
the problem and non-problem pupils, respectively; "Wanting more 
chance for self-expression," twenty five percent and thirty 
five percent for the problem and non-problem pupils, respective¬ 
ly; "Having too little time for recreation," five percent and 
twenty percent for the problem and non-problem pupile, respec¬ 
tively; "Wanting to improve my appearance," fifteen percent 
and thirty percent for the problem and non-problem pupils, re¬ 
spectively; "Wanting to improve my mind," fifteen percent and 
twenty five percent for the problem and non-problem pupils, 
respectively; and "Boring weekends," fifteen percent and twenty 
five percent for the problem and non-problem pupils, respectively. 
Further, on Table 31, the data on prevalent problems in the 
area of Social and Recreational Activities reveal that of the 
eight problems which were common to both the problem and non¬ 
problem pupils, checked a higher percent on only one item, 
"Little chance to do what I want to do," a difference of ten 
percent. On the other hand the non-problem pupils checked 
higher percentages in the following items: "Wanting to travel," 
a difference of twenty five percent; "Wanting to learn to dance," 
a difference of twenty five percent; "Wanting more chance for 
self-expression," a difference of ten percent; "Boring week¬ 
ends," a difference of ten percent; "Wanting to improve my 
mind," a difference of ten percent; and "Having little chance 
to enjoy art and music," a difference of fifteen percent. 
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Social-Psychological Relations 
Problems Which Are Troubling the Pupils,-- Table 32, page 
107, reveals that of the thirty problems in the area of Social- 
Psychological Relations the forty problem and non-problem pu¬ 
pils of Carver High School during the year of 1953-54 indicated 
that the most prevalent problems (based on highest frequencies 
and percents of the check marks) for them were: 
Problem Pupils.— ’’Being talked about" eight or forty per¬ 
cent; "Missing someone back home," six or thirty percent; 
"Peelings of extreme loneliness," four or twenty percent; 
"Peeling no one understands me," "Getting into arguments," 
"Losing friends," and "Wanting to be more popular," three or 
fifteen percent each. 
Non-problem Pupils,— "Wanting to be more popular," eight 
or forty percent; "Being talked about," "Wanting a more pleasing 
personality," six or thirty percent each; "Being watched by 
others," "Missing some one back home," five or twenty five per¬ 
cent each; "Peelings too easily hurt," and "Too easily em¬ 
barrassed," four or twenty percent each. 
Comparative Data,-- In terms of the total percents as de¬ 
rived from the percents for problem and non-problem pupils, 
separately, in Table 32, the most prevalent problems according 
to the groups were: "Being talked about," forty percent and 
thirty peroent for the problem and non-problem pupils, respec¬ 
tively; "Missing some one baok home," thirty percent and twenty 









NÔ7 . JT" NoT 
Disliking someone 2 10 1 5 3 7.5 
Being disliked by someone 2 10 3 15 5 12.5 
Peeling no one understands me 3 15 2 10 5 12.5 
Having no one to tell my 
trouble to 1 5 1 5 2 5 
Finding it hard to talk about 
my troubles 1 5 1 5 2 5 
Too self centered 0 0 0 0 0 0 
Hurting other people's 
feelings 1 5 0 0 1 2.5 
Avoiding someone I don't like 0 0 1 5 1 2.5 
Too easily led 1 5 1 5 2 5 
Lacking leadership ability 0 0 0 0 0 0 
Peelings too easily hurt 2 10 4 20 6 15 
Being talked about 8 40 6 30 14 35 
Being watched by others 2 10 5 25 7 17.5 
Worrying how I impress 0 0 0 0 0 0 
Peeling inferior 1 5 0 0 1 2.5 
Being too envious 0 0 0 0 0 0 
Being stubborn 0 0 0 0 0 0 
Getting into arguments 3 15 2 10 5 12.5 
Speaking or acting without 
thinking 0 0 2 10 2 5 
Sometimes acting childish 0 0 1 5 1 2.5 
Being timid or shy 0 0 3 15 3 7.5 
Too easily embarrassed 2 10 4 20 6 15 
111 at ease with others 1 5 0 0 1 2.5 
No close friends in school 0 r 0 0 0 0 0. 
Missing someome back home 6 30 5 25 11 27.5 
A more pleasant personality 1 5 6 30 7 7.5 
Losing friends 3 15 1 5 4 10 
Wanting to be more popular 3 15 8 40 11 27.5 
Being left out of things 1 5 1 5 2 5 
Feelings of extreme loneliness 4 20 1 5 5 12.5 
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pupils; and “Wanting to be more popular," fifteen percent and 
forty percent for the problem and non-problem pupils, 
respectively. 
Further, on Table 32, the data on prevalent problems in the 
area of Social-Psychological Relations reveal that of the 
problems common to both groups, the problem pupils checked the 
larger percents on the following items: "Feeling no one under¬ 
stands me," a difference of five percent; "Being talked about,” 
a difference of ten percent; "Getting into arguments," a dif¬ 
ference of five percent; "Missing some one back home," a dif¬ 
ference of five percent; "Losing friends," a difference of five 
percent; and "Feelings of extreme loneliness," a difference of 
fifteen percent. On the other hand, the non-problem pupils 
checked a larger percent on the following items: "Feelings too 
easily hurt," a difference of ten percent; "Being watched by 
others," a difference of ten percent; "Too easily embarrassed," 
a difference of ten percent; "A more pleasing personality," a 
difference of twenty five percent; and "Wanting to be popular," 
a difference of twenty five percent. 
Personal-Psychological Relations 
Problems Which Are Troubling the Pupils.— Table 33, page 
110 reveals that of the thirty problems in the area of Personal- 
Psychological Relations, the forty problem and non-problem pu¬ 
pils of Carver High School during the year of 1953-54 indicated 
that the most prevalent problems (based on highest frequencies 
and percents of the check marks) for them were: 
Problem Pupils.—"Having bad luck,” "Losing my temper,” 
seven or thirty five percent each; ’’Falling in so many things 
I try,” four or twenty percent; "Nervousness,” "Wishing I*d 
never been born," and "Afraid of making mistakes," three or 
fifteen percent each. 
Non-problem Pupils.— "Having bad luck" and "Losing my 
temper," each five or twenty five percent; "Forgetting things," 
"Afraid of making a mistake," and "Too many personal problems," 
four and twenty percent each. 
The Comparative Data.— In terms of the total percents as 
derived from the peroents for the problem and non-problem pu¬ 
pils, separately, in Table 33, the most prevalent problems ac¬ 
cording to the groups were: "Nervousness," fifteen percent and 
ten percent for the problem and non-problem pupils, respectively 
"Having bad luck," thirty five percent and twenty five percent 
for the problem and non-problem pupils, respectively; "Forget¬ 
ting things," ten percent and twenty percent for the problem 
and non-problem pupils, respectively; "Wishing I’d never been 
born," fifteen percent for both groups; "Losing my temper," 
thirty five percent and twenty five percent for the problem and 
non-problem pupils, respectively; "Afraid of making mistakes," 
fifteen percent and twenty percent for the problem and non- 
problem groups, respectively; and "Too many personal problems," 
five percent and twenty percent for the problem and non-problem 
pupils, respectively* 




Problems Which Are Troubling Pupils 
Taking things too seriously 
Worrying too much 
Nervousness 
Getting excited easily 
Finding it difficult to relax 
Having the blues 
Failing in so many things I 
try 
Easily discouraged 
Having bad luck 
Wishing I'd never been born 
Unhappy too much of the time 




Having nervous habit 
Losing my temper 
Being careless 
Being lazy 
Tending to exaggerate too much 
Not taking things seriously 
enough 
Afraid of making mistakes 
Can't make up my mind about 
things 
Lacking self-confidence 
Can't forget an unpleasant 
experience 
Feeling life has given me a 
raw deal 
Too many personal problems 
Easily moved to tears 
Bothered by bad dreams 
Thoughts of insanity 
Thoughts of suicide 
Problem Non-problem 
Pupils Pupils Total 
HoT IT No. NCTT 
2 10 1 5 3 7.5 
1 5 3 15 4 10 
3 15 2 10 5 12.5 
1 5 3 15 4 10 
1 5 3 15 4 10 
2 10 1 5 3 7.5 
4 20 0 0 4 10 
0 0 0 0 0 0 
7 35 5 25 12 30 
3 15 3 15 6 15 
2 10 2 10 4 10 
2 10 0 0 2 5 
2 10 3 15 5 12.5 
2 10 4 20 6 15 
2 10 1 5 3 7.5 
7 35 5 25 12 30 
2 10 2 10 4 10 
0 0 3 15 3 7.5 
0 0 0 0 0 0 
2 10 2 10 4 10 
3 15 4 20 7 17.5 
2 10 2 10 4 10 
1 5 1 5 2 5 
0 0 1 5 1 2.5 
0 0 1 5 1 2.5 
1 5 4 20 5 12.5 
1 5 1 5 2 5 
1 5 2 10 3 7.5 
0 0 0 0 0 0 
0 0 0 0 0 0 
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area of Personal-Psychological Relations reveal that of the 
problems common to both groups the problem pupils checked 
larger percents on the following Items; "Having bad luck,” a 
difference of five percent; and "Losing my temper,” a difference 
of ten percent. On the other hand, the non-problem pupils 
checked larger percents on the following items; "Forgetting 
things," a difference of ten percent; "Afraid of making mis¬ 
takes," a difference of five percent; and "Too many personal 
problems," a difference of fifteen percent. 
Courtship, Sex and Marriage 
Problems Which Are Troubling the Pupils.— Table 34, page 
112, reveals that of the thirty problems in the area of Court¬ 
ship, Sex, and Marriage, the forty problem and non-problem 
pupils of Carver High School during the year 1953-54 indicated 
that the most prevalent problems (based on highest frequencies 
and percents of the cheok marks) for them were; 
Problem Pupils,— "Breaking up a love affair," "Wondering 
if I’ll ever get married," "Needing advice about marriage," 
"No suitable places to go on dates," "Going with some one my 
family won’t accept," "Embarrassed about talk about sex," 
three or fifteen percent each; "Not meeting any one I like to 
date,” "Afraid of losing the one I love," four or twenty per¬ 
cent each; and "Being in love," ten or fifty percent. 
Non-Problem Pupils.— "Wondering if I’ll ever get married," 
six or thirty percent; "No suitable places to go on dates," 
eight or forty percent; "Afraid of losing the one I love," 
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TABLE 34 
COURTSHIP, SEX, AND MARRIAGE 









Disappointment in love 0 0 2 10 2 5 
Girl friend 2 10 2 10 4 10 
Boy friend 2 10 2 10 4 10 
Breaking up a love affair 3 15 3 15 6 15 
Wondering if I’ll ever get 
married 3 15 6 30 9 22.5 
Thinking too much about sex 2 10 0 0 2 5 
Easily aroused sexually 0 0 1 5 1 2.5 
Having to wait too long to get 
married 2 10 0 0 2 5 
Needing advice about marriage 3 15 0 0 3 7.5 
Wondering if marriage will 
succeed 2 10 0 0 2 5 
Too few dates 1 5 3 15 4 10 
Not meeting anyone I like to 
date 4 20 2 10 6 15 
No suitable places to go on 
dates 3 15 8 40 11 27.5 
Deciding whether to go steady 0 0 2 10 2 5 
Going with someone my family 
son't accept 3 15 0 0 3 7.5 
Afraid of losing the one I love 4 20 9 45 13 32.5 
Loving someone who doesn’t 
love me 2 10 4 20 6 15 
Too inhibited in sex matters 0 0 0 0 0 0 
Afraid of contact with the 
opposite sex 0 0 0 0 0 0 
Wondering if I’ll find a mate 2 10 5 25 7 17.5 
Being in love 10 50 9 45 19 47.5 
Deciding whether I’m in love 1 5 4 20 5 12.5 
Whether to become engaged 1 5 1 5 2 5 
Wondering if I’ll know my mate 0 0 1 5 1 25 
In love with someone I can't 
marry 2 10 1 5 3 7.5 
Embarrassed by talk about sex 3 15 3 15 6 15 
Disturbed by ideas of sexual 
acts 0 0 0 0 0 0 
Need information about sex 0 0 0 0 0 0 
Sexual needs unsatisfied 0 0 0 0 0 0 
How far to go with opposite sex 2 10 4 20 6 15 
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nine or forty five percent; HLoving some one who doesn’t love 
me," "How far to go with the opposite sex,” four or twenty per¬ 
cent eaoh; "Wondering if I’ll find a mate," five or twenty 
five percent; and "Being in love," nine or forty five percent. 
The Comparative Data.— In terms of the total percents as 
derived from the percents for the problem and non-problem pu¬ 
pils separately, in Table 34, the most prevalent problems ac¬ 
cording to the groups were: "Wondering if I’ll ever get mar¬ 
ried," fifteen percent and thirty percent for the problem and 
non-problem pupils, respectively; "No suitable places to go on 
dates," fifteen percent and forty percent for the problem and 
non-problem pupils, respectively; "Afraid of losing the one I 
love," twenty percent and forty five percent for the problem 
and non-problem pupils, respectively; "Wondering if I’ll find 
a mate," ten percent and twenty five percent for the problem 
and non-problem pupils, respectively; "3eing in love," fifty 
percent and forty five percent for the problem and non-problem 
pupils, respectively; and "Being embarrased by talk of sex," 
fifteen percent for both groups. 
Further, under Table 34, the data on prevalent problems in 
the area of Courtship, Sex, and Marriage, reveal that of the 
problems common to both groups the problem pupils checked 
larger percents on the following items: "Not meeting anyone I 
like to date," a difference of ten percent; and "Being in love," 
a difference of ten percent. On the other hand, the non-problem 
pupils checked larger percents on the following items: "Wondering 
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If I’ll ever get married,” a difference of fifteen percent; 
”No suitable places to go on dates,” a difference of fifteen 
percent; ’’Afraid of losing the one I love,” a difference of 
twenty five percent; ’’Loving some one who doesn’t love me,” a 
difference of ten percent; ”Wondering if I'll ever find a mate,” 
a difference of fifteen percent; and ”How far to go with the 
opposite sex,” a difference of ten percent. 
Home and Family 
Problems Which Are Troubling the Pupils.— Table 35, page 
115, reveals that of the thirty problems in the area of Home 
and family, the forty problem and non-problem pupils of Carver 
High School during the year 1953-54 Indicated that the most 
prevalent problems (based on highest frequencies and percents 
of the check marks) for them were: 
Problem Pupils.— ’’Criticized by my parents,” ’’Father,” 
’’Feeling I really don't have a home,” "Heavy home responsi¬ 
bilities,” "Wanting love and affection," three or fifteen per¬ 
cent each; "Sickness in family,” "Not telling parents every¬ 
thing," four or twenty percent each. 
Non-problem Pupils.— "Criticized by my parents," "Not 
telling parents everything," "Wanting love and affection," 
three or fifteen percent each; and "Sickness in the family," 
"Unable to discuss certain things at home," five or twenty five 
percent each. 
The Comparative Data.-- In terms of the percents as de¬ 
rived from the percents for the problem and non-problem pupils 
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TABLE 35 
HOME AND FAMILY 





No, % No, % No, % 
Criticized by my parents 3 15 3 15 6 15 
Mother 1 5 1 5 2 5 
Father 3 15 2 10 5 12.5 
Sickness in family 4 20 5 25 9 22.5 
Parents sacrificing too much 
for me 1 5 2 10 3 7.5 
Parents separated or divorced 0 0 0 0 0 0 
Parents having a hard time of 
it 1 5 0 0 1 2.5 
Worried about a member of my 
family 1 5 2 10 3 7.5 
Father or mother not living 1 5 2 10 3 7.5 
Feeling I don't really have a 
home 3 15 0 0 3 7.5 
Friends not welcome at home 1 5 0 0 1 2.5 
Home life unhappy 0 0 0 0 0 0 
Family quarrels 2 10 0 0 2 5 
Not getting along with a mem¬ 
ber of my family 0 0 0 0 0 0 
Irritated by habits of a mem¬ 
ber of my family 0 0 2 10 2 5 
Unable to discuss certain 
problems at home 2 10 5 25 7 17.5 
Clash of opinions with parents 0 0 0 0 0 0 
Talking back to my parents 0 0 0 0 0 0 
Parents expecting too much of 
me 0 0 1 5 1 2.5 
Heavy home responsibilities 3 15 0 0 3 7.5 
Mot telling parents everything 4 20 3 15 7 17.5 
Being treated like a child at 
home 1 5 2 10 3 7.5 
Being an only child 1 5 1 5 2 5 
Parents make decisions for me 0 0 0 0 0 0 
Wanting more freedom at home 2 10 1 5 3 7.5 
Wanting love and affection 5 15 3 15 6 15 
Getting home too seldom 0 0 0 0 0 0 
Living at home or too close 
to home 1 5 1 5 2 5 
Relatives interfering with 
family affairs 0 0 0 0 0 0 
Wishing I had a different back* 
ground 0 0 0 0 0 0 
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separately, in Table 35, the most prevalent problems according 
to groups were: "Criticized by my parents," fifteen percent 
for both groups; "Sickness in the family," twenty percent and 
twenty five percent for the problem and non-problem pupils, re¬ 
spectively; "Unable to discuss problems at home," ten percent 
and twenty five percent for the problem and non-problem pupils, 
respectively; "Not telling parents everything," twenty percent 
and fifteen percent for the problem and non problem pupils, re¬ 
spectively; and "Wanting love and affection," fifteen percent 
for both groups. 
Further, on Table 35, the data on prevalent problems in the 
area of Home and Family reveal that of the problems common to 
both the problem and non-problem pupils, the problem group 
checked larger percents on the following items: "Father," a 
difference of five percent; "Not telling parents everything," 
a difference of five percent; and "Wanting more freedom at 
home," a difference of five percent. On the other hand, the 
non-problem pupils check larger percents on the following items: 
"Sickness in family," a difference of five percent; "Parents 
sacrificing too much for me," a difference of five percent; 
"Father or mother not living," a difference of five percent and 
"Unable to discuss certain problems at home," a difference of 
fifteen percent. 
Morals and Religion 
Problems Which Are Troubling the Pupils,— Table 36, page 
118, reveals that of the thirty problems in the area of Morals 
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and Religion the forty problem and non-problem pupils of Carver 
High School during the year 1953-54 indicated that the most 
prevalent problems (based on highest frequencies and percents 
of the check marks) for them were; 
Problem Pupils.— "Not going to church often,” "Losing 
earlier religious faith," "Unable to break a habit," three or 
fifteen percent each; "Wanting to understand more about the 
Bible," six or thirty percent; and "Wanting to feel closer to 
God," eight or forty percent. 
Non-problem Pupils.— "Not going to church often," "Wanting 
more chance for worship," "Wanting to understand the Bible," 
three or fifteen percent each; "Wanting to feel closer to God," 
nine or forty five percent; and "Can't forget mistakes I have 
made," five or twenty five percent. 
The Comparative Data.— In terms of the percents as de¬ 
rived from the percents for the problem and non-problem pupils, 
separately, in Table 36, the most prevalent problems according 
to the groups were: "Not going to church often," fifteen per¬ 
cent for both groups; "Wanting to understand more about the 
Bible," thirty percent and fifteen percent for the problem 
and non-problem groups, respectively; "Wanting to feel closer 
to God," forty percent and forty five percent for the problem 
and non-problem pupils, respectively; and "Can't forget mis¬ 
takes I've made," five percent and twenty five percent for the 
problem and non-problem pupils, respectively. 
Further, on Table 36, the data on prevalent problems in 
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TABLE 36 
MORALS AND RELIGION 











6 15 Not going to church often 
Dissatisfied with church 
services 
Belief differ from my church 
Losing religious faith 
Doubting worship and prayer 
Differing from family in re¬ 
ligious beliefs 
Failing to see the relation 
of religion to life 
Don’t know what to believe 
about God 
Science conflicting with 
religion 
Need a philosophy of life 
Parents old fashioned 
Missing spiritual elements 
Trouble by lack of religion 
in others 
Affected by prejudice 
In love with someone of dif¬ 
ferent race 
Want more chance for worship 
Want to understand the Bible 
To feel close to God 
Confused in religious beliefs 
Confused on moral questions 
Sometimes lying 
Pretending 
A bad habit 
Unable to break a habit 
Getting into trouble 
Not being honest 
A troubled conscience 
Can’t forget mistakes I have 
made 
Giving in to temptation 
Lacking self control 
0 0 1 5 1 2.5 
2 10 0 0 2 5 
3 15 1 5 4 10 
1 5 0 0 1 2.5 
1 5 1 5 2 5 
0 0 0 0 0 0 
0 0 0 0 0 0 
0 0 1 5 1 2.5 
0 0 0 0 0 0 
0 0 2 10 2 5 
0 0 0 0 0 0 
1 5 1 5 2 5 
1 5 0 0 1 2.5 
0 0 0 0 0 0 
1 5 3 15 4 10 
6 30 10 15 16 40 
8 40 9 45 17 42.5 
0 0 0 0 0 0 
0 0 1 5 1 2.5 
1 5 1 5 2 5 
0 0 0 0 0 0 
2 10 1 5 3 7.5 
3 15 1 5 4 10 
2 10 0 0 2 5 
1 5 0 0 1 2.5 
1 5 0 0 1 2.5 
1 5 5 25 6 15 
2 10 0 0 2 5 
0 0 1 5 1 2.5 
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the area of Morals and Religion reveal that of the problems 
which both groups have in common, the problem pupils checked 
larger percentages on the following items: "Losing my earlier 
religious faith,” a difference of ten percent; ’’Wanting to 
understand more about the Bible,” a difference of fifteen per¬ 
cent; and ’’Having a bad habit,” a difference of five percent* 
On the other hand, the non-problem pupils checked larger per¬ 
cents on the following items: "Wanting more chance for wor¬ 
ship," a difference of five percent; "Wanting to feel closer 
to God,” a difference of five percent; and "Can’t forget mis¬ 
takes I’ve made,” a difference of twenty percent. 
Adjustment to School Work 
Problems Which Are Troubling the Pupils.— Table 37, page 
120 reveals that of the thirty problems in the area of Adjust¬ 
ment to School Work, the forty problem and non-problem pupils 
of Carver High School during the year 1953-54 indicated that 
the most prevalent problems (based on highest frequencies and 
percents of the check marks) for them were: 
Problem Pupils.—"Being easily detracted from my work," 
"Poor background for some subjects,” three or fifteen percent 
each; "Not planning my work ahead," "Not spending enough time 
in study," five or twenty five percent each; "Not getting 
studies done on time," "Slow in mathematics," six or thirty 
percent each; and "Worrying about examinations," four or 
twenty percent. 
Non-problem Pupils.— "Poor background for some subjects," 
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TABLE 37 
ADJUSTMENT TO SCHOOL WORK 





Ncu ^r No. 
Not knowing how to study 2 10 1 5 3 7.5 
Easily distracted from my work 3 15 2 10 5 12.5 
Not planning my work ahead 5 25 2 10 7 17.5 
Poor background for some 
subjects 3 15 3 15 6 15 
Inadequate high school 
training 0 0 0 0 0 0 
Forgetting things I*ve learned 3 15 2 10 5 12.5 
Getting low grades 0 0 0 0 0 0 
Weak in writing 4 20 5 25 9 22.5 
Weak in spelling or grammar 0 0 0 0 0 0 
Slow in reading 2 10 3 15 5 12.5 
Not spending enough time in 
study 5 25 3 15 9 20 
Having many outside Interests 1 5 2 6 3 7.5 
Trouble organizing term papers 0 0 0 0 0 0 
Trouble in outlining or note 
taking 0 0 2 10 2 5 
Trouble with oral reports 1 5 4 20 5 12.5 
Not getting studies done on 
time 6 30 2 10 8 20 
Unable to concentrate well 2 10 0 0 2 5 
Unable to express myself well 0 0 1 5 1 2.5 
Vocabulary too limited 0 0 0 0 0 0 
Afraid to speak up in class 1 5 0 0 1 2.5 
Worrying about examinations 4 20 5 25 9 22.5 
Slow with theories 0 0 0 0 0 0 
Weak in logical reasoning 0 0 0 0 0 0 
Not smart enough 0 0 0 0 0 0 
Fearing failure in school 0 0 0 0 0 0 
No well-planned school program 0 0 0 0 0 0 
Not really interested in books 1 5 1 5 2 5 
Poor memory 0 0 0 0 0 0 
Slow in mathematics 6 30 0 0 6 15 
Needing a vacation from school 2 10 6 30 8 20 
( 
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"Slow in reading," "Not spending enough time in study," three 
or fifteen percent each; "Weak in writing," "Worrying about ex¬ 
aminations," five or twenty five percent each; "Needing a vaca¬ 
tion from school," six or thirty percent, and "Trouble with 
oral reports," four or twenty percent. 
The Comparative Data.— In terms of the percents as derived 
from the percents for the problem and non-problem pupils, 
separately, in Table 37, the most prevalent problems according 
to the groups were: "Not planning my work ahead," twenty five 
percent and ten percent for the problem and non-problem pupils, 
respectively; "Weak in writing," twenty percent and twenty five 
percent for the problem and non problem pupils, respectively; 
"Not spending enough time in study," twenty five percent and 
fifteen percent for the problem and non-problem pupils, respec¬ 
tively; "Not getting studies done on time," thirty percent and 
ten percent for the problem and non-problem pupils, respective¬ 
ly; "Worrying about examinations," twenty percent and twenty 
five percent for the problem and non-problem pupils, respective- 
ly; "Poor background for some subjects," fifteen percent for 
both groups; "Slow in mathematics," fifteen percent for problem 
pupils only; and "Needing a vacation," ten percent and thirty 
percent for problem and non-problem pupils, respectively. 
Further, on Table 37, the data on prevalent problems in the 
area of Adjustment to School Work reveal that of the prevalent 
problems which both groups have in common, the problem pupils 
checked larger percents of the iollowing items: "Easily 
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detracted from my work,” a difference of five percent; "Not 
planning ahead," a difference of fifteen percent; "Forgetting 
things I've learned,^ a difference of five percent; and "Not 
getting studies done on time," a difference of twenty percent. 
On the other hand, the non-problem pupils checked the larger 
percentage of the following items: "Weak in writing," a dif¬ 
ference of five percent; "Slow in reading," a difference of 
five percent; "Trouble with oral reports," a difference of 
fifteen percent; Worrying about examinations," a difference of 
five percent; and "Needing a vacation," a difference of twenty 
percent. 
The Future: Vocational and Educational 
Problems Which Are Troubling the Pupils.-- Table 38, page 
123, reveals that of the thirty problems in the area of The 
Future: Vocational and Educational, the forty problem and non¬ 
problem pupils of Carver High School during the year of 1953- 
54 indicated that the most prevalent problems (based on highest 
frequencies and percents of the check marks) for them were: 
Problem Pupils.— "Wondering if 1*11 be successful in life," 
five or twenty five percent; "Not knowing what I really want 
in life," four or twenty percent; and "Restless at delay in 
starting life's work," two or ten percent. 
Non-problem Pupils.— "Not knowing what I really want in 
life," "Not knowing how to look for a job," four or twenty per¬ 
cent each; "Wondering whether further education is worthwhile," 




THE FUTURE; VOCATIONAL AND EDUCATIONAL 
Problems Which Are Troubling Pupils 
Problem Non-problem 
Pupils Pupils Total 
Ncu No. JT" No. 
Restless at delay in starting 
life work 
Doubting wisdom of vocational 
2 10 2 10 4 10 
choice 0 0 1 5 1 2.5 
Family opposing my choice of 
vocation 0 0 0 0 0 0 
Purpose in going to school not 
clear 
Doubting the value of a college 
0 0 1 5 1 2.5 
degree 
Unable to enter desired 
0 0 0 0 0 0 
vocation 
Enrolled in the wrong cur- 
0 0 1 5 1 2.5 
riculum 
Want to change to another 
0 0 0 0 0 0 
school 1 5 1 5 2 5 
Want part time experience in 
my field 0 0 0 0 0 0 
Doubting school prepares me 
for working 
Wondering if 1*11 be success- 
0 0 0 0 0 0 
ful in life 
Needing to plan ahead for the 
5 25 10 15 15 37.5 
future 2 10 2 10 4 10 
Not knowing what I really want 
Trying to combine marriage and 
4 20 4 20 8 20 
a career 0 0 0 0 0 0 
Concerned about military serv¬ 
ice 
Wondering about future educa- 
0 0 2 10 2 5 
tion 0 0 3 15 3 7.5 
Not knowing where I belong 0 0 0 0 0 0 
Need to decide on occupation 1 5 0 0 1 2.5 
Need information on occupations 
Need to know vocational 
0 0 1 5 1 2.5 
abilities 1 5 0 0 1 2.5 
Whether to leave school for job 0 : o 1 5 1 2.5 
Doubt getting a job in vocation 0 0 0 0 0 0 
Want advice on step after school 0 0 0 0 0 0 
Course to take next term 0 0 0 0 0 0 
Courses to prepare for job 













Not knowing how to look for job 1 5 4 20 5 12.5 
Not having experience for job 
Not reaching my goal 
Wanting to quit school 
0 0 1 5 1 2.5 
1 5 0 0 1 2.5 
0 0 0 0 0 0 
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The Comparative Data»-- In terms of the percents as de¬ 
rived from the peroents for the problem and non-problem pupils, 
separately, in Table 38, the most prevalent problems according 
to the groups were: "Wondering if 1*11 be successful in life," 
twenty five percent and fifteen percent for the problem and 
non-problem groups, respectively; "Not knowing what I really 
want in life,” twenty percent for both groups; and "Not knowing 
how to look for a job,” five percent and twenty percent for the 
problem and non-problem pupils, respectively. 
Further, on Table 38, the data on prevalent problems in 
the area of the Future.; Vocational and Educational reveal that 
of the problem common to both groups the problem pupils checked 
a greater percentage on the item; "Wondering if I’ll be suc¬ 
cessful in life," a difference of ten percent. On the other 
hand, the non-problem pupils checked a larger percentage on the 
item, "Not knowing how to look for a job," a difference of 
fifteen percent. 
Curriculum and Teaching Procedure 
Problems Which Are Troubling the Pupils.-- Table 39, page 
125, reveals that of the thirty problems in the area of Cur¬ 
riculum and Teaching Procedure the forty problem and non¬ 
problem pupils of Carver High School during the year, 1953-54 
indicated that the most prevalent problems (based on highest 
frequencies and percents of the check marks) for them were: 
Problem Pupils.— "No suitable place to study," seven or 
thirty five percent; "Teachers too hard to understand," "Too 
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TABLE 39 
CURRICULUM AND TEACHING PROCEDURE 





No. % No. % No. % 
Hard to study in living 
quarters 1 5 2 10 3 7.5 
No suitable place to study 7 35 11 55 18 45 
Teachers too hard to understand 4 20 6 30 10 25 
Text books too hard to under¬ 
stand 2 10 2 10 4 10 
Difficulty in getting required 
books 1 5 2 10 3 7.5 
School indifferent to students’ 
needs 0 0 0 0 0 0 
Dull classes 2 10 2 10 4 10 
Too many poor teachers 4 20 2 10 6 15 
Teaching lacking grasp of 
subject matter 0 0 2 10 2 5 
TeacherB lacking personality 2 10 4 20 6 15 
Not having a good adviser 0 0 0 0 0 0 
Not getting help from teacher 1 5 0 0 1 2.5 
Not enough chance to talk to 
teachers 2 10 2 10 4 10 
Teachers lacking interest in 
students 4 20 3 15 7 17.5 
Teachers not considerate 5 25 4 20 9 22.5 
Classes too large 2 10 2 10 4 10 
Not enough class discussion 0 0 1 5 1 2.5 
Classes run too much like high 
school 0 0 0 0 0 0 
Too much 'work required 0 0 0 0 0 0 
Teachers too theoretical 0 0 0 0 0 0 
Some courses poorly organized 0 0 0 0 0 0 
Courses unrelated 0 0 0 0 0 0 
Too many rules and regulations 0 0 1 5 1 2.5 
Unable to take courses I want 2 0 1 5 3 2.5 
Taking courses I don’t like 1 5 0 0 1 2.5 
Grades unfair 2 10 0 0 2 5 
Unfair tests 0 0 0 0 0 0 
Activitiés poorly co-ordinated 1 5 3 15 4 10 
Lacking In school spirit 1 5 1 5 2 5 
Lacking In recreational 
activities 2 10 2 10 4 10 
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many poor teachers,” "Teachers lacking interest in students,” 
four or twenty percent each; and ’’Teachers not considerate,” 
five or twenty five percent. 
Non-problem Pupils.— ”No suitable place to study,” eleven 
or fifty five percent;” "Teachers too hard to understand," six 
of thirty percent; "Teachers lacking personality," "Teachers 
not considerate,” four or twenty percent each; "Teachers lack¬ 
ing interest in students," and "Activities poorly coordinated," 
three or fifteen percent each. 
The Comparative Data.-- In terms of the percents as de¬ 
rived from the percents for the problem and non-problem pupils, 
separately, in Table 39, the most prevalent problems according 
to the groups were: "No suitable place to study," thirty five 
percent and fifty five percent for the problem and non-problem 
pupils, respectively; "Teachers too hard to understand," 
twenty percent and thirty percent for the problem and non¬ 
problem pupils, respectively; "Too many poor teachers," twenty 
percent and ten percent for the problem and non-problem pupils, 
respectively; and "Teachers not considerate," twenty five per¬ 
cent and twenty percent for the problem and non-problem pupils, 
respectively. 
Further, under Table 39, the Data on prevalent on Curricu¬ 
lum and Teaching Procedure reveal that of the problems common 
to both groups the problem pupils checked the larger percents 
of the following items: "Too many poor teachers," a difference 
of ten percent; "Teachers lacking interest in students," a 
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difference of five peroent, and "Teachers not considerate," a 
difference of five perdent. On the other hand, the non-problem 
pupils checked the larger number of the items, "No suitable 
place to study," a difference of twenty percent; "Teachers too 
hard to understand," a difference of ten percent, and "Teachers 
lacking personality," a difference of ten percent. 
CHAPTER III 
SUMMARY AND FINDINGS 
Introductory Statement,-- The problem Involved in this 
study was to determine the difference, if any, in intelligence, 
educational achievement, personality, and troublesome problems 
between a seleoted group of problem and a selected group of non¬ 
problem pupils in the sixth, seventh, and eighth grades of 
Carver High School in Dawson, Georgia, for the school year of 
1953-54, 
Limitation of Study.— The investigator was not interested 
in the determination of the causes of behavior, but rather in 
the types of behavior revealed by the two groups. 
In order to fulfill more adequately the purposes of this 
research the investigator administered the following instru¬ 
ments to the subjects: (1) Otis1 Quick Scoring Mental Ability 
O 
Test; (2) Gray and Others,® General Achievement Test; (3) Tiegs 
and Thorpe,^ California Test of Personality; and (4) The Mooney 
Problem Checklist, 
Purpose of the Study,— The major purpose of this research 
1 
Arthur S, Otis, Quick-Scoring Mental Ability Test (New 
York, World Book Company, 1937), 
2 
Hob Gray, David Votaw, and J, Lloyd Rogers, General Achieve¬ 
ment Test, Form Q (Austin, The Stack Company, 1948), 
3 
Earnest W. Tiegs and Louis P, Thorpe, California Test of 
Personality (Los Angeles, 1953). 
4 
Ross L, Mooney, Junior High Problem Check List (New York, 
The Psychological Corporation, 1900)• 
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was to make an analytic study of the similarities and differences 
in the mental development, school achievement, behavior patterns, 
and personal problems of selected groups of "problenf and ’’non- 
problem" elementary school pupils enrolled in the Carver High 
School, Dawson, Georgia, 1953-54. The specific purposes of this 
study were as follows: 
1. To determine the range and mean level of mental ability 
for the problem and non-problem groups of pupils 
2. To determine the range and mean level of personality de¬ 
velopment of the problem and non-problem groups of pupils 
3. To determine the range and mean level of educational 
achievement for the problem and non-problem groups of 
pupils 
4. To determine the nature of the personal problems which 
are troubling the pupils in the problem and non-problem 
groups of pupils 
5. To determine the difference, if any, in the mental de¬ 
velopment of the problem and non-problem groups of 
pupils 
6. To determine the difference, if any, in the educational 
achievement of the problem and non-problem groups of 
pupils 
7. To determine the difference, if any, in the prevalent 
problems disturbing the problem and non-problem groups 
of pupils 
8. To determine the difference, if any, in the personality 
130 
of the problem and non-problem groups of pupils 
9. To formulate whatever significant educational implica¬ 
tions which may be found inherent in the data analyzed 
and interpreted in this study 
Definition of Terms.-- Important terms used in this study 
are defined belowj 
1# "Problem Child," as used in this study referred to an 
individual pupil whose behavior is so difference that 
he has disruptive influence upon the emotional stability 
of the individual himself, 
2, "Non-problem Child," as used In this study referred to 
an individual pupil whose behavior does not hinder or 
disturb Individual or group action in a learning 
situation, 
3, "Problem," as used here referred to the characteristics 
of distracting behavior as listed in the respective 
items on the Mooney Problem Check List, 
4, "Intelligence," referred to those traits which were 
measured by the Otis Quick-Scoring Mental Ability Test, 
Beta Test for grades four to nine, 
5, "Achievement," referred to what the pupil has actually 
achieved as measured by the Gray-Votaw-Roger General 
Achievement Test, Intermediate for grades four to six 
and advance for grades seven to nine, 
6, "Personality," referred to those behaviorial traits 
which were measured by the California Test of Personality. 
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Locale and Experimental Design of the Study»— Significant 
aspects of the locale and experimental design of this research 
are indicated below 
1. Locale: This study was conducted during the second 
semester of the term 1953-54 sohool year, with the 
basic data being completed during the month of May, 
at the Carver High School, Dawson, Georgia. 
2. Research Method: The normative survey method of re¬ 
search employing the use of standardized tests, a 
problem checklist, and statistical analysis were used 
to gather the necessary data for this study. 
3. Subjects: The subjects for this study were forty pro¬ 
blem and non-problem pupils, selected by their teachers, 
from the sixth, seventh, and eighth grades of Carver 
High School, Dawson, Georgia. 
4. Criterion of Reliability: The ”t” was used to test the 
”significance of the difference” between the problem 
and non-problem pupils for the raw data gathered from 
the instruments used. 
5. The data, after appropriate statistical treatment, were 
formulated into significant Findings, Conclusions, Im¬ 
plications, and Recommendations which constitute the 
content of the thesis copy. 
The data as collected, analyzed, and interpreted were 
organized around the following captions: 
1. The reviewing of the Related Literature pertinent to 
this problem. 
2. The results of the Testing Program to measure the In¬ 
telligence of the problem and non-problem pupils. 
3. The results of the Testing Program to measure the 
achievement of the problem and non-problem pupils. 
4. The results of the Testing Program to measure the 
Personality of the problem and non-problem pupils 
5. The results on the Mooney Problem Check List to 
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determine the problems troubling the problem and non¬ 
problem pupils. 
6. The formulation of conclusions, implications, and 
recommendations. 
The data under these captions will be summarized in the 
subsequent paragraphs below: 
Summary of the Related Literature.— The summation of the 
findings of the literature on the differences in behaviorial 
patterns of Problem and Non-problem children has been organized 
under these captions: Information Pertaining to Behavior in 
Pupils; Information About Intelligence; Information Concerning 
Personality; Information Pertaining to Problems which Pupils 
are Facing; and the Reporting of Certain Researoh done in the 
Area of this Thesis. 
Behavior Problems 
Following are statements on behavior problem pupils which 
the writer regards as being significant: 
1# Stroud (14) says that behavior becomes a problem and 
the child displaying It becomes a problem child when deviation 
from the norms of conduct becomes sufficiently marked to require 
corrective measures. 
2. Buhler (3) holds that a problem Is a hindrance that dis¬ 
rupts the continuity of processes within the individual or in 
a group, and it disrupts school work, the desirable cooperation 
of the group, or the individual’s ability to function adequately. 
3. Baker (1) says that classroom problems often persist 
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into adulthood. Some of the victims become mentally ill while 
others join lawless gangs of thugs and gangsters. 
4. Lee and Lee (11) say that, too often, teachers have con¬ 
sidered children permitted to their care primarily as students, 
and only secondarily as human beings. 
Intelligence 
Following are significant statements regarding Intelligence: 
Gruze (6) says that although psychologists view intelligence 
from different angles, in general, their definitions of the term 
emphasize the adaptability of the organism to new and different 
situations. 
Lee and Lee (11) hold that intelligence may be said to be 
that characteristic of a person which determines his ability 
to make adequate responses and adjustments to his environment. 
Garrett (7) says that efficiency in the solution of every¬ 
day problems is perhaps as useful a working definition of 
"general Intelligence" as any. 
Stoddard (13) says intelligence is the ability to under¬ 
take actions that are characterized by difficulty, complexity, 
abstractions, economy, adaptiveness to goal, social value, and 
the emergence of originals, and to maintain such activities 
under conditions that demand a concentration of energy and a 
resistance to emotional forces. 
Florence L. Goodenough (4) holds that the performance on 
Intelligence tests varies according to the social class from 
which the subjects are drawn. 
Personality 
A summary on the research concerned with personality is 
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given in the paragraphs below: 
According to Cruze (6) personality may be defined as the 
integrated and functioning pattern of all the traits and 
characteristics of an individual* 
Allport (4) defines personality as being the organization 
within the individual of those psychophysical systems which 
determine his unique adjustments to his environment* 
According to Lee and Lee (11) personality is the result of 
a continuous and continuing interaction of both the heredity 
and environment of an individual* 
Achievement 
Following are statements found in research concerned with 
achievement: 
Cruze (6) says that many studies reveal that the highest 
coefficients of correlations between mental ability and achieve¬ 
ment are obtained at the elementary level* 
Garrett (7) says that the terms aptitude, ability, or 
capacity mean much the same thing and are often used inter¬ 
changeably. 
Prevalent Problems of Pupils 
Significant statements on problems pupils are facing are 
brought out in the paragraphs to follow: 
Lindley (12) says "Youth are dissatisfied and with much 
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justification. They are sensitive, restless and explosive. 
Unless we can give them the opportunity which they demand, they 
will seek a way for themselves that may endanger the very fun¬ 
damentals of liberty.n 
Bell (2) makes the following statement regarding the 
problems of youth: 
Along with the problems that are historically and 
traditionally those of every generation and age, the 
youth of this modern generation find themselves facing 
a problem that is uniquely and increasingly their own: 
What to do with themselves during the ever widening 
period between the time when schools are through with 
them and jobs are not ready for them. Here is the 
crucial element in the youth problem. 
Coe (5) says that the schools cannot too soon begin to 
strengthen the studies that concern the social interests that 
depend upon the facts of sex. He says further that sex in¬ 
struction, vocations for women, home-making for both sexes 
merely touch the problem. 
Research Studies 
Ellis and Miller (15) reported that the Denver teachers 
were in general agreement with the mental hygienists regarding 
what constitutes the most serious and the least serious pro¬ 
blems in child behavior problems. 
The results of Fisher's study (16) showed that the non¬ 
problem group was consistently favored over the problem group 
in terms of desirable intellectual traits, in desirable social 
traits and background, in emotional adjustment, and in physical 
fitness and vigor. 
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Miller (17) found that children who have history of school 
truancy or conspicuous classroom disorder have many physical 
handicaps, such as vision, hearing, teeth, and other illness, 
Hanna (19) found that pupils, who presented the most 
trouble personality and behavior difficulties, were generally 
retarded, had a social maturity at the expected level, and had 
a very low mechanical aptitude. 
According to investigators using the Mooney Check List, 
(21) (25) (26) the pupils seemed most concerned with problems 
in the area of Adjustment to School Work; Finances, Living Con¬ 
ditions and Employment; Personal-Psychological Relations; 
Social-Recreational Activities; and The Future: Vocational and 
Educational, Fewer problems appeared in the area of Curriculum 
and Teaching Procedure; Morals and Religion; and the Home and 
Family, 
Julia Mae Brogdon (21) stated that the chief causes for 
maladjusted pupils in her study were poor health, broken homes, 
poor housing facilities, lack of training in the homes, poorly 
trained parents, and immorality in the home. 
In a study done by Virginia Bush (22) the withdrawing pu¬ 
pils were superior to the aggressive pupils in all of the 
traits measured, 
Onie Cooke Thompson (25) reported that there was evidence 
in her study to the effect that as youth grow older, there is 
a decrease in the number of problems of which they are con¬ 
scious; or if they are conscious of them, the youth do not 
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consider them as being important enough to identify as trouble¬ 
some • 
The intelligence level of the physically handicapped pupils 
in Helen Morrison’s study (24) was found to be dull normal, 
while the intelligence level of the non-physically handicapped 
pupils was normal. This study revealed that both groups were 
retarded in achievement. 
Louise Snyder (19) said the results of her study showed 
quite clearly that both teachers and parents rate aggressive 
behavior as serious and as inconsequential that of the with¬ 
drawing type. "This contrasts sharply with the point of view 
of clinicians.” 
Basic Findings 
Organization.— The summary of the basic findings of this 
researoh will be reported as follows: (1) there will be four 
major captions; Intelligence, Personality, Achievement, Preva¬ 
lent Problems, respective, for the entire range of data for 
the problem and non-problem pupils; and (2) under each major 
caption there will be two sub-captions; (a) summary, in turn, 
for each of the two groups, and (b) paired-group comparison 
for each component of the test being reported. The summation 
follows. 
Intelligence 
The scores made on the Otis Quick-Scoring Mental Ability 
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Test by the forty problem and non-problem pupils ranged from a 
low of four to a high of forty seven, to show a mean score 
ranging from 20.7 to 29.5, with a standard deviation ranging 
from a low of 8.6 to a high of 10.35. The mental age ranged 
from fourteen years and five months to sixteen years and one 
month. 
Problem Pupils.-- The scores of the group of twenty pro¬ 
blem pupils ranged from a low of six to a high of twenty six, 
to show & mean score of 20.7, a median score of 21.17, with a 
standard deviation of 8.6 and a standard error of the mean of 
1.97. The mean score of 20.7 was equivalent to a mental age 
of fourteen years and five months. 
Non-problem Pupils.— The scores of the groups of the non¬ 
problem pupils ranged from a low of four to a high of forty 
seven, to show a mean score of 29.5, a median score of 31.5, 
with a standard deviation of 10.35 and a standard error of the 
mean of 2.37. The mean score of 29.5 was equivalent to a 
mental age of sixteen years and one month. 
Comparative Summary.— The mean for the problem group was 
20.7, and the mean for the non-problem group was 29.5, with a 
difference of 8.80. The standard deviation for the problem 
pupils was 1.97 and that for the non-problem group was 2.37. 
The standard error of the difference between the two means was 
3.08. 
The "t” for these data was 2.86, and this was significant 
because it was larger than 2.58 at the one percent level of 
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confidence. Therefore, the difference between the problem and 
non-problem pupils in intelligence was statistically significant. 
The California Test of Personality 
(Total Adjustment) ' 
The scores which the forty problem and non-problem pupils 
made on the Total Adjustment of the California Test of Person¬ 
ality ranged from a low of sixty to a high of 139, to show a 
mean score ranging from ninety one to 112.7, and a standard 
deviation ranging from a low of 17.6 to a high of 19.32. The 
mean scores of the groups ranked from the tenth to the thirteenth 
percentile* 
Problem Pupils.— The scores made on this test by the 
twenty problem pupils ranged from a low of sixty to a high of 
123, to show a mean score of ninety one, a median score of 
91.17, with a standard deviation of 17.6 and a standard error 
of the mean of 4.04. The mean of ninety one was equivalent 
to a percentile of ten. 
Non-problem Pupils.— The scores of the group of the non¬ 
problem pupils ranged from a low of sixty four to a high of 
139 to show a mean score of 112.7, a median score of 114.5, 
with a standard deviation of 19.32 and a standard error of 
the mean of 4.43. The mean score of 112.7 was equivalent to 
a percentile of thirty. 
Comparative Summary.— The mean of the group was ninety 
one, and the mean of the non-problem group was 112.7, with a 
difference of 21.7. The standard error of the mean for the 
140 
problem pupils was 4.04 and for the non-problem group it was 
4.43. The standard error of the difference between the two 
means was 5.99. 
The "tM for these data was 3.62 which was significant for 
it was larger than 2.58 at the one percent level of confidence. 
Therefore, the difference between the problem and non-problem 
groups of pupils in the Total Adjustment component of the 
California Test of Personality was statistically significant. 
The California Test of Personality 
(Personal Adjustment) 
The scores which the forty problem and non-problem pupils 
made on the Personal Adjustment component of the California 
Test of Personality ranged from a low of thirty to a high of 
sixty eight, to show a mean score ranging from 46.2 to 55.6, 
and a standard deviation ranging from a low of 8.56 to a high 
of 10.18. The mean scores showed a percentile rank of from 
ten to twenty. 
Problem Pupils.-- The scores made by the twenty problem 
pupils on the Personal Adjustment component of the California 
Test of Personality ranged from a low of twenty seven to a high 
of sixty eight to show a mean soore of 46.2, a median score 
of 47.5, with a standard deviation of 10.18 and a standard 
error of the mean of 2.34. The mean score of 46.2 was equiva¬ 
lent to the tenth percentile. 
Non-problem Pupils.-- The scores made by the non-problem 
pupils on the Personal Adjustment component of the California 
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Test of Personality ranged from a low of thirty nine to a high 
of sixty eight to show a mean score of 55*6, a median score of 
57*5, with a standard deviation of 8.56 and a standard error 
of the mean of 1.96. The mean score of 55.6 was equivalent to 
the twentieth percentile. 
Comparative Summary.— The mean of the problem group was 
46.2, and the mean of the non-problem group was 55.6, with a 
difference of 9.4. The standard deviation for the problem 
pupils was 10.18 and that for the non-problem group was 8.56, 
with a difference of 1.62. The standard error of the mean for 
the problem pupils was 2.34 and that for the non-problem group 
was 1.96. The standard error of the difference between the 
two means was 2.71, 
The "tw for these data was 3.47 which was significant for 
it was larger than 2.58 at the one percent level of confidence. 
Therefore, the difference between the problem and the non¬ 
problem pupils in Personal Adjustment of the California Test 
of Personality was statistically significant. 
The California Test of Personality 
(Social Adjustment) 
The scores made on the Social Adjustment component by the 
forty problem and non-problem pupils ranged from a low of 
twenty to a high of seventy, to show a mean score ranging from 
44.7 to 56.6, and a standard deviation ranging from a low of 
10.89 to 13.05. The mean scores showed a percentile rank of 
from the tenth to the thirtieth percentile. 
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Problem Pupils.— The scores made by the group of twenty 
problem pupils ranged from a low of twenty six to a high of 
sixty eight to show a mean score of 44.7, a median score of 
43.5, with a standard deviation of 10.89 and a standard error 
of the mean of 2.50* The mean score of 44.7 was equivalent to 
the tenth percentile. 
Non-problem Pupils.— The scores of the group of the non¬ 
problem pupils ranged from a low of twenty one to a high of 
seventy to show a mean score of 56.6, a median score of 60.5, 
with a standard deviation of 13.05 and a standard error of the 
mean of 2.99, The mean score of 56.6 was equivalent to a per¬ 
centile of thirty. 
Comparative Summary.— The mean of the problem group was 
44.7, and the mean of the non-problem group was 56.6, with a 
difference of 2.16. The standard error of the mean for the 
problem pupils was 2.50 and that for the non-problem group was 
2.99. The standard error of the difference between the two 
means was three. 
The "t" for these data was 3.97 which was significant be¬ 
cause it was larger than 2.58 at the one percent level of con¬ 
fidence. Therefore, the difference between the problem and 
non-problem groups of pupils in the Social Adjustment component 
of the California Test of Personality was statistically 
significant. 
The General Achievement Test 
(Elementary Science) 
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The scores which the forty problem and non-problem pupils 
made on the elementary science component of the General Achieve¬ 
ment test ranged from a low of twenty to a high of eighty nine, 
to show a mean score ranging from 51,5 to 58,9, and a standard 
deviation ranging from 16.64 to 16.96. 
Problem Pupils.-- The scores made by the group of twenty 
problem pupils ranged from a low of twenty four to a high of 
seventy five to show a mean score of 51.5, a median score of 
55.5, with a standard deviation of 16.96 and a standard error 
of the mean of 3.9. The mean score of 51.5 was equivalent to 
less than a normal grade of four. 
Non-problem Pupils.-- The scores of the group of the non¬ 
problem pupils ranged from a low of twenty four to a high of 
eighty nine to show a mean score of 48.9, a median score of 
58.7, with a standard deviation of 16.64 and a standard error 
of the mean of 3.32. The mean score of 58.9 was equivalent to 
a normal-age grade of four. 
Comparative Summary.— The mean of the problem group was 
51.5 and the mean of the non-problem group was 58.9 with a 
difference of 7.4. The standard deviation for the problem 
pupils was 16,96, and that for the non-problem group was 16.64, 
with a difference of .32. The standard error of the mean for 
the problem pupils was 3.9 and for the non-problem pupils was 
3.82. The standard error of the difference between the two 
means was 5.46. 
The "t” for these data was 1*36 which was insignificant 
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for It was not larger than 2.58 at the one percent level of 
confidence. Therefore, the difference between the problem and 
non-problem groups of pupils in the elementary science component 
of the General Achievement Test was not statistically significant. 
The General Achievement Test 
(Language) 
The scores which the forty problem and non-problem pupils 
made on the language component of the General Achievement Test 
ranged from a low of twenty five to a high of eighty nine, to 
show a mean score ranging from a low of 54.7 to a high of 59.9, 
with a standard deviation ranging from 4.34 to 17.24. 
Problem Pupils.— The scores of the twenty problem pupils 
ranged from a low of twenty five to a high of eighty three to 
show a mean score of 54.7, a median score of 55.5, with a 
standard deviation of 17.24 and a standard error of the mean 
of 3.96. The mean score of 54.7 was equivalent to a normal- 
age grade of four. 
Non-problem Pupils.— The scores made by the group of non¬ 
problem pupils ranged from a low of twenty seven to a high of 
eighty nine to show a mean score of 59.5, a median score of 
59.5, with a standard deviation of 4.34 and a standard error 
of the mean of 1.11. The mean score of 59.5 was equivalent to 
a normal-age grade of four. 
Comparative Summary.— The mean of the problem group was 
54.7, and the mean of the non-problem group was 59.5, with a 
difference of 4.80. The standard deviation for the problem 
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pupils was 17.24 and that for the non-problem group was 4.84, 
with a difference of 12.40. The standard error of the mean 
for the problem pupils was 3.96 and that for the non-problem 
group was 1.11. The standard error of the difference between 
the two means was 4.11. 
The "t" for these data was 1.17. This was not significant 
since it was not larger than 2.58 at the one percent level of 
confidence. Therefore, the difference between the problem and 
the non-problem groups of pupils on the language component of 
the General Achievement Test was not statistically significant. 
The General Achievement Test 
(Literature) 
The scores made by the forty problem and non-problem pupils 
on the literature component of the General Achievement Test 
ranged from a low of twenty five to a high of eight four to 
show a mean score ranging from 56.1 to 58.5, and a standard 
deviation ranging from 11.76 to 15.72. 
Problem Pupils.-- The scores of the group of twenty problem 
pupils ranged from a low of twenty eight to a high of eighty 
three, with a mean score of 56.1, a median score of 54.5, a 
standard deviation of 15.72, and a standard error of the mean 
of 3.61. The mean score of 56.1 was equivalent to a normal- 
age grade of four. 
Non-problem Pupils.-- The scores of the group of the non¬ 
problem pupils ranged from a low of twenty eight to a high of 
eighty four to show a mean score of 58.5, a median score of 
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55.5, with a standard deviation of 11.76 and a standard error 
of the mean of 2.70. The mean score of 58.5 was equivalent to 
a normal-age grade of our. 
Comparative Summary.— The mean of the problem group was 
56.1, and the mean of the non-problem pupils was 58.5, with a 
difference of 2.40. The standard deviation for the problem 
pupils was 15.72, and that for the non-problem group was 11.76, 
with a difference of 3.96. The standard error of the mean for 
the problem pupils was 3.61 and that for the non-problem group 
was 2.70. The standard error of the difference between means 
was 4.51. 
The wtw for these data was .53 which was insignificant for 
it was less than 2.58 at the one percent level of confidence* 
Therefore, the difference between the problem and non-problem 
groups of pupils in the literature component of the General 
Achievement Test was not statistically significant. 
The General Achievement Test 
(Spelling) 
The scores which the forty problem and non-problem pupils 
made on the spelling component of the General Achievement Test 
ranged from a low of thirty three to a high of eighty nine, to 
show a mean ranging from a low of 58.5 to a high of 69.1, with 
a standard deviation ranging from 10.38 to 13.04. 
Problem Pupils.-- The scores of the group of twenty problem 
pupils ranged from a low of thirty three to a high of seventy 
seven to show a mean score of 58.45, a median score of 56.5, 
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with a standard deviation of 13,05 and a standard error of the 
mean of 2,99* The mean of 58.45 was equivalent to a normal- 
age grade of four. 
Non-problem Pupils.— The range of the scores of the non¬ 
problem pupils was from a low of forty eight to a high of 
eighty nine to show a mean of 61.9, a median score of 68.5, 
with a standard deviation of 10.38, and a standard error of 
the mean of 2.36, The mean score of 69.1 was equivalent to a 
normal-age grade of four. 
Comparative Summary.-- The mean of the problem group was 
58,45, and the mean of the non-problem group was 61.9, with a 
difference of 10.65. The standard deviation for the problem 
pupils was 13.05, and that for the non-problem group was 10.38, 
with a difference of 2.67. The standard error of the mean for 
the problem pupils was 2.99 and for the non-problem group was 
2.36. The standard error of the difference between the two 
means was 3,82. 
The Mtw for these data was 2.79 which was significant for 
it was larger than 2.58 at the one percent level of confidence. 
Therefore, the difference between the problem and non-problem 
groups of pupils in the spelling component of the Achievement 
Test was statistically significant. 
The General Achievement Test 
(Reading: Vocabulary) 
The scores which the forty problem and non-problem pupils 
made on the readings vocabulary component of the General 
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Achievement Test ranged from a low of twenty seven to a high of 
eighty three to show a mean score ranging from 51.1 to 58.45, 
and standard deviations ranging from 12.27 to 12.84. 
Problem Pupils.»» The scores of the group of twenty problem 
pupils ranged from a low of twenty seven to a high of seventy 
one to show a mean score of 51.1, a median score of 50*5, with 
a standard deviation of 12.84, and a standard error of the mean 
of 2.95* The mean score of 51.1 was equivalent to a normal- 
age grade of less than four. 
Non-problem Pupils.— The scores of the non-problem group 
of pupils ranged from a low of thirty nine to a high of eighty 
three to show a mean score of 58.45, a median score of 56.5, 
with a standard deviation of 12.27 and a standard error of the 
mean of 2.82. The mean score of 58.45 was equivalent to a 
normal-age grade of four. 
Comparative Summary.— The mean of the problem group was 
51.1, and the mean of the non-problem group 58.45, with a dif¬ 
ference of 7.35. The standard deviation for the problem pupils 
was 12.84, and that for the non-problem was 12.27, with a dif¬ 
ference of .57. The standard error of the mean for the problem 
pupils was 2.95 and for the non-problem group it was 2.82. The 
standard error of the difference between the two means was 4.08. 
The ntw for these data was 1.80 which was not significant 
since it was not larger than 2.58 at the one percent level of 
confidence. Therefore, the difference between the problem and 
non-problem groups of pupils on the reading: vocabulary component 
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of the General Achievement Test was not statistically signifi¬ 
cant • 
The General Achievement Test 
(Reading: Comprehension) 
The scores made by the forty problem and non-problem pupils 
on the reading: comprehension component of the General Achieve¬ 
ment Test ranged from a low of twenty seven to a high of eighty 
six with mean scores ranging from 43.15 to 52.15 and standard 
deviations ranging from a low of 9.03 to a high of 11.67. 
Problem Pupils.— The scores made by the group of twenty 
problem pupils ranged from a low of twenty seven to a high of 
fifty six to show a mean score of 43.15, a median score of 
41.5, with a standard deviation of 9.03 and a standard error of 
the mean of 2.07. The mean score of 43.15 was equivalent to a 
normal-age grade of less than four* 
Non-problem Pupils.— The range of the scores of the non¬ 
problem pupils was from a low of thirty three to a high of 
eighty six to show a mean of 52.15, a median score of 49.3, 
with a standard deviation of 11.67, and a standard error of 
the mean of 2.68. The mean score of 52.15 was equivalent to a 
normal-age grade of less than four. 
Comparative Summary.— The mean of the problem group was 
43.15, and the mean of the non-problem group was 52.15, with a 
difference of nine. The standard deviation for the problem 
pupils was 9.03, and that for the non-problem group was 11.67, 
with a difference of 2.64. The standard error of the mean for 
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the problem pupils was 2.07 and that for the non-problem group 
was 2.68. The standard error of the difference between the 
two means was 3.38. 
The Mt" for these data was 2.66 which was significant for 
it was larger than 2.58 at the one percent level of confidence. 
Therefore, the difference between the problem and the non¬ 
problem groups of pupils in the reading comprehension component 
of the General Achievement Test was statistically significant. 
The General Achievement Test 
(Social Studies) 
The scores which the forty problem and non-problem pupils 
made on the social studies component of the General Achieve¬ 
ment Test ranged from a low of twenty seven to a high of eighty 
to show mean scores ranging from 44.05 to 49.75 and standard 
deviations ranging from a low of 9.54 to a high of 12.96. 
Problem Pupils.— The scores of the group of twenty pro¬ 
blem pupils ranged from a low of twenty seven to a high of 
sixty five to show a mean score of 44.05, a median score of 
40.41, with a standard deviation of 9.54 and a standard error 
of the mean of 2.18. The mean score of 44.05 was equivalent to 
a normal-age grade of less than four. 
Non-problem Pupils.— The range of the scores of the non¬ 
problem pupils was from a low of thirty three to a high of 
eighty to show a mean of 49.75, a median score of 50.5, with a 
standard deviation of 12,96, and a standard error of the mean 
of 2.97, The mean score of 49.75 was equivalent to a normal- 
age grade of less than four. 
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Comparative Data.-» The mean of the problem group was 44.05, 
and the mean of the non-problem group was 49.75, with a dif¬ 
ference of 5.70. The standard deviation for the problem pupils 
was 9.54, and that for the non-problem group was 12.96, with a 
difference of 3.42. The standard error of the mean for the 
problem pupils was 2.18 and that for the non-problem group was 
2.97. The standard error of the difference between the two 
means was 3.68. 
The ntM for these data was 1.55 which was not significant 
for it was not larger than 2.58 at the one percent level of 
confidence. Therefore, the difference between the problem and 
non-problem groups of pupils in the social studies component 
of the General Achievement Test was not statistically 
significant. 
The General Achievement Test 
(Health and Safety) 
The scores made by the forty problem and non-problem pupils 
on the health and safety component of the General Achievement 
Test ranged from a low of thirty three to a high of eighty six 
to show mean scores ranging from a low of 53.35 to a high of 
65.2 and standard deviations ranging from 11.49 to 12.78. 
Problem Pupils.— The scores of the group of twenty pro¬ 
blem pupils ranged from a low of thirty three to a high of 
seventy one to show a mean score of 53.35, a median score of 
56.6, with a standard deviation of 12.78, and a standard error 
of the mean of 2,93, The mean score of 53,35 was equivalent 
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to a normal-age grade of our. 
Non-problem Pupils.— The range of the scores of the non¬ 
problem pupils was from a low of thirty nine to a high of 
eighty six to show a mean score of 65.2, a median score of 
68.5, with a standard deviation of 11.49, and a standard error 
of the mean of 2.64. The mean score of 65.2 was equivalent to 
a normal-age grade of five. 
Comparative Data.— The mean of the problem group was 53.35, 
and the mean of the non-problem group was 65.2, with a dif¬ 
ference of 11.85. The standard deviation for the problem pu¬ 
pils was 12.78, and that for the non-problem group was 11.49, 
with a difference of 1.29. The standard error of the mean for 
the problem pupils was 2.93, and the standard error for the 
non-problem group was 2.64. The standard error of the difference 
between the two means was 3.82. 
The wtM for these data was 3.10 which was significant for 
it was larger than 2.58 at the one percent level of confidence. 
Therefore, the difference between the problem and non-problem 
groups of pupils in the health and safety component of the 
Achievement Test was statistically significant 
The General Achievement Test 
(Arithmetic Reasoning) 
The scores which the forty problem and non-problem pupils 
made on the arithmetic reasoning component of the General 
Achievement Test ranged from a low of thirty to a high of 
seventy four to show mean scores ranging from a low of 48.85 
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to a high of 59*95 and standard deviations ranging from 7*59 
to 10*62, 
Problem Pupils»-- The scores of the group of twenty pro¬ 
blem pupils ranged from a low of thirty to a high of seventy 
three to show a mean score of 48*85, a median score of 48.25, 
with a standard deviation of 10.62 and a standard error of the 
mean of 2.44. The mean score of 48.85 was equivalent to a 
normal-age grade of less than four. 
Non-problem Pupils.-- The range of the scores of the non¬ 
problem pupils was from a low of forty five to a high of seventy 
four to show mean score of 59.95, a median score of sixty one, 
with a standard deviation of 7.59, and a standard error of the 
mean of 1.74. The mean score of 59.95 was equivalent to a 
normal-age grade of four. 
Comparative Data.-- The mean of the problem group was 
48.85, and the mean for the non-problem group was 59.95, with 
a difference of 11.1. The standard deviation for the problem 
group was 10.62, and that for the non-problem group was 7.59 
to show a difference of 3.03. The standard error of the mean 
for the problem pupils was 2.44 and for the non-problem group 
it was 1.74. The standard error of the difference between the 
two means was three. 
The ”tM for these data was 3.70 which was significant for 
it exceeded 2.58 at the one percent level of confidence. There¬ 
fore, the difference between the problem and non-problem pupils 
in the arithmetic reasoning component of the General Achieve¬ 
ment Test was statistically significant. 
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The General Achievement Teat 
(Arithmetic Computation) 
The scores which the forty problem and non-problem pupils 
made on the arithmetic computation component of the General 
Achievement Test ranged from a low of forty one to a high of 
eighty eight to show mean scores ranging from a low of 56.7 to 
a high of 66.8, with standard deviations ranging from 7.28 to 
7.62. 
Problem Pupils.— The scores of the group of twenty pro¬ 
blem pupils ranged from a low of forty one to a high of seventy 
to show a mean score of 56,7, a median score of 56.5, with a 
standard deviation of 7.62 and a standard error of the mean of 
1.75. The mean score of 56.7 was equivalent to a normal-age 
grade of four. 
Non-problem Pupils.— The range of the scores of the non- 
problem pupils was from a low of fifty six to a high of eighty 
eight to show a mean of 66.8, a median score of 64.5, with a 
standard deviation of 7.28, and a standard error of the mean 
of 1.67. The mean score of 66.8 was equivalent to a normal- 
age grade of five. 
Comparative Data.-- The mean of the problem group was 56,7, 
and the mean for the non-problem group was 66.8, with a dif¬ 
ference of 10.10. The standard deviation for the problem pu¬ 
pils was 7.62, and that for-the non-problem pupils was 7.28, 
with a difference of .54, The standard error of the mean for 
the problem pupils was 1.75 and that for the non-problem group 
was 1.67. The standard error of the difference between the 
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two means was 2.42. 
The "t" for these data was 4.14 which was significant for 
it exceeded 2.58 at the one percent level of confidence. 
Therefore, the difference between the problem and non-problem 
groups of pupils in the arithmetic computation component of the 
General Achievement Test was statistically significant. 
Problems Most Prevalent to These Pupils 
Basic Tables were compiled for each of the following eleven 
areas of the Mooney Problem Check List: 
1. Health and Physical Development 
2. Finances, Living Conditions and Employment 
3. Social and Recreational Activities 
4. Social-Psychological Relations 
5. Personal-Psychological Relations 
6. Courtship, Sex, and Marriage 
7. Home and Family 
8. Morals and Religion 
9. Adjustment to School Work 
10. The Future: Vocational and Educational 
11. Curriculum and Teaching Procedure 
Under Health and Physical Development the forty problem 
and non-problem pupils of Carver High School, Dawson, Georgia, 
checked the following items as being troublesome to them: 
"Feeling tired," "Not as strong as I should be," "Pressure and 
pain in the head," "Being too short," and "Weak eyes." 
Of the two groups the problem pupils were more concerned 
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with "Feeling tired," "Not enough sleep," "Being too short," 
and "Not as strong as I should be." While the non-problem 
pupils were more concerned with "Poor complexion," "Frequent 
headaches," and "Feeling faint or dizzy." 
Under Finances, Living Conditions, and Employment, the 
forty problem and non-problem pupils of Carver High School, 
Dawson, Georgia, checked the highest number of frequencies for 
the following items: "Having less money than my friends," 
"Needing a part time job now," "Needing money for health care," 
and "Needing a job during vacation." 
Of the two groups the problem pupils were more concerned 
with "Having less money than my friends," "Managing financies 
poorly," "Needing a part time job now," and "Going to school 
on too little money." The non-problem pupils were more con¬ 
cerned with "Too many financial problems," "Having no place to 
entertain friends," "No steady income," and "Needing a job 
during vacation." 
Under Social and Recreational Activities, the forty pro¬ 
blem and non-problem pupils checked the highest number of fre¬ 
quencies for the following items; "Little time for recreation," 
"Wanting to improve my mind," "Wanting more chance for self 
expression," "Boring week ends," "Wanting to improve my ap¬ 
pearance," "Little chance to read," and ^Wanting to travel." 
Of the two groups the problem group was more concerned 
only with "Little chance to do what I want to," while the non¬ 
problem group was more concerned with "Little chance to enjoy 
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art or music," "Wanting to improve my mind," "Wanting more 
chance for self expression," "Boring week ends," "Wanting to 
learn to dance," "Little chance to read," and "Wanting to 
travel. 
Under Sooial-Psychological Relations, the forty problem 
and non-problem pupils of Carver High School, Dawson, Georgia, 
checked the highest number of frequencies for the following 
items: "Feelings too easily hurt," "Lacking leadership ability," 
"Being timid or shy," and "Wanting to be more popular." 
Of the two groups, the problem pupils were more concerned 
with the following items: "Feeling no one understands me," 
"Being talked about," "Getting into arguments," "Losing friends," 
and "Feelings of extreme loneliness." The non-problem pupils 
were more concerned with "Feelings too easily hurt," "Being 
watched by others," "Being too easily embarrassed," "Wanting 
to be more popular," and "Wanting a more pleasing personality." 
In the area of Personal-Psychological Relations, the forty 
problem and non-problem pupils checked the highest frequencies 
of the following items: "Nervousness," "Having bad luck," 
"Wishing I'd never been born," "Forgetting things," "Losing 
my temper," "Not taking things seriously enough," and "Too 
many personal problems." 
Of the two groups, the problem pupils were more concerned 
with the following Items: "Nervousness," "Having bad luck," 
and "Losing my temper." The non-problem pupils were more con¬ 
cerned with "Daydreaming," "Afraid of making mistakes," and 
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’’Too many personal problems.” 
In the area of Courtship, Sex, and Marriage, the forty 
problem and non-problem pupils checked the highest number of 
frequencies of the following items; ’’Wondering if I'll ever 
get married,” "No suitable places to go on dates," "Afraid of 
losing the one I love," "Wondering if I'll find a mate," "Being 
in love," and "Embarrassed by talk of sex." 
Of the two groups, the problem pupils were more concerned 
with "Not meeting anyone I like to date" and "Being in love." 
The non-problem pupils were more concerned with "Wondering if 
I'll ever get married," "No suitable places to go on dates," 
"Afraid of losing the one I love," "Loving some one who doesn't 
love me," "Wondering if I'll find a mate," and "How far to go 
with the opposite sex." 
In the area of Home and Family, the forty problem and non¬ 
problem pupils of Carver High School, Dawson, Georgia, checked 
the highest frequencies of the following items; "Being criti¬ 
cized by my parents," "Having trouble with father," "unable to 
discuss certain problems at home," "Not telling parents every¬ 
thing," and "Wanting love and affection." 
Of the two groups, the problem pupils were more concerned 
about the following items; "Having trouble with father," "Not 
telling parents everything," and "Wanting more freedom at home." 
The non-problem pupils were more concerned with the items, 
"Sickness in the family," "Parents sacrificing too much for 
me," "Unable to discuss certain problems at home," and "Father 
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or mother not living." 
Under Morals and Religion, the forty problem and non¬ 
problem pupils checked the highest frequencies of the following 
items: "Not going to church often," "Wanting to understand the 
Bible," "Wanting to feel close to God," and "Can't forget mis¬ 
takes I've made." 
Of the two groups the problem pupils showed the greater 
concern for the items, "Losing my earlier religious faith," 
'Wanting to understand the Bible," and "Having a bad habit." 
The non-problem pupils showed the greater concern for the items, 
"Wanting more chance for worship," "Wanting to feel close to 
God," and "Can't forget the mistakes I've made." 
In the area of Adjustment to School Work, the forty problem 
and non-problem pupils checked the highest frequencies for the 
following items: "Not planning my work ahead," "Weak In writing," 
"Not spending enough time in study," "Not getting studies done 
on time," "Worrying about examinations," "Slow in mathematics," 
and "Needing a vacation from school." 
Of the two groups, the problem pupils showed the greater 
concern about the following items: "Being easily distracted 
from my work," "Not planning ahead," "Forgetting things I've 
learned," "Not spending enough time in study," and "Not getting 
studies done on time." The non-problem pupils checked the 
highest number of frequencies of the following items: "Weak in 
writing," "Slow in reading," "Trouble with oral reports," 
'Worrying about examinations," and "Needing a vacation from school." 
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In the area of The Future: Vocational ana Educational, the 
forty problem and non-problem pupils of Carver High School, 
Dawson, Georgia, checked the highest frequencies in the following 
items: "Wondering if I’ll be successful in life," "Not knowing 
what I really want," and "Not knowing how to look for a job," 
Of the two groups, the problem pupils showed the greater 
concern about "Wondering if I'll be successful in life," and 
"Needing to decide on a vocation"; while the non-problem group 
showed the greater concern about "Not knowing what I really 
want to do," "Concerned about military service," and "Not know¬ 
ing how to look for a job," 
In the area of Curriculum and Teaching Procedure, the forty 
problem and non-problem pupils checked the highest frequencies 
of the following items: "No suitable place to study," "Too 
many poor teachers," "Teachers lacking interest in student," 
"Classes too large," and "Teachers too hard to understand," 
Of the two groups, the problem pupils showed the greater 
concern for the items, "Too many poor teachers," "Teachers 
lacking interest In students," and "Teachers not considerate." 
The non-problem pupils showed the greater concern for the fol¬ 
lowing items: "No suitable place to study," 'Teachers too hard 
to understand," and "Teachers lacking personality." 
Conclusions.— The findings of this study would appear to 
warrant the conclusions to follow; 
1. The data justified the conclusion that the group of non¬ 
problem children had achieved a significantly higher level of 
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mental maturity than had the group of problem children. 
2. The group of non-problem children were found to be of 
marked superiority in their adjustment to life situations over 
the group of problem children. 
3. The group of problem and the group of non-problem chil¬ 
dren were found to be experiencing the same level of school 
accomplishment. 
4. The data appear to warrant the conclusion that the group 
of non-problem and the group of problem children were equally 
plagued by the same personal problems which were troubling 
them. 
Implications.— The implication stemming from the findings 
of this research are as follows: 
1. That the inferiority of the achievement of the forty 
problem and non-problem pupils suggests that both groups of 
these pupils greatly need a higher level of motivation in 
Teaching-Learning Situation, if reasonable and justifiable 
achievement is to be expected, as. measured by standardized 
tests. 
2. That there should be given more attention to the ”Per- 
sonal and Social development” of these problem and non-problem 
pupils as it relates to and determines the extent of effective 
school work and the learning pupils. 
3. That the attitudes of the problem and non-problem pupils 
regarding their school and teachers suggest that the atmosphere 
at the institution is not conducive for optimum learning ex¬ 
periences . 
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Recommendations.— The interpretation of the findings to¬ 
gether with the implications suggest these recommendations: 
1. It is recommended that the administration of Carver 
High School, Dawson, Georgia, should give serious considera¬ 
tion to the formulation of an array of learning experiences 
which would be most adaptable to pupils of poor personal and 
social adjustment patterns. 
2. It is recommended that these efforts be made to improve 
the Teacher-Pupil relationship at Carver High School, Dawson, 
Georgia, for the purpose of establishing rapport within the 
group. 
3. It is recommended that the Carver High School, Dawson, 
Georgia, should concern itself with the possibility of exploring 
the better approaches to a more efficient and effective educa¬ 
tional program which will stimulate its pupils to more optimum 
levels of academic achievement. 
4. There appears to be a definite need for some sort of 
guidance services in the Carver High School, Dawson, Georgia 
which will offer effective counselling services to these pro¬ 
blem and non-problem children who are apparently facing per¬ 
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OTIS QUICK-SCORING MENTAL ABILITY TESTS 
By ARTHUR S. OTIS, PH.D. 
Formerly Development Specialist with Advisory Board, General Staff, United States War Department 
BETA TEST: FORM A 
Beta 
A 
IQ For Grades 4-9 Score 
Read this page. Do what it tells you to do. 
Do not open this booklet, or turn it over, until you are told to do so. 
Fill these blanks, giving your name, age, birthday, etc. Write plainly. 
Name  
First n&me, initial, 
Age last birthday years 






Grade School City 
This is a test to see how well you can think. It contains questions of different kinds. Here 
is a sample question already answered correctly. Notice how the question is answered : 
Sample: Which one of the five things below is soft? 
1 glass 2 stone 3 cotton 4 iron 5 ice 
1 2 3 4 5 
00(8)00 
The right answer, of course, is cotton; so the word cotton is underlined. 
And the word cotton is No. 3 ; so a heavy cross has been put in the 3d 
circle. This is the way you are to answer the questions. 
Try this sample question yourself. Do not write the answer; just 
draw a line under it and then put a heavy cross in the right circle. 
Sample : A robin is a kind of — 
1 plant 2 bird 3 worm 4 fish 5 flower 
1 2 3 4 5 ooooo 
The answer is bird; so you should have drawn a line under the word 
bird and put a heavy cross in the 2d circle. Try this one : 
Sample: Which one of the five numbers below is larger than 55? JL il iL JL JL 
1 53 2 48 3 29 4 57 5 16 ÜÜU0Ü 
The answer, of course, is 57 ; so you should have drawn a line under 57 
and put a heavy cross in the 4th circle. 
The test contains 80 questions. You are not expected to be able to answer all of them, but 
do the best you can. You will be allowed half an hour after the examiner tells you to begin. 
Try to get as many right as possible. Be careful not to go so fast that you make mistakes. 
Do not spend too much time on any one question. No questions about the test will be 
answered by the examiner after the test begins. Lay your pencil down. 
Do not turn this booklet until you are told to begin. 
Published by World Book Company, Yonkers-on-Hudson, New York, and Chicago, Illinois 
Copyright rg37 by World Book Company. Copyright in Great Britain. All rights reserved, PRINTED IN U.S.A. BETA:A-44' 
I®” This test is copyrighted. The reproduction of any part of it by mimeograph, hectograph, or in any other 
way, whether the reproductions are sold or are furnished free for use, is a violation of the copyright law. 























Which one of the five things below does not belong with the others? 
1 potato 2 turnip 3 carrot 4 stone,. _ 5 onion  
Which one of the five answers below tells best what a sword is? 
1 to cut 2 a weapon 3 an officer 4 a tool 5 to fight  
Which one of the five words below means the opposite of north ? 
1 east 2 star 3 south 4 pole 5 equator   
The peeling is to a banana and the husk is to an ear of com the same as a shell is to what ? 
1 an apple 2 an egg 3 juice 4 a peach 5 a hen  
A child who knows he is guilty of doing wrong should feel — 
1 bad 2 sick 3 better 4 afraid 5 ashamed,  
Which one of the five things below is the largest ? 
1 knee 2 toe 3 leg 4 ankle 5 foot. . .. 
Which one of the five words means the opposite of strong ? 
1 man 2 weak 3 small 4 short 5 thin. 
Three of the four designs at the right are alike. 
Which one is not like the other three ? j 2 
Which one of the five things below is most like these three : a chair, a bed, and a stove ? 
1 a chimney 2 a stick 3 a window 4 a table 5 a floor  
A knee is to a leg as an elbow is to what ? 
1 an arm 2 a shoulder 3 a bone 4 a wrist 5 a hand 
Which word means the opposite of joy ? 
1 sickness 2 bad 3 happiness 4 sorrow 5 cry  
If I find a kind of plant that was never seen before, I have made — 
1 an invention 2 an adoption 3 a creation 4 a novelty 5 a discovery.. 
A sculptor is to a statue as an author is to a — 
1 book 2 man 3 name 4 bookcase 5 pen. .  
At 3 cents each, how many pencils can be bought for 27 cents ? 
1 27 2 81 3 3 4 9 5 30  
Three of the four designs at the right are alike. 
Which one is not like the other three ? A ,® ,W ,§ 
Which is the most important reason that words in the dictionary are arranged alphabetically? 
1 It is the simplest arrangement. 2 It puts the shortest words first. 
3 It enables us to find any .wQrdjjuigkly. 4 It is a custom. 5 The printing is easier. 
Which one of the five things below is most like these three : a saw, a hammer, and a file? 
1 a bottle 2 a pen 3 a screw driver 4 a fork 5 a carpenter  
If the following words were arranged in order, which word would be in the middle ? 
1 luncheon. 2 dress 3 undress 4 supper 5 breakfast  
The saying, “ Don’t count your chickens before they are hatched,” means — 
1 Don’t hurry. 2 Don’t be too sure of the future. 3 Haste makes waste. 
4 Don’t gamble. 5 Don’t raise chickens  
Three of the four designs at the right are alike. I—r KSv 
Which one is not like the other three ? 1 -*—| 2 -^—7 3 >^1 4 T 
A boy who often tells big stories about what he can.do is said to — 
1 lie 2 fake 3 cheat 4 joke 5 brag  
Which tells best just what a colt is ? 
1 an animal with hoofs 2 an awkward little beast 3 an animal that runs fast 
4 a youngJiorse_ 5 a little animal that eats hay  
(Go right on to Page 2.) 
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23. Which of the five things below is most like these three : a horse, 
a pigeon, and a cricket ? 
1 a stall 2 a saddle 3 a feather 4 a goat 5 a wing 
24. Railroad tracks are to a locomotive as what is to an automobile ? 
1 tires 2 steam 3 speed 4 the road 5 gasoline 
25. Which word means the opposite of pretty ? 
1 good 2 ugly 3 bad 4 crooked 5 nice. .. 
26. Which one of the words below would come first in the dictionary ? 
1 tramp 2 saint 3 razor 4 quart 5 grass.... 
27. An event which is sure to happen is said to be — 
1 probable 2 possible 3 doubtful 4 certain 5 delayed 
28. One number is wrong in the following series. What should 
that number be? 71727374757678 
1 7 2 6 3_8_ 44 5   
29. Which of these series contains a wrong number? 
1 3-6-9-12-15 2 2-5-8-11-14 3 1-4-7-10-12 
4 2-4-6-8-10 5 1-3-6-7-9   
30. Which one of the five things below is most like these three : 
a ship, a bicycle, and a truck ? 
1 a sail 2 a wheel 3 a train 4 the ocean 5 a tire 
31. Which statement tells best just what a hallway is? 
1 a small room 2 a place to hang your hat and coat 
3 it is long and narrow 4 where to say good-by 
5 a passage leading from one room to another  
32. Steam is to water as water is to — 
1 hot 2 ice 3 an engine 4 a solid 5 gas.. 
33. Which one of these words would come last in the dictionary ? 
1 health 2 juggle 3 normal 4 never 5 grateful 
34. If George is taller than Frank and Frank is taller than James, 
then George is ( ?) James. 1 taller than 
2 shorter than 3 just as tall as 4 (cannot say which) 
35. A man who betrays his country is called a — 
1 thief 2 traitor 3 enemy 4 coward 5 slacker 
36. Count each 7 below that has a 5 next after it. 
753097358774217573247093755725775471 
How many such 7’s did you count ? 
1 11 2 2 3 3 4 4 5 12  
37. The daughter of my mother’s brother is my —■ 
1 sister 2 niece 3 cousin 4 aunt 5 granddaughter 
38. Peace is to war as (?) is to confusion. 
1 explosion 2 order 3 armistice 4 riot 5 police 
39. If Paul is older than Herbert and Paul is younger than Robert, 
then Robert is (-?) Herbert. 1 older than 
2 younger than 3 just as old as 4 (cannot say which) 
40. If the following words were arranged in order, with what letter 
would the middle word begin ? 
Week Year Hour Second Day Month Minute 
1 W 2 S 3 H 4 D 5 M  
(Go right on to Page 3.) 
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41. A quantity which grows larger is said to — 
1 prosper 2 increase 3 fatten 4 rise 5 burst 
42. A bicycle is to a motorcycle as a wagon is to what ? 
1 an engine 2 anautomobile, 3 a horse 4 slower 
5 an airplane  
43. Which of the five things below is most like these three : a tent, 
a flag, and a sail ? 
1 a shoe 2 a ship 3 a staff 4 a towel 5 a rope.. 
44. What is the most important reason that we use clocks ? 
1 To wake us up in the morning. 2 To help us catch trains. 
3 TQ regulate our daily lives. 4 They are ornamental. 
5 So that children will get to school on time  
45. If the following words were rearranged to make a good sentence, 
with what letter would the third word of the sentence begin ? 
houses stone built of men wood and 
1 h, 2 s 3 b 4 m 5 w   
46. Which of these expressions is the most definite? 
1 soon 2 early 3 later 4 morning 5 ten A.M. 
47. A vase is to flowers as (?) is to milk. 
1 a cow 2 ajpitcher 3 white 4 drink 5 cream 
48. A lamp is to a light as ( ?) is to a breeze. 
1 a fan 2 bright 3 a sailboat 4 a window 5 blow 
49. If the following words were arranged in order, which word would 
be in the middle ? 
1 good 2 excellent 3 wretched 4 fair 5 poor 
50. If Henry is taller than Tom and Henry is shorter than George, 
then George is ( ?) Tom.1 1 taller than 2 shorter than 
3 just as tall as 4 (cannot say which)  
51. A king is to a kingdom as a president is to what? 1 queen 
2 vice-president 3 senate 4 republic 5 democrat 
52. John is the fifth child from each end of a row. How many 
pupils are there in a row ? 
1 ten 2 eleven 3 seven 4 nine 5 five  
53. Which tells best what an automobile is ? la thing with tires 
2 something to travel in 3 an engine mounted on wheels 
4 a horseless carriage 5 a vehicle propelled by an engine 
64. Brick is to a wall as (?) is to a table. 
1 a chair 2 red 3 eat 4 a kitchen 5 wood 
55. A wire is to electricity as (?) is to gas. 
1 a flame 2 a spark 3 hot 4 a pipe 5 a stove 
56. An object or institution that is designed to last only a short 
time is said to be — 1 temporary 2 changeable 
3 unsound 4 worthless 5 unstable  
67. Which word means the opposite of humility ? 
1 joy 2 pride 3 dry 4 funny 5 recklessness 
58. A word that means suitable, fit, or proper is — 
1 grotesque 2 odd 3 inadequate 4 superfluous 
5 appropriate  
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If the words below were rearranged to make a good sentence, the third word of the sentence would begin with 
what letter? men high the a wall built stone 
lm 2b 3h 4w 5s   
Three of the four designs at the right are alike. Which one is not like 
the other three ? 
There is a saying, “ Any port in a storm.” This means — 
1 Ships should not venture out to sea in storms. 2 Stormy weather causes large waves in harbors, 
3 In emergencies any aid is acceptable. 4 Ships usually sink in storms  
Which one of the five things below is most like these three : cannon ball, wire, and penny ? 
1 dollar bill 2 bone 3 string 4 pencil 5 key  
Three of the four designs at the right are alike. Which one is not like 
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There is a saying, “ Don’t look a gift horse in the mouth.” This means — 
1 It is not safe to look into the mouth of a horse. 2 You cannot judge the age of a gift horse by his teeth. 
3 Don’t accept a horse as a gift. 4 Although you question the value of a gift, accept it graciously  
A boy is to a man as ( ?) is to a sheep. 
1 wool 2 a lamb 3 a goat 4 a shepherd 5 a dog  
If the following words were arranged to make a good sentence, with what letter would the last word of the 
sentence begin ? usually are of made tables wood lw 2d 3a 4 t 5m  
An agreement reached in which both sides yield somewhat in their demands is called — 
1 a promise 2 a compromise 3 an understanding 4 a deadlock 5 an armistice  
Three of the four designs at the right are alike. Which one is not like 
0000 
1 2 3 4 5 
OOOOO 
12 3 4 
OOOO 
12 3 4 
:AsO the other three ? 
What is the letter that follows the letter that comes next after M in the alphabet ? 
1L 2 M 3 N 40 5 P  
One number is wrong in the following series : 1 2 4 8 24 32 64 What should that number be? 
1 6 2 12 3 3 4 16 5 4   
If I have a large box with two small boxes in it and five very small boxes in each small box, how many boxes 
are there in all ? 1 eight 2 seven 3 ten 4 twelve 5 thirteen  
There is a saying, “ An ounce of practice is worth a pound of preaching.” This means — 
1 Don’t preach. 2 Deeds count more than words. 3 Preaching takes practice. 4 Don’t practice. 
If a photograph that is 2 inches wide and 3 inches long is enlarged to be 10 inches wide, how many inches 
long will it be ? Ill 2 12 3 16 4 20 5  
One number is wrong in this series : 1 2 4 5 7 8 10 11 12 14 What should that number be ? 
1 9 2 6 3 3 4 13 5 6  
When the time by a clock was 8 minutes past 10, the hands were interchanged. The clock then said about — 
1 10 min. past 8 2 8 min. past 10 3 8 min. of 2 4 8 min. of 10 5 8 min. past 2  
A car owner uses a mixture in his radiator containing 1 quart of alcohol to every 2 quarts of water. How 
many quarts of alcohol are needed for 15 quarts of the mixture? 1 7% 2| 3 14 4 30 5 6 
What letter in the following series appears a third time nearest the beginning ? 
AECBADDECFBCDAEEBD 1A 2B 3C 4D 
In a foreign language 
pira numa bega means very deep snow; pira seco means white snow; numa copa means very well. 
What word means deep ? 1 pira 2 numa 3 bega 4 copa 5 seco  
Which of the five words below does not belong with the others? 
1 brave 2 clever 3 honest 4 generous 5 loyal  
A boy is now three times as old as his sister. In 4 years he will be only twice as old. How many years old 
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INSTRUCTIONS TO PUPILS: 
This booklet contains some questions which can be answered YES or NO. Your 
answers will show what you usually think, how you usually feel, or what you 
usually do about things. Work as fast as you can without making mistakes. 
DO NOT TURN THIS PAGE UNTIL TOLD TO DO SO. 
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INSTRUCTIONS TO PUPILS 
DO NOT WRITE OR MARK ON THIS TEST BOOKLET UNLESS TOLD TO DO SO BY THE EXAMINER. 
You are to decide for each question whether the answer is YES or NO and mark it as you are told. The following 
are two sample questions: 
SAMPLES 
A. Do you have a dog at home? YES NO 
B. Can you ride a bicycle? YES NO 
DIRECTIONS FOR MARKING ANSWERS 
ON ANSWER SHEETS 
Make a heavy black mark under the word YES or NO 
to show your answer. If you have a dog at home, you 
would mark under the YES for question A as shown 
below. If you cannot ride a bicycle, you would mark 
under the NO for question B as shown below. 
YES NO 
A Î I! 
B i! | 
Remember, you mark under the word that shows your 
answer. Now find Samples A and B on your answer 
sheet and show your answer for each by marking YES 
or NO. Do it now. Find answer row number 1 on your 
answer sheet. Now wait until the examiner tells you to 
begin. 
ON TEST BOOKLETS 
Draw a circle around the word YES or NO, whichever 
shows your answer. If you have a dog at home, draw 
a circle around the word YES in Sample A above; if 
not, draw a circle around the word NO. Do it now. 
If you can ride a bicycle, draw a circle around the 
word YES in Sample B above; if not, draw a circle 
around the word NO. Do it now. 
Now wait until the examiner tells you to begin. 
After the examiner tells you to begin, go right on from one page to another until you have finished the test or are 
told to stop. Work as fast as you can without making mistakes. Now look at item 1 on page 3. Ready, begin. 
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SECTION 1 A SECTION 1 B 
1. Do you usually keep at your 
work until it is done? YES NO 
2. Do you usually apologize when 
you are wrong? YES NO 
3. Do you help other boys and girls 
have a good time at parties? YES NO 
4. Do you usually believe what 
other boys or girls tell you? YES NO 
5. Is it easy for you to recite or 
talk in class? YES NO 
6. When you have some free time, 
do you usually ask your parents 
or teacher what to do? YES NO 
7. Do you usually go to bed on 
time, even when you wish to stay 
upr YES NO 
8. Is it hard to do your work when 
someone blames you for some¬ 
thing? YES NO 
9. Can you often get boys and girls 
to do what you want them to? YES NO 
10. Do your parents or teachers 
usually need to tell you to do 
your work? YES NO 
11. If you are a boy, do you talk to 
new girls? If you are a girl, do 
you talk to new boys ? YES NO 
12. Would you rather plan your own 
work than to have someone else 
plan it for you? YES NO 
GO RIGHT ON TO THE NEXT COLUMN 
13. Do your friends generally think 
that your ideas are good? YES NO 
14. Do people often do nice things 
for you? YES NO 
15. Do you wish that your father (or 
mother) had a better job? YES NO 
16. Are your friends and classmates 
usually interested in the things 
you do? YES NO 
17. Do your classmates seem to 
think that you are not a good 
friend? YES NO 
18. o your friends and classmates 
often want to help you? YES NO 
19. Are you sometimes cheated when 
you trade things? YES NO 
20. Do your classmates and friends 
usually feel that they know more 
than you do? YES NO 
21. o your folks seem to think that 
you are doing well? YES NO 
22. Can you do most of the things 
you try? YES NO 
23. Do people often think that you 
cannot do things very well? YES NO 
24. o most of your friends and 
classmates think you are bright? YES NO 
RIGHT ON TO 
THE NEXT PAGE 
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Section 1 A 
(number right) . 
Section I B 
(number right) 
SECTION 1 C SECTION 1 D 
25. Do you feel that your folks boss 
you too much? YES NO 
26. Are you allowed enough time to 
play? YES NO 
27. May you usually bring your 
friends home when you want to? YES NO 
28. Do others usually decide to 
which parties you may go? YES NO 
29. May you usually do what you 
want to during your spare time? YES NO 
30. Are you prevented from doing 
most of the things you want to? YES NO 
31. Do your folks often stop you from 
going around with your friends? YES NO 
37. Do pets and animals make 
friends with you easily? YES NO 
38. Are you proud of your school? YES NO 
39. Do your classmates think you 
cannot do well in school? YES NO 
40. Are you as well and strong as 
most boys and girls? YES NO 
41. Are your cousins, aunts, uncles, 
or grandparents as nice as those 
of most of your friends? YES NO 
42. Are the members of your family 
usually good to you? YES NO 
43. Do you often think that nobody 
likes you? YES NO 
32. Do you have a chance to see 
many new things? YES NO 
33. Are you given some spending 
money? YES NO 
34. Do your folks stop you from 
taking short walks with your 
friends? YES NO 
44. Do you feel that most of your 
classmates are glad that you are 
a member of the class? YES NO 
45. Do you have just a few friends? YES NO 
46. Do you often wish you had some 
other parents? YES NO 
35. Are you punished for lots of little 
things? YES NO 
47. Is it hard to find friends who 
will keep your secrets? YES NO 
36. Do some people try to rule you 
so much that you don’t like it? YES NO 
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GO RIGHT ON TO THE NEXT COLUMN 
Section 1C 
(number right)   
48. Do the boys and girls usually 
invite you to their parties? YES NO 
RIGHT ON TO 
THE NEXT PAGE 
Section 1 D 
(number right) 
SECTION 1 E SECTION 1 F 
49. Have people often been so unfair 
that you gave up? YES NO 
50. Would you rather stay away 
from most parties? YES NO 
51. Does it make you shy to have 
everyone look at you when you 
enter a room? YES NO 
52. Are you often greatly discour¬ 
aged about many things that 
are important to you? YES NO 
53. Do your friends or your work 
often make you worry? YES NO 
54. Is your work often so hard that 
you stop trying? YES NO 
55. Are people often so unkind or 
unfair that it makes you feel bad? YES NO 
56. Do your friends or classmates 
often say or do things that hurt 
your feelings? YES NO 
57. Do people often try to cheat 
you or do mean things to you? YES NO 
61. Do you often have dizzy spells? YES NO 
62. Do you often have bad dreams? YES NO 
63. Do you often bite your finger¬ 
nails? YES NO 
64. Do you seem to have more head¬ 
aches than most children? YES NO 
65. Is it hard for you to keep from 
being restless much of the time? YES NO 
66. Do you often find you are not 
hungry at meal time? YES NO 
67. Do you catch cold easily? YES NO 
68. Do you often feel tired before 
noon? YES NO 
69. Do you believe that you have 
more bad dreams than most of 
the boys and girls? YES NO 
58. Are you often with people who 
have so little interest in you 
that you feel lonesome? YES NO 
70. Do you often feel sick to your 
stomach? YES NO 
59. Are your studies or your life so 
dull that you often think about 
many other things? YES NO 
71. Do you often have sneezing 
spells? YES NO 
60. Are people often mean or unfair 
to you? YES NO 
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GO RIGHT ON TO THE NEXT COLUMN 
Section 1 E 
(number right) 
72. Do your eyes hurt often? YES NO 
 k 
RIGHT ON TO 
THE NEXT PAGE 
Section 1 F 
(number right) 
SECTION 2 A SECTION 2 B 
73. Is it all right to cheat in a game 
when the umpire is not looking? YES NO 
74. Is it all right to disobey teachers 
if you think they are not fair to 
ou? YES NO 
85. Do you let people know you are 
right no matter \yhat they say? YES NO 
86. Do you try games at parties even 
if you haven’t played them be¬ 
f re? YES NO 
75. Should one return things to 
people who won’t return things 
they borrow? YES NO 
76. Is it all right to take things you 
need if you have no money? YES NO 
77. Is it necessary to thank those 
who have helped you? YES NO 
78. Do children need to obey their 
fathers or mothers even when 
their friends tell them not to? YES NO 
79. If a person finds something, does 
he have a right to keep it or sell 
it? YES NO 
80. Do boys and girls need to do 
what their teachers say is right? YES NO 
87. Do you help new pupils to talk 
to other children? YES NO 
88. Does it make you feel angry 
when you lose in games at 
parties? YES NO 
89. Do you usually help other boys 
and girls have a good time? YES NO 
90. Is it hard for you to talk to 
people as soon as you meet them? YES NO 
91. Do you usually act friendly to 
people you do not like? YES NO 
92. Do you often change your plans 
in order to help people? YES NO 
81. Should boys and girls ask their 
parents for permission to do 
things? YES NO 
82. Should children be nice to 
people they don’t like? YES NO 
93. Do you usually forget the names 
of people you meet? YES NO 
94. Do the boys and girls seem to 
think you are nice to them? YES NO 
83. Is it all right for children to cry 
or whine when their parents 
keep them home from a show? YES NO 
95. Do you usually keep from show¬ 
ing your temper when you are 
angry? YES NO 
84. When people get sick or are in 
trouble, is it usually their own 
fault? YES NO 
96. Do you talk to new children at 




RIGHT ON TO 1 
RIGHT ON TO 
THE NEXT COLUMN 
VJW THE NEXT PAGE . 
F 
Section 2 A 
(number right)  
Section 2 B 
(number right)  
SECTION 2 C SECTION 2 D 
97. Do you like to scare or push 
smaller boys and girls? YES NO 
98. Have unfair people often said 
that you made trouble for them? YES NO 
■99. Do you often make friends or 
classmates do things they don’t 
want t ? YES NO 
100. Is it hard to make people re¬ 
member how well you can do 
things? YES NO 
101. Do people often act so mean 
that you have to be nasty to 
them? YES NO 
102. Do you often have to make a 
“fuss” or “act up” to get what 
you deserve? YES NO 
103. Is anyone at school so mean 
that you tear, or cut, or break 
things? YES NO 
104. Are people often so unfair that 
you lose your temper? YES NO 
105. Is someone at home so mean 
that you often have to quarrel? YES NO 
109. Do your folks seem to think 
that you are just as good as 
they are? YES NO 
110. Do you have a hard time be¬ 
cause it seems that your folks 
hardly ever have enough money? YES NO 
111. Are you unhappy because your 
folks do not care about the 
things you like? YES • NO 
112. When your folks make you 
mind are they usually nice to 
you about it? YES NO 
113. Do your folks often claim that 
you are not as nice to them as 
you should be? YES NO 
114. Do you like both of your par¬ 
ents about the same? YES NO 
115. Do you feel that your folks 
fuss at you instead of helping 
y u? YES NO 
116. Do you sometimes feel like run¬ 
ning away from home? YES NO 
117. Do you try to keep boys and 
girls away from your home be¬ 
cause it isn’t as nice as theirs? YES NO 
106. Do you sometimes need some¬ 
thing so much that it is all right 
to take it? YES NO 
118. Does it seem to you that your 
folks at home often treat you 
mean? YES NO 
107. Do classmates often quarrel 
with you? YES NO 
119. Do you feel that no one at home 
loves you? YES NO 
108. Do people often ask you to do 
such hard or foolish things that 
you won’t do them? YES NO 
120. Do you feel that too many 
people at home try to boss you? YES NO 
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GO RIGHT ON TO THE NEXT COLUMN 
Section 2 C 
(number right) .. 
RIGHT ON TO 1 
vJW THE NEXT PAGE A 
1 T 
1 Section 2 D (number right)  
SECTION 2 E SECTION 2 F 
121. Do you think that the boys and 
girls at school like you as well 
as they should? YES NO 
122. Do you think that the children 
would be happier if the teacher 
were not so strict? YES NO 
123. Is it fun to do nice things for 
some of the other boys or 
girls? YES NO 
124. Is school work so hard that you 
are afraid you will fail? YES NO 
125. Do your schoolmates seem to 
think that you are nice to 
them? YES NO 
126. Does it seem to you that some 
of the teachers “have it in for” 
pupils? YES NO 
127. Do many of the children get 
along with the teacher much 
better than you do? YES NO 
128. Would you like to stay home 
from school a lot if it were right 
to do s ? YES NO 
129. Are most of the boys and girls 
at school so bad that you try to 
stay away from them? YES NO 
130. Have you found that some of 
the teachers do not like to be 
with the boys and girls? YES NO 
131. Do many of the other boys or 
girls claim that they play games 
more fairly than you do? YES NO 
132. Are the boys and girls at school 
usually nice to you? YES NO 
133. Do you visit many of the inter¬ 
esting places near where you 
live? YES NO 
134. Do you think there are too few 
interesting places near your 
home? YES NO 
135. Do you sometimes do things to 
make the place in which you 
live look nicer? YES NO 
136. Do you ever help clean up 
things near your home? YES NO 
137. Do you take good care of your 
own pets or help with other 
people’s pets? YES NO 
138. Do you sometimes help other 
people? YES NO 
139. Do you try to get your friends 
to obey the laws? YES NO 
140. Do you help children keep away 
from places where they might 
get sick? YES NO 
141. Do you dislike many of the 
people who live near your 
home? YES NO 
142. Is it all right to do what you 
please if the police are not 
around? YES NO 
143. Does it make you glad to see 
the people living near you get 
along fine? YES NO 
144. Would you like to have things 
look better around your home? YES NO 
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STOP NOW WAIT FOR FURTHER INSTRUCTIONS 
Section 2 F 
(number right)    
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TEST 1. ELEMENTARY SCIENCE 
DIRECTIONS: Find the answer that you believe makes the statement true and then 
place an X in the square at the right that is numbered the same as 
the answer you choose. Do not skip any of the items. ANSWERS 
12 3 
EXAMPLE: A turkey is a 1 fish 2 fowl 3 plant.  DSD 
1 2 3 
1. The engine of an automobile is run by 1 steam 2 crude oil 3 gasoline  □ □ □ 
1 2 3 
2. An X-ray machine takes pictures of 1 clouds 2 bones 3 colors    □ □ □ 
1 2 3 
3. Linen is made from 1 wool 2 flax 3 hair    □ □ □ 
1 2 3 
4. The earth gets its warmth from the 1 planets 2 moon 3 sun.     □ □ □ 
5. Wooden furniture can be preserved by the use of 1 2 3 
1 sandpaper 2 alcohol 3 varnish. -  □ □ □ 
1 2 3 
6. The rainbow is sunlight refracted by 1 dust 2 raindrops 3 atmosphere  □ □ □ 
1 2 3 
7. The principal food of song birds is 1 grain 2 insects 3 fruit  □ □ □ 
8. The smallest forms of plant life and animal life are observed through a 1 2 3 
1 microscope 2 telescope 3 stereoscope „    □ □ □ 
1 2 3 
9. The vitamins in our foods improve our 1 digestion 2 knowledge 3 intelligence. □ □ □ 
1 2 3 
10. Electricity is a flow of 1 electrons 2 armatures 3 commutators  □ □ □ 
1 2 3 
11. A tornado is a 1 snowstorm 2 cyclone 3 destructive whirlwind  □ □ □ 
12. The rotation of the earth upon its axis causes 1 2 3 
1 day and night 2 seasons 3 winds        □ □ □ 
1 2 3 
13. Plants take up carbon dioxide and give off 1 carbon 2 chlorine 3 oxygen  □ □ □ 
1 2 3 
14. Sulphur is used in making 1 disinfectants 2 foods 3 paints.   □ □ □ 
1 2 3 
15. Coal is formed from 1 buried plants 2 sea shells 3 bones.   □ □ □ 
1 2 3 
16. A gas gauge may be used to measure the pressure of 1 air 2 water 3 brakes. □ □ □ 
17. A barometer is used to determine 1 2 3 
1 wind speed 2 ocean temperature 3 air pressure    □ □ □ 
1 2 3 
18. A constellation is a group of 1 planets 2 stars 3 moons  □ □ □ 
(GO ON TO NEXT PAGE) 
TEST 1. ELEMENTARY SCIENCE 3 
19. When air is heated, it 1 contracts 2 expands 3 remains unchanged  
20. A spider has 1 four legs 2 six legs 3 eight legs  
21. The steam engine was invented by 1 Bell 2 Watt 3 Edison    
22. The chief treatment of crude oil for separation of its parts is called 
1 aeration 2 distillation 3 watering  
23. The longest period of time for which accurate weather predictions may be made 
for a given community is about 1 two days 2 two months 3 two years  
24. When coal is distilled without exposure to air, the product left is 
1 benzene 2 petroleum 3 coke  
25. The number of sound vibrations per second which produces high pitch is 
1 many 2 medium 3 few         
26. Fertile soil contains an abundance of 1 oxides 2 alkalies 3 humus  
27. The heat of vaporization is the calories required to vaporize 
1 alcohol 2 water 3 gasoline  
28. Carbon black is used in 1 varnish 2 paint 3 glue.     
29. Anthracite coal is 1 soft 2 powdered 3 hard       
30. Stalagmites are found in 1 rivers 2 mountains 3 caves    
31. In the spring many birds fly 1 north 2 south 3 west.        
32. The ill effect of disease may be lessened by the use of 
1 atomizers 2 serums 3 parasites   
33. Oil or petroleum that is found in oil wells was made by 
1 rocks and metals 2 water and gases 3 plants and animals.   
34. Nuclear energy is derived from 1 atoms 2 coal 3 water    
35. The earth is closer to the sun than is 1 Mars 2 Venus 3 Mercury  
36. Compared with the earth as to size, most stars are 
1 smaller 2 larger 3 the same size  
37. In vaporization, a liquid changes to 1 gas 2 solid matter 3 another liquid. 
(GO ON TO NEXT PAGE) 
1 2 3 
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4 TEST 1. ELEMENTARY SCIENCE 
38. Microorganisms include such life as 1 vegetables 2 molds 3 tadpoles  
39. The calorie is a unit of 1 heat 2 force 3 power  
40. Limestone is a 1 nitrate 2 carbonate 3 silicate.     
41. Light or heat is absorbed most readily by an object which is painted 
1 black 2 gray 3 white          
42. One coal-tar product is 1 dye 2 aluminum 3 sodium    
43. If the rooms of a house are easy to keep comfortably warm in winter, snow or 
frost on the roof will melt 1 rapidly 2 slowly 3 at a moderate rate  
44. One of the products of the growth of yeast is 
1 oxygen 2 hydrogen 3 carbon dioxide     
45. A photoelectric cell is sensitive to 1 light 2 heat 3 pressure    
46. The sun is directly above the equator about 
1 June 21 2 September 21 3 December 21  
47. The whale is a 1 mammal 2 fish 3 crustacean    
48. The use of a wheel and axle is to gain 
1 speed 2 force 3 mechanical advantage  
49. The number of parts of an insect’s body is 1 six 2 four 3 three  
50. Dew starts to form when the relative humidity of the air rises to 





















































No. Right  Score 
0-14 
40 
16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 31 32 33 34 35 36 37 38 39 40 4! 42 43 44 45 46 47 48 49 
45 48 51 54 57 60 62 65 67 69 70 71 73 75 78 80 82 84 85 87 88 89 90 91 92 93 94 95 95 96 97 98 98 99 
TEST 2. LANGUAGE 
DIRECTIONS: If you choose the upper word, phrase, or punctuation marks, place an 
X in the first square at the right of the page; if you choose the lower, 
place the X in the second square. Do not skip any of the items. 
EXAMPLES : a The boys a aSre playing ball.      □ 0 
12 
b The month of a may brings flowers.  0 □ 
1 9 
J-J 1 c me. " c When did you .> come?    -  [J 0 
1. Tom’s friends l him whitewashing the fence  
1 M 51V 2. 2 Can I use your eraser?      
3. Silver will soon outrun \ [Jj®™ other horses  
4. The children in the hospital l taken special interest in the dolls   
5. The captains had already \ chose” the best spellers  
6. There £ j,sre thirty days in September       
7. The fourth grade l as if they enjoyed singing       
8. It 2 don’”1 seem any time since last Christmas       
9. Longfellow often read to his daughters what he had \ written  -  
10. Just outside my window \ two robins         
11. The lovely bubble \ bursted when it touched the floor    
12. No one likes cake better than \          
13. You 2 wasn't* supposed to open the book         
14. The boy scouts have brought 2 there equipment  
15. Some boys l swiped fruit from Mr. Hardy’s orchard      
16. 2 We boys hked the new pupil    
17. It seemed \ kînÎTof Queer that no one was at home     
18. Every dollar we have \ fj^en the Red Cross has been used wisely  
19. Margaret Mitchell wrote \ ^"ne 'with rife Wind.”  —   
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20. A cowboy loves his horse and treats him £ good     
21. It is a good idea to \ J^y down and rest after dinner __ 
22. The people \ coudn’t hardly believe that Arthur should be their king.    
23. If apples are l shook" from the tree, they get bruised      
24. Jim’s sore foot was hurting \ considerably.    —-  
25. 2 The South is noted for its hospitality  
26. Here is a picture of Junius and £ julîus.'our twin calves  
27. Children should learn to defend \ themlelves. - -   
28. The baby thinks \ {jfs fun to play in the sandpile      
29. Leonard’s horse has a l shoe  
30. Bob would not tell where the ball l was at   -----     
31. Margaret, please come \ |"to the house and help me  
32. I went to the museum with \ john’a"^ Robert took Father for a walk  
33. The king granted favors to \ whomever flattered him  
34. It was 2 them who captured the bandits    
35. Have you anything \ further to say?  
36. Sarah’s new hat is \ becoming. -  
37. Please mail your answer to Hazel or \ myself. -   
38. I 2 advice y°u to study your lesson       
39. Good citizenship is \ wh“n you are loyal to y°ur country  
40. “It matters not \ whom I am,” said the stranger      
41. 2 One fsFt* hanged nowadays for such things as stealing a loaf of bread  
42. The recipe calls for one pound of \ sugar’; which is the same as two cups. .. 
43. Some children would like \ neveiTto eat vegetables    
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44. When mother heard the noise, she asked \ wtat'itVasf*  
45. Did the medicine have any unpleasant 2 effects on the patient?  
46. Anne could not decide l whom to invite to her party  
47. His mother will be l anxious about his safety until she hears from him. 
48. Our state \ capitol *s a beautiful building  
49. The opportunities of others seem better than \ pur's.  
50. My little brother begged Walter and \ to let him go with us. ..... 
51. There l ha^blen many stories told of Buffalo Bill’s adventures  
52. Anyone who really loves 2 their country will obey its laws  
53. You 2 sat the bowl on the wrong shelf  
54. Frances never gets tired of \ that* kind °f stories  
55. Someone stepped between \ hèmand
dI.me — 
56. A list of twenty names \ written on the blackboard  
57. Frances 2 hasn’t been absent but two days this year    
58. Neither fire nor flood \ able to stop the Pony Express  
59. The boy has had careful \ taring.  



































No. Right  Score 
No. right ... 0-26 27 28 29 30 31 32 33 34 35 36 37 38 39 40 41 42 43 44 45 46 47 48 49 50 51 52 53 54 55 56 57 58 59 60 
Score  40 42 45 47 49 51 54 56 58 60 63 65 66 68 70 72 74 76 80 83 85 87 89 90 91 92 93 94 95 96 96 97 98 98 99 
DIRECTIONS: 
TEST 3. LITERATURE 
Each sentence has four answers which are numbered 1, 2, 3, and 4, but 
only one of the answers is correct. Read each sentence carefully and 
select the answer that you believe to be the correct one. Then place 
an X in the square at the right that has the same number as the 
answer you selected. Do not skip any sentences. 
EXAMPLE: Captain Kidd was a famous 
1 soldier 2 king 3 pirate 4 writer. _____   
1. Peter and Barbara Ann Brandon 
1 explored an island 2 traveled with a circus 
3 visited their uncle’s ranches 4 won a tennis tournament   
2. Tom Sawyer’s half-brother was named 1 Sidney 2 Jim 3 Joe 4 Walter  
3. A man who understood the language of the animals was 
1 Dr. Dolittle 2 the Raggedy Man 3 Johnny Appleseed 4 the Pied Piper. 
4. Clement C. Moore wrote 
1 A Visit from Saint Nicholas 2 Why the Chimes Rang 
3 Heidi 4 The Wizard of Oz.  
5. Huckleberry Finn was a companion of 
1 Penrod 2 Hans Brinker 3 Tom Sawyer 4 Jim Hawkins    
6. Sunnybank was the home of 
1 Washington Irving 2 the Moffat family 
3 a collie dog named Lad 4 the Little Colonel  
7. “The cinema” is another name for 
1 pottery-making 2 literary criticism 3 motion pictures 4 light opera  
8. A battle between a father and son is the chief incident in 
1 Silas Marner 2 Richard Carvel 
3 The Ancient Mariner 4 Sohrab and Rustum  
9. In the poem “The Raven,” a word which occurs very often is 
1 dusky 2 alone 3 forever 4 nevermore  
10. The word “Pharaoh” suggests 1 India 2 Egypt 3 Assyria 4 Crete  
11. In his poem “Loveliest of Trees,” A. E. Housman writes of the 
1 maple tree 2 almond tree 3 cherry tree 4 ebony tree  
12. Toby Tyler spent ten weeks 
1 on a whaling boat 2 on a plantation 3 with an Indian tribe 4 with a circus. 
13. Laura Ingalls Wilder wrote mostly of 
1 Latin-Americans 2 jungle tribes 
3 pioneer days in America 4 the American Revolution    ----- 
14. Abou ben Adhem was visited by 
1 a priest 2 an angel 3 a raven 4 his father’s spirit  
15. The Hardy boys lived in 1 Lanesville 2 Chester 3 Benton 4 Bayport  
(GO ON TO NEXT PAGE) 
ANSWERS 
1 2 3 4 
□ □ 0 □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
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16. Will James excels as a writer of stories about 1 2 3 4 
1 horses 2 sea voyages 3 wild animals 4 Southern mountaineers  □ □ □ □ 
17. A notable American actress is 
1 Sarah Bernhardt 2 Katharine Cornell 1 2 3 4 
3 Dorothy Thompson 4 Clare Boothe Luce    □ □ □ □ 
18. Grantland Rice is an authority in the field of 1 2 3 4 
1 aeronautics 2 sports 3 superstitions 4 news writing  □ □ □ □ 
19. A story which leaves the reader to decide the ending is 
1 The Purloined Letter 2 The Ransom of Red Chief 1 2 3 4 
3 The Lady or the Tiger 4 The Revolt of Mother  □ □ □ □ 
20. In Crossing the Bar, Tennyson expresses his feelings about 1 2 3 4 
1 growing old 2 sea travel 3 death 4 riches  □ □ □ □ 
21. The Vicar of Wakefield was 1 2 3 4 
1 Dr. Primrose 2 Brother Jonathan 3 Father Felician 4 Dr. Dolittle  □ □ □ □ 
22. Commander Richard Byrd tells of his flight over the North Pole in 1 2 3 4 
1 Sky Pilot 2 Skyward 3 Wings 4- Night Flight  □ □ □ □ 
23. Music and story are combined in 1 2 3 4 
1 a symphony 2 an opera 3 an overture 4 a sonata.   □ □ □ □ 
24. Mrs. Wiggs of the Cabbage Patch gave her three daughters the names of 1 2 3 4 
1 flowers 2 characters in the Bible 3 seasons of the year 4 continents  □ □ □ □ 
25. 0. Henry’s short stories are noted for their 
1 humor and surprise endings 2 use of weird settings 1 2 3 4 
3 moral teachings 4 sympathy for the poor and oppressed   □ □ □ □ 
26. Gessler was the enemy of 1 2 3 4 
1 Robin Hood 2 Ivanhoe 3 William Tell 4 the Black Prince.   □ □ □ □ 
27. A well-known version of the Bible bears the name of the English King 1 2 3 4 
1 Charles 2 Richard 3 Edward 4 James  □ □ □ □ 
28. Three sisters who were English writers were the 1 2 3 4 
1 Brontës 2 Alcotts 3 Barretts 4 Austens  □ □ □ □ 
29. The detective in novels by S. S. Van Dine is 1 2 3 4 
1 Sherlock Holmes 2 Hercule Poirot 3 Nero Wolfe 4 Philo Vance  □ □ □ □ 









31. Green and Gold tells the story of 1 2 3 4 
1 the butterfly 2 the peacock 3 the banana 4 the orange.  □ □ □ □ 
32. Young Lochinvar went to Netherby Hall to 
1 fight a duel 2 join the king’s guard 1 2 3 4 
3 enter an archery contest 4 carry away a bride    □ □ □ □ 
33. The hero who found the Golden Fleece was ! i 2 3 4 
1 Jason 2 Orpheus 3 Hercules 4 Ulysses   ! □ □ □ □ 
(GO ON TO NEXT PAGE) 
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34. Dogs and Eskimos were favorite topics of 1 2 3 4 
1 Mark Twain 2 Robert Louis Stevenson 3 Jack London 4 Booth Tarkington. □ □ □ □ 
35. Cimarron is the story of the rush for land in 1 2 3 4 
1 California 2 Ohio 3 Nebraska 4 Oklahoma  □ □ □ □ 
1 2 3 4 
36. The gift Prometheus gave to man was 1 music 2 fire 3 wisdom 4 the seasons. □ □ □ □ 
37. The Lilliputians were 1 2 3 4 
1 giants 2 tiny people 3 men with heads of animals 4 famous explorers. □ □ □ □ 
1 2 3 4 
38. The wife of Cupid was 1 Persephone 2 Daphne 3 Psyche 4 Alcestis  □ □ □ □ 
39. Because he said, “I wish I may never hear of the United States again,” Philip 
Nolan spent the remainder of his life 1 2 3 4 
1 aboard ship 2 in France 3 on a desert island 4 in a prison   □ □ □ □ 
40. The author of The Red Badge of Courage is 1 2 3 4 
1 George W. Cable 2 Stephen Crane 3 Daniel Defoe 4 Walter Edmonds  □ □ □ □ 
41. Christian and Hopeful are characters in 1 2 3 4 
1 Gulliver’s Travels 2 The Pilgrim’s Progress 3 Ivanhoe 4 Robinson Crusoe. □ □ □ □ 
42. Ebenezer Scrooge changed his ways because he received a visit from 1 2 3 4 
1 Marley’s ghost 2 the Witch of the West 3 a child 4 a wandering minstrel. □ □ □ □ 
43. In The Nutcracker Suite, the nutcracker was made of 1 2 3 4 
1 brass 2 copper 3 silver 4 gold    □ □ □ □ 
44. In Treasure Island, the treasure-seekers sailed aboard the 1 2 3 4 
1 Santa Maria 2 Admiral Benbow 3 Hispaniola 4 Triton  □ □ □ □ 
1 2 3 4 
45. The Deserted Village was named 1 Aurora 2 Auburn 3 Raveloe 4 Ware  □ □ □ □ 
46. Pecos Bill reminds the reader of 1 2 3 4 
1 Ferdinand 2 Dr. Dolittle 3 Buffalo Bill 4 Paul Bunyan  □ □ □ □ 
1 2 3 4 
47. Carcajou was a 1 wolverine 2 fox 3 coyote 4 crocodile  □ □ □ □ 
48. Harvey Cheyne is a character in 1 2 3 4 
1 Captains Courageous 2 The Spy 3 The Yearling 4 Wings   □ □ □ □ 
1 2 3 4 
49. The Swan Knight was 1 Lohengrin 2 Rhadames 3 Peer Gynt 4 Siegfried. □ □ □ □ 
50. The Chambered Nautilus describes 1 2 3 4 
1 a stately palace 2 a phantom ship 3 a small sea creature 4 a flower  □ □ □ □ 
51. The hero of the Medieval Norse legends is 1 2 3 4 
1 Siegfried 2 Roland 3 Arthur 4 Charlemagne  □ □ □ □ 
52. Adam of the Road is the story of 
1 a band of gypsies 2 a medieval minstrel 1 2 3 4 
3 the building of a railroad 4 a wise peddler     □ □ □ □ 
No. Right   Score.. 
0-8 9 10 ! 11 12 f 13 
1 
14 









 57 j 60 64 
15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 31 32 33 34 35 36 V 38 39 40 41 42 43 44 45 46 47 48 49 50 51 52 
66 69 72 74 76 78 80 82 83 85 86 88 89 90 90 91 91 91 92 92 92 93 93 94 94 94 95 95 95 95 96 96 97 97 97 98 98 99 
TEST 4. SPELLING 
Grades 7 8 9 
Score 
Number words credit to point of beginning - - 24 32 40 
Number words spelled correctly       
Sum    ...    
Sum  25 26 27 28 29 30 3! 32 33 34 35 36 37 38 39 40 41 42 43 44 45 46 47 
Score   | 40 44 46 48 49 51 52 53 54 55 56 58 59 60 61 62 63 64 65 65 66 67 68 69 
48 49 50 51 52 53 54 55 56 57 58 59 I 60 I 61 62 63 64 65 66 67 68 | 69 I 70 71 72 73 74 75 76 77 78 79 80 81 82 83 84 
69 70 7! 72 72 73 74 75 75 76 76 77 1 78 1 78 79 80 80 81 82 83 84 1 84 ! 85 86 86 87 08 89 90 91 92 93 94 95 96 97 98 
TEST 5. READING: VOCABULARY 
DIRECTIONS: Find the answer that you believe makes the statement true and then 
place an X in the square at the right that is numbered the same as 
the answer you chose. Do not skip any of the items. ANSWERS 
12 3 4 
EXAMPLE: A lad is a 1 girl 2 pony 3 boy 4 kitten.    □ □ S □ 
1 2 3 4 
1. A feast is a 1 meal 2 race 3 giant 4 mountain  □ □ □ □ 
1 2 3 4 
2. A library has 1 bottles 2 books 3 horns 4 tools  □ □ □ □ 
1 2 3 4 
3. A reply is an 1 offer 2 idea 3 answer 4 opinion  □ □ □ □ 
1 2 3 4 
4. Least means 1 smallest 2 last 3 closest 4 first  □ □ □ □ 
1 2 3 4 
5. Simple means 1 silent 2 happy 3 single 4 easy.  □ □ □ □ 
1 2 3 4 
6. A university is a 1 ray 2 school 3 realm 4 pearl    □ □ □ □ 
1 2 3 4 
7. An idea is a 1 picture 2 thought 3 story 4 knight  □ □ □ □ 
1 2 3 4 
8. Pork comes from 1 sheep 2 goats 3 hogs 4 cows  □ □ □ □ 
1 2 3 4 
9. Rage refers to 1 fever 2 laughter 3 records 4 anger  □ □ □ □ 
1 2 3 4 
10. Ancient means 1 high 2 large 3 dark 4 old  □ □ □ □ 
1 2 3 4 
11. A mansion is a kind of 1 family 2 residence 3 tribe 4 mountain  □ □ □ □ 
1 2 3 4 
12. A dungeon is a kind of 1 burglar 2 bureau 3 prison 4 servant  □ □ □ □ 
1 2 3 4 
13. Weary means 1 bare 2 weak 3 restless 4 tired    □ □ □ □ 
1 2 3 4 
14. To explore is to 1 enter 2 examine 3 envy 4 reap  □ □ □ □ 
1 2 3 4 
15. To reprove is to 1 restrain 2 separate 3 blame 4 revise  □ □ □ □ 
1 2 3 4 
16. A convention is an 1 assembly 2 assurance 3 awakening 4 offense  □ □ □ □ 
1 2 3 4 
17. A license is a 1 loan 2 gale 3 store 4 permit    □ □ □ □ 
1 2 3 4 
18. To flee is to 1 dance 2 run 3 fall 4 forget  □ □ □ □ 
1 2 3 4 
19. Remote means 1 distant 2 remarkable 3 religious 4 unkind  □ □ □ □ 
1 2 3 4 
20. A raven is a 1 ship 2 bird 3 fox 4 emperor  □ □ □ □ 
(GO ON TO NEXT PAGE) 
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1 2 3 4 
21. A refrigerator is a place for storing 1 chinaware 2 gravel 3 food 4 soap. □ □ □ □ 
1 2 3 4 
22. Artificial means 1 unreal 2 attractive 3 liberal 4 conscious  □ □ □ □ 
1 2 3 4 
23. Mirth means 1 gladness 2 prayer 3 sickness 4 sin  □ □ □ □ 
1 2 3 4 
24. Superior means 1 common 2 average 3 sufficient 4 greater  □ □ □ □ 
1 2 3 4 
25. Doom means 1 grief 2 fame 3 fate 4 extreme  □ □ □ □ 
1 2 3 4 
26. A tavern is a kind of 1 theater 2 tent 3 prison 4 hotel  □ □ □ □ 
1 2 3 4 
27. Haughty means 1 healthful 2 harmful 3 proud 4 expectant  □ □ □ □ 
1 2 3 4 
28. To comply is to 1 obey 2 confuse 3 conquer 4 meddle  □ □ □ Û 
1 2 3 4 
29. An abode is a 1 mine 2 factory 3 dicelling 4 voyage  □ □ □ □ 
1 2 3 4 
30. To entreat is to 1 engage 2 beseech 3 endure 4 envy  □ □ □ □ 
1 2 3 4 
31. To avoid is to 1 tread 2 bribe 3 worry 4 shun  □ □ □ □ 
1 2 3 4 
32. To abide is to 1 feast 2 advise 3 adore 4 remain.  □ □ □ □ 
1 2 3 4 
33. An address is a 1 speech 2 letter 3 song 4 dress  □ □ □ □ 
1 2 3 4 
34. Mute means 1 naked 2 musical 3 kindly 4 silent.  □ □ □ □ 
1 2 3 4 
35. Custody means 1 resistance 2 ridicule 3 guardianship 4 investment  □ □ □ □ 
1 2 3 4 
36. To expose is to 1 discover 2 direct 3 fade 4 disclose  □ □ □ □ 
1 2 3 4 
37. Capacity means 1 generosity 2 ability 3 security 4 tyranny  □ □ □ □ 
1 2 3 4 
38. Revengeful means 1 rebellious 2 vindictive 3 sportive 4 riotous  □ □ □ □ 
1 2 3 4 
39. A dynamo is a 1 dynasty 2 crater 3 bomb 4 machine  □ □ □ □ 
1 2 3 4 
40. Supreme means 1 plentiful 2 joyous 3 utmost 4 ordinary  □ □ □ □ 
1 2 3 4 
41. To consecrate is to 1 depart 2 devote 3 slay 4 desire  □ □ □ □ 
1 2 3 4 
42. To transmit is to 1 traverse 2 send 3 slash 4 reclaim  □ □ □ □ 
(GO ON TO NEXT PAGE) 
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1 2 3 4 
43. Corrupt means 1 impure 2 cordial 3 eminent 4 nervous  □ □ □ □ 
1 2 3 4 
44. A forfeit is a 1 loss 2 forecast 3 divarf 4 demand  □ □ □ □ 
1 2 3 4 
45. To rend is to 1 cry 2 capture 3 tear 4 tuck  □ □ □ □ 
1 2 3 4 
46. To solicit is to 1 sneak 2 impart 3 ask 4 inclose  □ □ □ □ 
1 2 3 4 
47. Vigilant means 1 watchful 2 victorious 3 unworthy 4 valiant     □ □ □ □ 
1 2 3 4 
48. A vogue is a 1 habit 2 drug 3 vacation 4 fashion    □ □ □ □ 
1 2 3 4 
49. Attire refers to 1 dress 2 law 3 fame 4 buildings  □ □ □ □ 
1 2 3 4 
50. A dialogue is a 1 debate 2 quarrel 3 conversation 4 drama  □ □ □ □ 
1 2 3 4 
51. Penitent means 1 peerless 2 contrite 3 lamentable 4 patient  □ □ □ □ 
1 2 3 4 
52. Verdant means 1 green 2 pure 3 realistic 4 vertical  □ □ □ □ 
1 2 3 4 
53. To disparage means to 1 belittle 2 disrupt 3 engross 4 equalize  □ □ □ □ 
1 2 3 4 
54. A transgressor is a 1 surveyor 2 listener 3 straggler 4 sinner  □ □ □ □ 
1 2 3 4 
55. To bequeath is to 1 beseech 2 assert 3 will 4 attach  □ □ □ □ 
1 2 3 4 
56. To mitigate is to 1 duplicate 2 lessen 3 destroy 4 accuse    □ □ □ □ 
1 2 3 4 
57. Nommai means 1 small 2 unknoion 3 tall 4 dishonest  □ □ □ □ 
1 2 3 4 
58. Chaos means 1 prudence 2 chastity 3 confusion 4 pursuit  □ □ □ □ 
1 2 3 4 
59. To facilitate is to 1 expound 2 escort 3 falsify 4 assist.  □ □ □ □ 
1 2 3 4 
60. A token is a kind of 1 vice 2 sign 3 fable 4 helmet  □ □ □ □ 
No. Right  Score 
0-12 13 14 15 16 17 18 19 20 21 22 
40 42 44 46 48 50 52 54 56 58 60 
23 24 25 26 27 28 29 30 31 32 33 34 35 36 37 38 39 40 41 42 43 44 45 46 47 48 49 50 51 52 53 54 55 56 57 58 59 60 
62 63 65 66 68 69 70 72 73 74 75 76 77 78 80 81 83 83 84 85 86 86 87 88 89 89 90 91 92 93 93 94 Q5 96 97 97 98 99 
TEST 6. READING: COMPREHENSION 
DIRECTIONS: This test consists of several stories or passages. Each story or pas¬ 
sage is followed by a few statements. Read the story or passage first. 
Then in each statement find the answer that makes the statement 
true and place an X in the square at the right that is numbered the 
same as the answer you chose. You will save time if you can select 
the right answers after having read the story or passage once. But 
you may look at the story or passage again if you need to do so in 
selecting the right answers. Do not skip any of the items. 
EXAMPLE: Bob has a kitten, a puppy, and a rabbit. He feeds his kitten milk, 
his puppy meat scraps, and his rabbit carrots. 
a. Bob has 1 one pet 2 two pets 3 three pets.  ....   
b. He feeds meat scraps to his 1 kitten 2 puppy 3 rabbit. .... 
A N S W E RS 
1 2 3 
□ □ 0 
1 2 3 
□ 0 □ 
I 
Caleb was half glad and half sorry that the long journey by covered wagon was 
ending without even a glimpse of an Indian. It seemed queer, as he and his sister 
Jane looked across the wide, flat prairie, to hear Father say, “Well, children, here 
is your new home,” for no house was in sight. 
Mother’s first remark was, “Blossom should give us plenty of milk with so much 
good grass to eat.” 
Jane whispered to Caleb, “Do you think Cappy will be lonely with no other kitten 
to play with?” 
1. Caleb and his family traveled to their new home by 
1 boat 2 train 3 wagon      
2. Their house was 
1 not begun 2 half built 3 ready to be lived in. 
3. They would live 
1 near the ocean 2 on the prairie 3 in the hills. 
4. The cow was named 1 Blossom 2 Daisy 3 Cappy. 
1 2 3 
□ □ □ 
1 2 3 
□ □ □ 
1 2 3 
□ □ □ 
1 2 3 
□ □ □ 
II 
Fred Wilson is older than his brother Roy. Fred is three grades above Roy, 
who is in the second grade. When the boys start to school each morning, Fred’s 
dog Spot goes with them as far as the bus stop. 
1 2 3 
5. Spot belongs to 1 Mr. Wilson 2 Roy 3 Fred    □ □ □ 
1 2 3 
6. Fred is in the 1 fifth grade 2 third grade 3 first grade.    □ □ □ 
1 2 3 
7. Each morning Spot goes to 1 school 2 the bus stop 3 the store  □ □ □ 
(GO ON TO NEXT PAGE) 
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III 
Mother Opossum lives in a hollow tree. She has a round body, small ears, and a 
pointed nose. Her long, strong tail is used for climbing and for holding her babies 
on her back. She travels but little in daytime. When she is caught she plays dead. 
8. Mother Opossum’s nose is 1 round 2 small 3 pointed    
9. She makes her home in 1 caves 2 hollow trees 3 logs  
10. She travels 1 at night 2 in daytime 3 constantly    
11. Her little opossums ride on her 1 head 2 back 3 tail  
12 3 
□ □ □ 
12 3 
□ □ □ 
12 3 
□ □ □ 
12 3 
□ □ □ 
IV 
I cannot vouch for the truth of the following story about an old couple who lived 
in an out-of-the-way hill country. It was told to me by a village doctor. 
Grandpa Timothy Cotton and his good wife Virginia were in the habit of going 
to bed quite early in the evening—about eight o’clock—and arising quite early in the 
morning at the sound of the alarm clock which remained set day after day for five 
o’clock. One Saturday evening after a tiring day of work they agreed to go to bed 
an hour earlier than usual and sleep later the following morning. 
“Ginny,” said Tim as he made preparation for his comfortable bed, “set the alarm 
for eight o’clock in the morning. I want to get a good rest tonight.” 
“All right, Tim,” replied Virginia; “it won’t hurt the stock to be fed late in 
the morning.” So the alarm clock was set and the kindly old couple were soon fast 
asleep. 
When the alarm finally awakened them from their deep slumber, Virginia began 
preparation for breakfast as Timothy dressed to feed the stock. As he stumbled 
along toward the barn he muttered to himself, “I can’t imagine why it’s so dark 
this late in the morning.” 
12. The couple in this story were 1 young 2 middle-aged 3 old  
13. The usual bedtime of the couple was 
1 eight o’clock 2 seven o’clock 3 five o’clock   — 
14. The couple had slept 1 13 hours 2 10 hours 3 1 hour    
15. In addressing her husband, Virginia called him 
1 Timothy 2 Tim 3 Mr. Cotton  
16. The story was told by 1 a doctor 2 Timothy 3 Virginia    
17. On this Saturday evening the couple retired at 
1 five o’clock 2 seven o’clock 3 eight o’clock    
(GO ON TO NEXT PAGE) 
12 3 
□ □ □ 
12 3 
□ □ □ 
12 3 
□ □ □ 
12 3 
□ □ □ 
12 3 
□ □ □ 
12 3 
□ □ □ 
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V 
Ulysses and his men were shipwrecked on the island of Polyphemus, a cruel one- 
eyed giant, who imprisoned his captives in a cave where he kept his sheep at night. 
The prisoners escaped because their leader was a very crafty man. He put out the 
giant’s eye with a heated rod. The sailors went unseen from the cave in the morn¬ 
ing when Polyphemus turned his sheep out to graze. 
18. Ulysses was 1 one-eyed 2 cruel 3 crafty      
19. Polyphemus was 1 captured 2 blinded 3 shipwrecked  
20. The sailors were imprisoned in a 1 cave 2 tower 3 ship.  
21. The giant was a 1 sailor 2 shepherd 3 wrestler      
1 2 3 
□ □ □ 
1 2 3 
□ □ □ 
1 2 3 
□ □ □ 
1 2 3 
□ □ □ 
VI 
“The world is too much with us ; late and soon, 
Getting and spending we lay waste our powers ; 
Little we see in Nature that is ours ; 
We have given our hearts away, a sordid boon.” 
22. We are too much concerned with 1 money 2 power 3 Nature. 
23. We fail to appreciate 1 the world 2 Nature 3 our hearts. .... 
24. We dissipate our 1 money 2 health 3 potentialities.     
1 2 3 
□ □ □ 
1 2 3 
□ □ □ 
1 2 3 
□ □ □ 
VII 
Many years ago large numbers of our American people lived in rural areas. In 
those days families produced their food and apparel on their farms. The shift of 
population to cities was a result of industrial developments and transportation which, 
in turn, were made possible by numerous basic inventions during the early nineteenth 
century. These developments have enabled a smaller proportion of the population 
to provide farm products for the whole nation. 
25. The industrial revolution caused 
1 urban growth 2 inventions 3 rural growth    
26. The period of basic inventions was about 
1 1701 to 1740 2 1801 to 1840 3 1901 to 1940  
27. The farmer of the present time as compared with the farmer of the early 
days is able to produce 1 more 2 less 3 the same amount  
(GO ON TO NEXT PAGE) 
1 2 3 
□ □ □ 
1 2 3 
□ □ □ 
1 2 3 
□ □ □ 
18 TEST 6. READING: COMPREHENSION 
VIII 
If a coin is tossed one hundred times the number of heads that fall plus the num¬ 
ber of tails will, of course, total one hundred. However, there are many possible 
combinations of heads and tails; such, for example, as forty heads and sixty tails, 
fifty-five heads and forty-five tails, and so on to one hundred heads and no tails. 
The number of possible combinations is always one more than the number of tosses. 
The most likely of the various possible heads-tails, combinations is heads fifty times 
and tails fifty times. Nevertheless, each separate toss of the coin is an independent 
event which is not influenced by the results of previous tosses. 
28. If a coin is tossed one hundred times, the greatest number of times it can 
fall tails is 1 45 2 60 3 100  
29. If a coin has fallen heads ten times from ten successive tosses, on the next 
toss 
1 tail is more likely than head 
2 head is more likely than tail 
3 head or tail is equally likely  
30. In a series of one hundred tosses of a coin, the number of possible heads- 
tails combinations is 1 99 2 100 3 101  
31. If thirty heads fall in one hundred tosses, the number of tails will be 
1 30 2 70 3 71   -  
12 3 
□ □ □ 
12 3 
□ □ □ 
12 3 
□ □ □ 
12 3 
□ □ □ 
IX 
The Supreme Court of the United States serves as an umpire between the federal 
government and the state governments. It also decides whether laws passed by the 
Congress are in conflict with the Constitution of the United States. In considering 
a law the Supreme Court disregards the motives the Congress may have had in pass¬ 
ing the legislation. Also, personal feelings and interests of the members of this high 
tribunal are eliminated in all of its decisions. 
32. The Supreme Court decides whether laws are 
1 fair 2 constitutional 3 too strict.   
33. The Supreme Court considers a law on the basis of 
1 its wording 2 its intentions 3 the President’s wishes      
34. The attitude of the Supreme Court is 
1 noncommittal 2 subjective 3 objective.     
35. In a litigation between a state and the federal government the Supreme Court 
would serve as 1 prosecutor 2 referee 3 defendant.      
36. The Supreme Court settles disputes between states and 
1 individuals 2 cities 3 the national government      
12 3 
□ □ □ 
12 3 
□ □ □ 
12 3 
□ □ □ 
12 3 
□ □ □ 
12 3 
□ □ □ 
No. Right   Score 
No. right  0-9 10 1 1 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 31 32 33 34 35 36 
Score  40 42 45 48 50 53 55 58 60 63 65 67 69 71 73 78 83 86 88 91 92 93 94 95 96 97 99 99 
DIRECTIONS: 
TEST 7. SOCIAL STUDIES 
Find the answer that you believe makes the statement true and then 
place an X in the square at the right that is numbered the same as 
the answer you choose. Do not skip any of the items. ANSWERS 
EXAMPLE: The capital of the United States is 12 3 4 
1 Denver 2 Washington 3 Chicago 4 Atlanta.  □ 0 □ □ 
1 2 3 4 
1. A waterway made by man is a 1 strait 2 bay 3 sound 4 canal  □ □ □ □ 
1 2 3 4 
2. La Salle explored 1 the Mississippi River 2 Cuba 3 Florida 4 Peru  □ □ □ □ 
3. Dikes are 1 2 3 4 
1 lace-making machines 2 sea walls 3 fishing boats 4 lands of nobles  □ □ □ □ 
4. During World War II, the head of the government of the Soviet Union was 1 2 3 4 
1 Leon Trotsky 2 Count Leo Tolstoy 3 Nikolay Lenin 4 Joseph Stalin  □ □ □ □ 
5. David Crockett was 1 2 3 4 
1 an English knight 2 a singer 3 an American frontiersman 4 an inventor. □ □ □ □ 
6. Boulder Dam controls the wild current of the 1 2 3 4 
1 Colorado River 2 Brazos River 3 Tennessee River 4 Arkansas River  □ □ □ □ 
7. In traveling from Delaware to Kansas, a person would go 1 2 3 4 
1 north 2 east 3 south 4 west  □ □ □ □ 
8. An important product of Central America is 1 2 3 4 
1 asbestos 2 ivory 3 bananas 4 grain  □ □ □ □ 
9. George Washington’s burial place is 1 2 3 4 
1 Westminster Abbey 2 Arlington Cemetery 3 Richmond 4 Mount Vernon. □ □ □ □ 
10. The most important means of transporting goods in the United States is by 1 2 3 4 
1 railroads 2 airplanes 3 river boats 4 trucks   □ □ □ □ 
11. The monasteries of the Middle Ages served as 
1 hospitals and libraries 2 military strongholds 1 2 3 4 
3 taverns 4 storehouses for weapons      -  □ □ □ □ 
12. Long Island is a part of the state of 1 2 3 4 
1 Rhode Island 2 Michigan 3 Delaware 4 New York.    □ □ □ □ 
1 2 3 4 
13. A forage crop is 1 tomatoes 2 squash 3 alfalfa 4 peppers    □ □ □ □ 
14. In the territory owned by the United States, the point closest to Russia is in 1 2 3 4 
1 Florida 2 Oregon 3 Alaska 4 California.          □ □ □ □ 
1 2 3 4 
15. Excellent roads were built by the 1 Romans 2 Greeks 3 Egyptians 4 Arabs. □ □ □ □ 
16. The swampy region in Florida is known as the 1 2 3 4 
1 Piedmont 2 Bayou 3 Klondike 4 Everglades —    □ □ □ □ 
17. The first settlement by Europeans on the North American continent was made 1 2 3 4 
by the 1 French 2 Dutch 3 English 4 Spanish   □ □ □ □ 
(GO ON TO NEXT PAGE) 
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18. The capital of Cuba is 1 Havana 2 Manila 3 Honolulu 4 San Juan   
19. Tigris and Euphrates are 1 cities 2 tribes 3 rivers 4 gods  
20. The peons of Mexico are the 
1 wealthy landowners 2 priests 3 cowboys 4 poor farm laborers   
21. The Imperial Valley is a rich farming section in 
1 Iowa 2 Missouri 3 Georgia 4 California.     
22. The great Negro section of New York City is 
1 the Bronx 2 Brooklyn 3 Harlem 4 Richmond    
23. To the Phoenicians we owe our 
1 compass 2 art of weaving 3 alphabet 4 telescope    
24. Before money came into use, the method of exchange was called 
1 homage 2 tally 3 fealty 4 barter        
25. Most of the records of the earliest peoples are found 
1 on the skins of animals 2 on paper scrolls 
3 on the bark of trees 4 on tablets of clay and stone.     
26. Turpentine is derived from 1 coal 2 crude oil 3 camphor trees 4 pine trees. 
27. The European country which has remained neutral through many periods of 
war is 1 Germany 2 Poland 3 France 4 Switzerland.    
28. The number of standard time zones in the United States is 
1 two 2 four 3 six 4 eight.  
29. Sisal is a plant fiber used for making 1 medicine 2 flavoring 3 rope 4 paper. 
30. It was during the Hundred Years’ War that the French army was led by 
1 Charlemagne 2 Joan of Arc 3 Napoleon 4 Hugh Capet.  
31. The Tudors and the Stuarts were ruling families of 
1 England 2 France 3 Spain 4 Italy  
32. A wise use of natural resources is called 
1 conservation 2 erosion 3 proration 4 rationing     
33. Helsinki is the capital of 1 Poland 2 Czechoslovakia 3 Finland 4 Turkey. 
34. A good place for grazing reindeer is 
1 a fiord 2 a tundra 3 an estuary 4 a savannah    
35. An excellent harbor is found in 1 Winnipeg 2 Halifax 3 Edmonton 4 Regina. 
36. The “George Washington of South America” was 
1 Samuel de Champlain 2 Francisco Coronado 
3 Simon Bolivar 4 Hernando Cortez            
37. Anthracite and bituminous are the names of two kinds of 
1 stone 2 coal 3 wheat 4 tobacco —    
(GO ON TO NEXT PAGE) 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
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38. Prince Henry the Navigator was 1 2 3 4 
1 a Portuguese 2 an Austrian 3 a Venetian 4 a Moor    □ □ □ □ 
39. The power of Napoleon ended at the battle of 1 2 3 4 
1 Crécy 2 Flodden Field 3 Agincourt 4 Waterloo       □ □ □ □ 
40. The settler who discovered that tobacco would grow well in Virginia was 1 2 3 4 
1 John Rolfe 2 Captain John Smith 3 Captain Newport 4 Sir Walter Raleigh. □ □ □ □ 
41. The Hohenzollerns were the royal family of 1 2 3 4 
1 Sweden 2 Russia 3 Prussia 4 Scotland  □ □ □ □ 
42. The distance across the United States, from coast to coast, is about 1 2 3 4 
1 1,000 miles 2 2,000 miles 3 3,000 miles 4 10,000 miles  □ □ □ □ 
43. An important crop in all of the Mediterranean countries is 1 2 3 4 
1 hemp 2 olives 3 dates 4 cotton.        □ □ □ □ 
44. Two cities of India are 
1 Warsaw and Budapest 2 Sofia and Krakow 1 2 3 4 
3 Calcutta and Delhi 4 Batum and Omsk      □ □ □ □ 
45. The civilization of Greece was older than that of 1 2 3 4 
1 China 2 Rome 3 Egypt 4 India.           □ □ □ □ 
46. The figures which we use in arithmetic we owe to the 1 2 3 4 
1 Chinese 2 Phoenicians 3 Aztecs 4 Arabs  □ □ □ □ 
47. The river that is most important in the lives of the Russian people is the 1 2 3 4 
1 Dnieper 2 Don 3 Lena 4 Volga.  □ □ □ □ 
48. Phoenicia was on the 1 2 3 4 
1 Red Sea 2 Black Sea 3 Persian Gulf 4 Mediterranean Sea.    □ □ □ □ 
49. The common people of Rome were called 1 2 3 4 
1 patricians 2 plebeians 3 tribunes 4 consuls    □ □ □ □ 
50. The Piedmont Belt includes parts of 
1 
1 2 3 4 
■ 1 Ohio 2 Montana 3 Texas 4 the Carolinas.    
! D □ □ □ 
51. Two rivers of Europe about which well-known music has been written are the 
1 Danube and Volga 2 Dniester and Dnieper l 2 3 4 
3 Niger and Nile 4 Weser and Tiber.          □ □ □ □ 
52. The Alhambra was 
1 a beautiful Moorish palace 2 the lawmaking body of Athens l 2 3 4 
3 the temple of Diana 4 a Roman aqueduct      □ □ □ □ 
53. “Thar she blows’’ was a welcome statement to men who were 
1 getting water from windmills 2 blasting tree stumps l 2 3 4 
3 fishing for whales 4 exploring volcanoes        □ □ □ □ 
l 2 3 4 
54. Newcastle produces 1 tin 2 coal 3 wine 4 coffee      □ □ □ □ 
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55. The associations of merchants and craftsmen in the Middle Ages were known 1 2 3 4 
as 1 unions 2 guilds 3 boroughs 4 manors.      □ □ □ □ 
56. The Union Jack is another name for 
1 the British flag 2 England’s colonial empire 1 2 3 4 
3 the Parliament buildings 4 the Great Seal of England  □ □ □ □ 
57. The Renaissance was the revival or rebirth of 
1 Greek and Roman learning 2 the pagan religions 1 2 3 4 
3 feudalism 4 the Crusades        □ □ □ □ 
1 2 3 4 
58. Egypt’s seaport is 1 Cairo 2 Memphis 3 Alexandria 4 Thebes  □ □ □ □ 
59. The Middle Ages were the years between 1 2 3 4 
1 732 and 1066 2 476 and 1492 3 1350 and 1600 4 1400 and 1890  □ □ □ □ 
60. Most of our cranberries come from 
1 New England 2 the prairie states 1 2 3 4 
3 the Great Lakes Region 4 the Kentucky mountains   □ □ □ □ 
61. The capital of Denmark is 1 2 3 4 
1 Copenhagen 2 Antwerp 3 Amsterdam 4 Stockholm  □ □ □ □ 
62. The Rocky Mountains are a part of the chain known as the 1 2 3 4 
1 Cordilleras 2 Appalachians 3 Sierra Nevadas 4 Adirondacks  □ □ □ □ 
63. The Protestants in France were called 1 2 3 4 
1 Calvinists 2 Roundheads 3 Huguenots 4 Puritans  □ □ □ □ 
64. The first state to ratify the Constitution of the United States was 1 2 3 4 
1 New York 2 Virginia 3 Delaware 4 Massachusetts    □ □ □ □ 
65. The system of land ownership in the Middle Ages is known as 1 2 3 4 
1 feudalism 2 chivalry 3 commonwealth 4 vandalism.     □ □ □ □ 
66. Helium is a gas used 1 2 3 4 
1 as an anesthetic 2 in dirigibles 3 as a fuel 4 in submarines  □ □ □ □ 
No. Right  Score 
0-13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 
39 42 48 53 57 60 63 65 66 67 69 70 71 72 74 
29 30 31 32 33 34 35 36 37 38 39 40 41 42 43 44 45 46 47 48 49 50 51 52 53 54 55 56 57 58 59 60 61 62 63 64 65 66 
76 78 79 80 80 81 82 83 83 84 84 85 86 86 87 88 88 89 89 90 90 91 91 92 92 93 93 94 94 05 95 96 96 97 97 98 99 99 
TEST 8. HEALTH AND SAFETY 
DIRECTIONS: Find the answer that you believe makes the statement true and then 
place an X in the square at the right that is numbered the same as 
the answer you choose. Do not skip any of the items. ANSWERS 
EXAMPLE: A drink that builds body tissue is 12 3 4 
1 offee 2 tea 3 milk 4 ginger ale.   □ □ S □ 
1. The best way to keep food from spoiling is to keep it 
1 covered 2 warm 3 dry 4 cold   -  
2. A safe place to play is a 1 fenced yard 2 sandbank 3 gravel pit 4 haymow. 
3. The skull protects the 1 heart 2 brain 3 scalp 4 throat  
4. Houses have screens to keep out 1 dust 2 germs 3 heat 4 insects  
5. The Eskimos’ diet contains much 1 sugar 2 starch 3 fat 4 minerals  
6. A person should never touch an electric light switch if he is 
1 wearing wool clothing 
2 chewing gum 
3 standing on a rubber mat 
4 standing in water        
7. Milk is safer to drink after it has been 
1 evaporated 2 homogenized 3 diluted 4 pasteurized     
8. The most healthful cereals are 
1 toasted 2 white 3 made from corn 4 whole-grain  
9. It is dangerous to start a fire with 
1 newspapers 2 pine kindling 3 leaves and brush 4 kerosene  
10. It is dangerous to clean clothes at home with 
1 sponges 2 absorbing blotters 3 water and soap 4 gasoline  
11. An object which is sterile is free from 1 color 2 odor 3 germs 4 moisture. 
12. A dog pants because he cannot 1 cough 2 bark 3 sweat 4 eat    
13. The human body is composed of great numbers of tiny 
1 bones 2 cells 3 germs 4 pores   
14. The mucous membranes of a healthy human body are always 
1 dry 2 cool 3 moist 4 rough.  
15. Mouth-breathing is often caused by 
1 impure air 2 enlarged adenoids 3 poor circulation 4 decayed teeth.  
16. An amber-colored traffic light means 
1 the light is changing from green to red 
2 a very busy crossing 
3 only pedestrians may cross 
4 all cars must stop for fire trucks.    
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
1 2 3 4 
□ □ □ □ 
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17. The name of a gland in the human body is 1 2 3 4 
1 retina 2 biceps 3 pelvis 4 thyroid.          □ □ □ □ 
1 2 3 4 
18. The tuberculin test is given to 1 dogs 2 horses 3 sheep 4 cows .. □ □ □ □ 
1 2 3 4 
19. Disease is spread mainly by 1 the wind 2 personal contact 3 steam 4 food. □ □ □ □ 
20. The elbow is an example of the 1 2 3 4 
1 hinge joint 2 pivot joint 3 ball and socket joint 4 double joint  □ □ □ □ 
21. A child who has rickets has had 1 2 3 4 
1 too little rest 2 too little exercise 3 improper food 4 impure water  □ □ □ □ 
22. Changing food so that the body can use it is called 1 2 3 4 
1 dieting 2 nutrition 3 digestion 4 sanitation    □ □ □ □ 
23. A sign that the body is fighting an infection is the presence of 1 2 3 4 
1 blisters 2 pus 3 skin rash 4 bleeding.    .      □ □ □ □ 
1 2 3 4 
24. The palate aids in 1 walking 2 seeing 3 chewing 4 speaking.      □ □ □ □ 
1 2 3 4 
25. The eyes at work are most like a 1 mirror 2 radio 3 pump 4 camera  □ □ □ □ 
26. A tourniquet is used to 
1 set a broken bone 
2 stop bleeding 
3 rescue a drowning person 1 2 3 4 
4 treat a burn    □ □ □ □ 
1 2 3 4 
27. An important nerve center is the 1 lungs 2 heart 3 spinal cord 4 liver. □ □ □ □ 
28. A disinfectant is useful in 1 2 3 4 
1 cleaning garbage cans 2 brushing teeth 3 washing hair 4 preparing meals. □ □ □ □ 
29. A school that has good sanitation has 
1 clean toilets 
2 a good heating system 
3 well-trained teachers 1 2 3 4 








30. Fatigue is the same as 1 sickness 2 nervousness 3 tiredness 4 sleepiness. □ □ □ □ 
1 2 3 4 
31. The epiglottis is most like a 1 pipe 2 trapdoor 3 filter 4 magnet. . □ □ □ □ 
1 2 3 4 
32. The coloring materials in the eye are in the 1 pupil 2 iris 3 cornea 4 lens. □ □ □ □ 
33. A diseased optic nerve would affect a person’s 1 2 3 4 
1 sight 2 digestion 3 heartbeat 4 weight        □ □ □ □ 
34. To prevent fainting, one should 1 2 3 4 
1 drink water 2 walk fast 3 lower his head 4 eat salt  □ □ □ □ 
35. The biceps and the triceps are 1 2 3 4 
1 blood vessels 2 muscles 3 glands 4 nerve centers    □ □ □ □ 
(GO ON TO NEXT PAGE) 
TEST 8. HEALTH AND SAFETY 25 
36. Swelling of the salivary glands is a symptom of 1 2 3 4 
1 food poisoning 2 mumps 3 anemia 4 indigestion    □ □ □ □ 
37. The name of one very harmful kind of germ is 1 2 3 4 
1 streptococcus 2 ventricle 3 niacin 4 merthiolate  □ □ □ □ 
38. The heat of the body is regulated mostly by the 1 2 3 4 
1 breathing 2 digestion 3 skin 4 glands        □ □ □ □ 
39. Practically all body processes are dependent on 1 2 3 4 
1 water 2 heat 3 calcium 4 plasma    □ □ □ □ 
40. The treatment of cancer often involves the use of 1 2 3 4 
1 radium 2 insulin 3 oxygen 4 penicillin         □ □ □ □ 
1 2 3 4 
41. The mastoid bone is a part of the 1 skull 2 hand 3 shoulder 4 pelvis  □ □ □ □ 
42. To humidify air is to 1 2 3 4 
1 purify it 2 dry it 3 add moisture to it 4 add oxygen to it.  □ □ □ □ 
43. A highly contagious skin disease is 1 2 3 4 
1 hives 2 impetigo 3 nettle rash 4 eczema         □ □ □ □ 
44. Where a railroad and a highway cross, the best safety device is 
1 a red light 
2 a signal bell 
3 a Stop-Look-Listen sign 1 2 3 4 
4 an underpass or overpass          □ □ □ □ 
1 2 3 4 
45. An example of internal senses is 1 hunger 2 sight 3 touch 4 temperature. □ □ □ □ 
46. Dehydrated foods are produced by the removal of most of their 1 2 3 4 
1 vitamins 2 flavor 3 water 4 food value.         □ □ □ □ 
1 2 3 4 
47. The vertebrae are 1 bones 2 blood vessels 3 muscles 4 air passages  □ □ □ □ 
48. In the human body the organ of balance is in the 1 2 3 4 
1 spine 2 brain 3 thyroid gland 4 inner ear      □ □ □ □ 
49. The windpipe is kept open by 1 2 3 4 
1 rings of cartilage 2 the passage of air 3 throat muscles 4 small bones. □ □ □ □ 
50. Diseases of the eye should be treated by an 1 2 3 4 
1 osteopath 2 optometrist 3 oculist 4 optician    1 □ □ □ □ 
No. Right  Score 
0-9 10 1 1 12 
40 43 47 49 
13 14 15 16 17 18 19 20 21 22 23 24 25 26 27 28 29 30 31 32 33 34 35 36 37 38 39 40 41 42 43 44 45 46 47 48 49 50 
52 55 57 59 61 63 65 66 68 69 71 72 74 75 76 78 79 80 82 83 84 85 85 86 87 88 89 90 91 92 93 94 95 95 96 97 98 99 
TEST 9. ARITHMETIC REASONING 
DIRECTIONS: Find the answers as quickly as possible. Be sure to write each 
answer in the space provided for it at the right-hand margin of the 
p ge. ANSWERS 
1. Ralph has $79 and his sister has $43. Ralph has how much more than his sister? 
2. John had $124 in the bank. He then sold his fat pig for $43 and earned $26 
helping his father. When all of this was put in the bank, how much did John 
have in the bank? 
3. If the first Sunday of a month is on the 5th, the third Sunday will be on 
what day of the month? 
4. Mr. Brown asked for 78çi worth of stamps at the post office window and laid 
down a dollar bill in payment. How much more will he need to add to the dollar 
in order to receive a quarter in change? 
5. Joe’s teacher is 10 years older than twice Joe’s age. Joe is 6 years old. How 
old is his teacher? 
6. James earns $24 each week and spends $16 of his earnings each week. How 
much will he have saved in six weeks? 
7. Dorothy is 8 years old and Julia is 10. What will the sum of their age be 
four years from now? 
8. If Harry eats an egg each morning for breakfast, how many days will four 
dozen eggs last him? 
9. A wire 112 feet long was doubled to make a two-strand clothes line. The posts 
for the clothes line must be placed how many feet apart? 
10. The World Calendar has 312 working days each year. How many working 
days does it have each quarter year ? 
11. Mr. Green bought a 5-gallon can of paint for his garage. It took only 3 Vs gal¬ 
lons. How many gallons did he have left? 
12. A history teacher assigned the first half of chapter 6. The chapter begins on 
page 196 and ends on page 228. To what page must the class read? 
13. Each of 16 girls paid 75çf into a club fund. The expenses of the club were 
$2.25, $1.50, $3.00, and $3.50. How much remained in the club fund? 
14. In a certain period of time, one pig will eat 2% bushels of com. In the same 
time how many bushels will 9 pigs eat? 
15. The daily temperature readings at 8 o’clock each morning for a week were 
63, 58, 54, 51, 55, 57, 61. What was the average temperature for the week? 
16. Mr. Carter had 2x/2 acres of land which he marked off into lots of % acres 
each. How many lots did he have? 
17. A plane with an air speed of 160 miles per hour is traveling head-on into a wind 





4  cts. 
5   
6 $..  
7  yrs. 






14  bu. 
15  degrees 
16 
17  mi. 
18. Harry gave V3 of his apple to one friend and 1/4 of it to another friend. What 
part of the apple did he give away? 18 
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Some clocks and watches are now made with 24 hours marked on the dial 
instead of 12. (Each new day starts at midnight.) When an ordinary clock 
reads 5:35 p. m., what does this new clock read? 
Builders think of distance below the surface of the ground as minus and eleva¬ 
tion above the surface as plus. What is the total height of a building with a 
foundation at —12 ft. and a roof elevation at 80 ft.? 20   ft. 
How many blocks, each a one-inch cube, must be stacked together to make a 
three-inch cube? 21 
What is the next fraction in this series of fractions? %, %, y/2 
A shoe store sold 80 pairs of ladies’ shoes in one day which was .4 of the total 
number of pairs sold. How many pairs of shoes did the store sell on that day? 
Arthur’s father was 35 years old when Arthur was born. Arthur’s present age 
of 15 years is what part of his father’s age? (Write the answer in the form of 
a decimal fraction.) 
A section of land contains 640 acres. 
In the section shown at the right, blacken the space described as follows : The 
NE quarter of the SW quarter. 
How many acres are in the space described above? 
Mr. Evans’ home has an assessed value of $9000. The school tax rate is $1.50 
per $100 assessed value. How much school tax does Mr. Evans pay? 
If fire insurance costs 16 cents per $100 of insurance, what will it cost to insure 
a house for $5000? 
A fence post which is 9 feet high casts a shadow 3 feet long. How high is a 
telephone pole which casts a shadow 11 feet long at the same time of day? 
A girl can type % of a page in 12 minutes. How many pages can she type in 
W/% hours? 
A wall which is 15 feet by 10 feet has a window 6 feet by 5 feet. How many 
square feet of paper will be required to cover the wall? 
What is the area of a triangle which has a base of 12 inches and an altitude of 
(a x b \ 
A=  g  I 
How many feet of border tape will be required for a sofa pillow which is 18 
inches square? 
If a sphere with a diameter of 2 inches is placed inside a 2-inch cubical box, 3.81 
cubic inches of water can be poured into the box. If the 2-inch sphere is removed 
and eight 1-inch spheres are placed inside the box, will it now hold more water 
than before, the same amount, or less? (Answer more, same, or less.) 
A certain tile pattern is made up of squares each of which is a white four-inch 
square with a black center square having an area of four square inches. How 








29  ft. 
30   
31    sq. ft. 
32   sq. in. 
33 ft. 
34   
35  sq. in. 
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What per cent of the group made lower scores than Jane? 
37. What is the length of one side of a square the area of which is 400 square feet? 
38. Mr. Crane bought furniture priced at $350. The price was reduced 6 per cent 
for cash. How much did Mr. Crane save by paying cash? 
39. How much interest will be paid on a six-months loan of $1200 at the rate of 6 
per cent per annum? 
40. What per cent of this rectangle is shaded? 
41. Mr. Holt has a National Service Life Insurance policy for $10,000 on which he 
pays a premium of $42.20 each quarter-year. At this rate what is the annual 
premium per $1000 of insurance? 
42. A car which travels r miles per hour will go how far in 8 hours? 
43. Ten thousand husbands on their 35th birthday wish to guarantee the payment 
of $1000 to each of their wives who becomes a widow within the next twelve 
months. 
Life tables show that 9954 of the husbands may be expected to be living on 
their 36th birthday. 
How much should each of the 10,000 men pay into the fund? 
44. Mr. Stone has 60 acres of land in pasture. This is 37V2 per cent of his farm. 
How many acres are in the farm? 
45. What is the ratio of 14 to 23 rounded off to two decimal places? 
46. Mr. Marr receives dividends amounting to $120 per year on his bonds which pay 
2per cent dividends. What is the face value of the bonds? 
36   % 
37  ft. 
38 $  
39 $  
40  % 
41 $    
42    mi. 
43 ?  
44  a. 
45   
46 $....    
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TEST 10. ARITHMETIC COMPUTATION 
DIRECTIONS: Find the answers as quickly as possible but try to be accurate. Be 
sure to write each answer in the space provided for it at the right- 
hand margin of the page. Before beginning work on a problem be 
sure you understand what you are to d . ANSWERS 
(1) (2) (3) 
Subtract Add Subtract 
17 76 34 
5 28 7 
(4) (5) (6) 
21 ■*- 3 = Subtract Multiply 
7042 475 
4685 300 
(7) (8) (9) 
Add Multiply 




(10) (ID (12) 
Multiply Multiply Multiply 
532 672 31.2 
407 .162/g 4.03 
(13) (14) (15) 
% X % = Add 
26 ) 53409 61/4 
43/8 
(16) How many sixths does this fraction equal? % = 
(17) How many eighths does this fraction equal? %4 = 
(18) (19) (20) 
Add Multiply Add 
14% .56 2 gal. 3 qts. 1 pt. 




















(GO ON TO NEXT PAGE) 
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Water Pressure Record for Twenty-four Hours 
on a Summer Day in a Small City (midnight 
to midnight) 
Hours 
(24) What was the highest pres¬ 
sure reached for the period of 
record ? 




56764 Place the decimal point in its proper position in the 












40 ) 12 
28 ....yrs mo. 
29   
(30) (31) (32) 




(33) %0 of anything is what per cent of it? 33 % 
(34) (35) (36) 34 
32/3 x 2% = Subtract 
54/,., 
36% 
% of anything is what per cent of it? 35  -  





(37) What is the area of this build¬ 
ing lot? 37  sq. ft. 
(GO ON TO NEXT PAGE) 
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(38) $25.92 is what percent of $432? 
(41) 
6 is to 9 as 100 is to. 
(39) 38 
26 39 
(40) How long is the string that 
was used to tie this package? 
(Do not include the knot and 
bow.) 40 
(42) 




Mountains Height in thousands of feet 







(43) According to the chart, the 
height of the Carpathians is 
what per cent of the height of 
McKinley ? 43 
(44) According to the chart, the 
height of Tibet is what per 
cent of the height of the Rock¬ 
ies? 44 
This graph shows the relationship between the temperature readings of 
centigrade and Fahrenheit thermometers. 
Fahrenheit 
(46) When the centigrade reading is 30 degrees, what is the Fahrenheit reading? 46 
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(47) When the Fahrenheit reading is 50 degrees, what is the centigrade reading? 










(48) Find the area of the total sur¬ 
face of this cube. 
(50) 
4n + 6 = 21 — n 
n = 
(51) What is the area (no. sq. ft.) 
of one side of this board? 
(52) Find the area of this circle. 
(Tr = 3.1416) 
(53) What is the area of this field 
by the river? 
(54) Find the width (line BC) of 
this rectangle. 
A 40 it. B 
47    degrees 
48  sq. in. 
49   
50     
51  sq. ft. 
52 sq. in. 
53 .... sq. yds. 
54 ft. 
No. Right  Score. 
0 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 
Score  40 42 43 45 46 48 49 51 52 54 55 56 58 59 61 62 64 
17 18 19 20 21 22 23 24 25 26 27 28 29 30 31 32 33 34 35 36 37 38 39 40 41 42 43 44 45 46 47 48 49 50 51 52 53 54 
65 66 68 70 72 74 75 77 79 81 83 85 87 88 89 90 90 91 92 92 93 93 94 94 95 95 95 96 96 96 97 97 97 98 98 98 99 99 
1950 
REVISION 
MOONEY PROBLEM CHECK LIST 
Ross L. MOONEY 
Assisted by LEONARD V. GORDON 
Bureau of Educational Research 
Ohio State University 
DIRECTIONS 
This is not a test. It is a list of troublesome problems which often face students 
in college—problems of health, money, social life, relations with people, religion, 
studying, selecting courses, and the like. You are to go through the list, pick out 
the particular problems which are of concern to you, indicate those which are of 
most concern, and make a summary interpretation in your own words. More 
specifically, you are to take these three steps. 
First Step: Read the list slowly, pause at each item, and if it suggests something 
which is troubling you, find the number of the item on the answer sheet and 
blacken the answer space BELOW the number. Go through the whole list, 
and for the items which suggest troubles (difficulties, worries) of concern to 
you, blacken the answer spaces BELOW the item numbers on the answer sheet. 
Example : 11 12 13 14 15 
Second Step: After completing the first step, read again the items you have marked, 
and for those items which are of most concern to you, blacken also the answer 
space ABOVE the item number. 
Example : 
The examples show how the sheet would be marked by a student for whom 
both items 12 and 14 represent problems, with 12 being among his most im¬ 
portant problems. 
Third Step: After completing the first and second steps, turn over the answer sheet 
and answer the summarizing questions on the back. 
Do not make any marks in this booklet. Put all your marks on the answer sheet. 
Printed in U.S.A. 
Copyright 1950 
The Psychological Corporation 
522 Fifth Avenue, New York 18, N. Y. 
51-136TB 
First Step: Read the list slowly, and as you come to a problem which troubles 
you, blacken the answer space BELOW the number on the answer sheet. Page 2 
1. Feeling tired much of the time 
2. Being underweight 
3. Being overweight 
4. Not getting enough exercise 
5. Not getting enough sleep 
6. Too little money for clothes 
7. Receiving too little help from home 
8. Having less money than my friends 
9. Managing my finances poorly 
10. Needing a part-time job now 
11. Not enough time for recreation 
12. Too little chance to get into sports 
13. Too little chance to enjoy art or music 
14. Too little chance to enjoy radio or television 
15. Too little time to myself 
16. Being timid or shy 
17. Being too easily embarrassed 
18. Being ill at ease with other people 
19. Having no close friends in college 
20. Missing someone back home 
21. Taking things too seriously 
22. Worrying about unimportant things 
23. Nervousness 
24. Getting excited too easily 
25. Finding it difficult to relax 
26. Too few dates 
27. Not meeting anyone I like to date 
28. No suitable places to go on dates 
29. Deciding whether to go steady 
30. Going with someone my family won’t accept 
31. Being criticized by my parents 
32. Mother 
33. Father 
34. Sickness in the family 
35. Parents sacrificing too much for me 
36. Not going to church often enough 
37. Dissatisfied with church services 
38. Having beliefs that differ from my church 
39. Losing my earlier religious faith 
40. Doubting the value of worship and prayer 
41. Not knowing how to study effectively 
42. Easily distracted from my work 
43. Not planning my work ahead 
44. Having a poor background for some subjects 
45. Inadequate high school training 
46. Restless at delay in starting life work 
47. Doubting wisdom of my vocational choice 
48. Family opposing my choice of vocation 
49. Purpose in going to college not clear 
50. Doubting the value of a college degree 
51. Hard to study in living quarters 
52. No suitable place to study on campus 
53. Teachers too hard to understand 
54. Textbooks too hard to understand 
55. Difficulty in getting required books 
56. Not as strong and healthy as I should be 
57. Allergies ( hay fever, asthma, hives, etc. ) 
58. Occasional pressure and pain in my head 
59. Gradually losing weight 
60. Not getting enough outdoor air and sunshine 
61. Going in debt for college expenses 
62. Going through school on too little money 
63. Graduation threatened by lack of funds 
64. Needing money for graduate training 
65. Too many financial problems 
66. Not living a well-rounded life 
67. Not using my leisure time well 
68. Wanting to improve myself culturally 
69. Wanting to improve my mind 
70. Wanting more chance for self-expression 
71. Wanting a more pleasing personality 
72. Losing friends 
73. Wanting to be more popular 
74. Being left out of things 
75. Having feelings of extreme loneliness 
76. Moodiness, “having the blues” 
77. Failing in so many things I try to do 
78. Too easily discouraged 
79. Having bad luck 
80. Sometimes wishing I’d never been born 
81. Afraid of losing the one I love 
82. Loving someone who doesn’t love me 
83. Too inhibited in sex matters 
84. Afraid of close contact with the opposite sex 
85. Wondering if I’ll ever find a suitable mate 
86. Parents separated or divorced 
87. Parents having a hard time of it 
88. Worried about a member of my family 
89. Father or mother not living 
90. Feeling I don’t really have a home 
91. Differing from my family in religious beliefs 
92. Failing to see the relation of religion to life 
93. Don’t know what to believe about God 
94. Science conflicting with my religion 
95. Needing a philosophy of life 
96. Forgetting things I’ve learned in school 
97. Getting low grades 
98. Weak in writing 
99. Weak in spelling or grammar 
100. Slow in reading 
101. Unable to enter desired vocation 
102. Enrolled in the wrong curriculum 
103. Wanting to change to another college 
104. Wanting part-time experience in my field 
105. Doubting college prepares me for working 
106. College too indifferent to student needs 
107. Dull classes 
108. Too many poor teachers 
109. Teachers lacking grasp of subject matter 
110. Teachers lacking personality 
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111. Poor posture 
112. Poor complexion or skin trouble 
113. Too short 
114. Too tall 
115. Not very attractive physically 
116. Needing money for better health care 
117. Needing to watch every penny I spend 
118. Family worried about finances 
119. Disliking financial dependence on others 
120. Financially unable to get married 
121. Awkward in meeting people 
122. Awkward in making a date 
123. Slow in getting acquainted with people 
124. In too few student activities 
125. Boring week ends 
126. Feelings too easily hurt 
127. Being talked about 
128. Being watched by other people 
129. Worrying how I impress people 
130. Feeling inferior 
131. Unhappy too much of the time 
132. Having memories of an unhappy childhood 
133. Daydreaming 
134. Forgetting things 
135. Having a certain nervous habit 
136. Being in love 
137. Deciding whether I’m in love 
138. Deciding whether to become engaged 
139. Wondering if I really know my prospective mate 
140. Being in love with someone I can’t marry 
141. Friends not welcomed at home 
142. Home life unhappy 
143. Family quarrels 
144. Not getting along with a member of my family 
145. Irritated by habits of a member of my family 
146. Parents old-fashioned in their ideas 
147. Missing spiritual elements in college life 
148. Troubled by lack of religion in others 
149. Affected by racial or religious prejudice 
150. In love with someone of a different race or religion 
151. Not spending enough time in study 
152. Having too many outside interests 
153. Trouble organizing term papers 
154. Trouble in outlining or note-taking 
155. Trouble with oral reports 
156. Wondering if I’ll be successful in life 
157. Needing to plan ahead for the future 
158. Not knowing what I really want 
159. Trying to combine marriage and a career 
160. Concerned about military service 
161. Not having a good college adviser 
162. Not getting individual help from teachers 
163. Not enough chances to talk to teachers 
164. Teachers lacking interest in students 
165. Teachers not considerate of students’ feelings 
166. Frequent sore throat 
167. Frequent colds 
168. Nose or sinus trouble 
169. Speech handicap (stuttering, etc.) 
170. Weak eyes 
171. Working late at night on a job 
172. Living in an inconvenient location 
173. Transportation or commuting difficulty 
174. Lacking privacy in living quarters 
175. Having no place to entertain friends 
176. Wanting to learn how to dance 
177. Wanting to learn how to entertain 
178. Wanting to improve my appearance 
179. Wanting to improve my manners or etiquette 
180. Trouble in keeping a conversation going 
181. Being too envious or jealous 
182. Being stubborn or obstinate 
183. Getting into arguments 
184. Speaking or acting without thinking 
185. Sometimes acting childish or immature 
186. Losing my temper 
187. Being careless 
188. Being lazy 
189. Tending to exaggerate too much 
190. Not taking things seriously enough 
191. Embarrassed by talk about sex 
192. Disturbed by ideas of sexual acts 
193. Needing information about sex matters 
194. Sexual needs unsatisfied 
195. Wondering how far to go with the opposite sex 
196. Unable to discuss certain problems at home 
197. Clash of opinion between me and parents 
198. Talking back to my parents 
199. Parents expecting too much of me 
200. Carrying heavy home responsibilities 
201. Wanting more chances for religious worship 
202. Wanting to understand more about the Bible 
203. Wanting to feel close to God 
204. Confused in some of my religious beliefs 
205- Confused on some moral questions 
206. Not getting studies done on time 
207. Unable to concentrate well 
208. Unable to express myself well in words 
209. Vocabulary too limited 
210. Afraid to speak up in class discussions 
211. Wondering whether further education is worthwhile 
212. Not knowing where I belong in the world 
213. Needing to decide on an occupation 
214. Needing information about occupations 
215. Needing to know my vocational abilities 
216. Classes too large 
217. Not enough class discussion 
218. Classes run too much like high school 
219. Too much work required in some courses 
220. Teachers too theoretical 
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221. Frequent headaches 
222. Menstrual or female disorders 
223. Sometimes feeling faint or dizzy 
224. Trouble with digestion or elimination 
225. Glandular disorders (thyroid, lymph, etc.) 
226. Not getting satisfactory diet 
227. Tiring of the same meals all the time 
228. Too little money for recreation 
229. No steady income 
230. Unsure of my future financial support 
231. Lacking skill in sports and games 
232. Too little chance to enjoy'nature 
233. Too little chance to pursue a hobby 
234. Too little chance to read what I like 
235. Wanting more worthwhile discussions with people 
276. Having considerable trouble with my teeth 
277. Trouble with my hearing 
278. Trouble with my feet 
279. Bothered by a physical handicap 
280. Needing medical advice 
281. Needing a job during vacations 
282. Working for all my expenses 
283. Doing more outside work than is good for me 
284. Getting low wages 
285. Dissatisfied with my present job 
286. Too little chance to do what I want to do 
287. Too little social life 
288. Too much social life 
289. Nothing interesting to do in vacations 
290. Wanting very much to travel 
236. Disliking someone 
237. Being disliked by someone 
238. Feeling that no one understands me 
239. Having no one to tell my troubles to 
240. Finding it hard to talk about my troubles 
291. Too self-centered 
292. Hurting other people’s feelings 
293. Avoiding someone I don’t like 
294. Too easily led by other people 
295. Lacking leadership ability 
241. Afraid of making mistakes 296. 
242. Can’t make up my mind about things 297. 
243. Lacking self-confidence 298. 
244. Can’t forget an unpleasant experience 299. 
245. Feeling life has given me a “raw deal” 300. 
246. Disappointment in a love affair 301. 
247. Girl fri nd 302. 
248. Boy frie  303. 
249. Breaking up a love affair 304. 
250. Wondering if I’ll ever get married 305. 
251. Not telling parents everything 306. 
252. Being treated like a child at home 307. 
253. Being an only c ild 308. 
254. Parents making too many decisions for me 309. 
255. Wanting more freedom at ho e 310. 
256. Sometimes lying without meaning to 311. 
257. Pretending to be something I’m not 312. 
258. Having a certain bad habit 313. 
259. Unable to break a bad habit 314. 
260. Getting into serious trouble 315. 
Too many personal problems 
Too easily moved to tears 
Bothered by bad dreams 
Sometimes bothered by thoughts of insanity 
Thoughts of suicide 
Thinking too much about sex matters 
Too easily aroused sexually ’ 
Having to wait too long to get married 
Needing advice about marriage 
Wondering if my marriage will succeed 
Wanting love and affection 
Getting home too seldom 
Living at home, or too close to home 
Relatives interfering with family affairs 
Wishing I had a different family background 
Sometimes not being as honest as I should be 
Having a troubled or guilty conscience 
Can’t forget some mistakes I’ve made 
Giving in to temptations 
Lacking self-control 
261. Worrying about examinations 
262. Slow with theories and abstractions 
263. Weak in logical reasoning 
264. Not smart enough in scholastic ways 
265. Fearing failure in college 
316. Not having a well-planned college program 
317. Not really interested in books 
318. Poor memory 
319. Slow in mathematics 
320. Needing a vacation from school 
266. Deciding whether to leave college for a job 
267. Doubting I can get a job in my chosen vocation 
268. Wanting advice on next steps after college 
269. Choosing course to take next term 
270. Choosing best courses to prepare for a job 
271. Some courses poorly organized 
272. Courses too unrelated to each other 
273. Too many rules and regulations 
274. Unable to take courses I want 
275. Forced to take courses I don’t like 
321. Afraid of unemployment after graduation 
322. Not knowing how to look for a job 
323. Lacking necessary experience for a job 
324. Not reaching the goal I’ve set for myself 
325. Wanting to quit college 
326. Grades unfair as measures of ability 
327. Unfair tests 
328. Campus activities poorly co-ordinated 
329. Campus lacking in school spirit 
330. Campus lacking in recreational facilities 
Second Step: Read again the items you have marked and blacken the spaces on the Third Step: Answer the questions 
answer sheet ABOVE the numbers of the problems which are troubling you most. on the back of the answer sheet. 
